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This course is designed to focis on the individual

and tte kinds of conflicts with which he is confronted. The
individual will develop an understarding of his physical self and of
tbe nature and qualities of appropriate human behavior in a social
context. e will undzrstand that each individual, beciuse of his
unigue biological, psychological, and sociological configuration,
conceives ideas differently Decause he perceives his ernvironment

differently.

An inductive method of studying man cthroughout time aand

around the world is employed. whe skill objectives include: 1) skill

in locating,
problems; 2)

aperraising, and interpreting data concerring social
ability to organize data ottained through research,

listening, and observing; 3) ability to express himself orally, in
writing, and graphically; 4) apbility to participate effectively in

groups; &nd,

£) akility to use critical) and reflective thinking in
problem solving.

The attitudinal objectives are: 1) respect for the

worth and dignity of every individual; 2) social and civic
responsibility; and, 3; respect for lav and legqal process. Guides for

each of four

units cortain: an outline of content and purpose,

cognitive and affective objectives, sujgested leaining activities, a
bibliography c¢f wmultimedia materials, and a student bhisliography. SO
000 €59 describes the project ttat developed this guide. (SBE)
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PREFACE

This resource gulde reyresents, partially, the results of approximaiely four yernrs work by a group of
Dearborn Junior high s.hool social studies teachers, librarians, and members of the Dearborn Public
School's Division of Instruction staff., The project was begun by & small group of teachers from three of
the school system's nine junior high schools. Taeir objective was to devise a different kind of social
studies program for their seventh and eighth grade students. The programs' content and the activities to
be engsged in by the students would be based upon the needs and interests of young adolescents in today's
soclety.

For more than & year the group worked diligently, ocutlining the program, spelling ocut the program
objectives, and planning learning activities. The latter they tried out in their classes. Although
granted some relessed time and some surmer workshop time for their work, they were handicapped by limited
greap membership and the difficulty of ottaining learning materials suited both to the abilities of the
students and to the Project goals. In an effort to obtain sume additional help, an application was made
to the United States Office of Educatimn for a "mini-grent",

In June, 1969, a grant was approved in the Small Research Program of the Office of Education. With the
help of thie grant &and with increased suppoert frem the Division of Instruction, Dearborn Public Schools,
the work of the group was accelerated, The number of participating members was increased and additional
funds were provided te obtain needed learning materiels. The number of released time an.. surmmer workshop
group sessinns vere increased substentially.

With this encouragement it was possible to develop and use this seventh grade course on an acticrn-research
basi® during .he school year 1969-70. This resource guide is an expanded and revised versior. of the work
copy used at that time.

The Project group elsc developed a work copy of the resource guide for the eighth grade course, "The Nature
of the Individual end Hia Roles In Society". It is being used on an a:tion-research tasis during this
1970-71 school year. Based upon this experience a revised and expanded version of the guide will be pub-
lished following the close of school in Junn, 1971,
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GRADE SEVEN
THE NATURE OF THE INDIVIDUAL AND HIS CONFLICTS

FOREWORD

This is the first of a two yYear sequence of social studies courses for the Junior high school. The develop-
ment of the program and the teacher's resource guides for it was largcly the work of & group »f Dearborn
Junior high school social studies teachers. The Project was Jointly sponsored by the Office of Education,
United States Depariment of Health, Education, ind Velfare and the Division of Instruction, Dearborn Public
Schools. A teacher's resource guide for the eighth grade course, "The Nature of the Individual and lis
Roles in Socievy," is a separate publication.

This Resource Guide consists of: An INTROLUCTION TO THE COURSE AND THE COURSE OBJECTIVES
An INTRODUCTION TO OURSELVES
Unit I - MAN'S PLACE IN HIS GROUP
Unit II - THE ORIGIN AND PHYSICAL DEV®LOPMENT OF MAN
Unit IIT - MAN AND HIS CONFLICTS

The last part of cach unit consists of a STUDERT BIBLIOGRAPHY. This should be reproduced and distributed to
the students as ttre unit is studied.

Before beginning the course the teacher should rcad carefully the "Introdiction 40 the Course" and the "Course
Objectives™. ‘'his will acquaint him with the genersl nature of the course content; with the hinds of behavior.
changes that the student should experience; and what should be expected of the atudent who achieves the desire
change in behavior.

The "Introduction to Ourselves" is suggested as a way of introducing the members of the class to one another.
This is desirable since the usual seventh grade clsss {s ctmposed of students who have previously attended a
number of different elementary schools and so are not acquainted with one another. It will also serve to
alert the group to the nature of the studies to be carried on during the year.

While the units "Man's Place in His Group" and "The Origin and Physical Development of Man" are numbdered re-
spectively I and II, they do not necessarily need to be studied in this sequence. DBoth are designed to develo
the basic understanding of man the social being. In Unit I the emphaais is upon the psychological end socio-
logical aspects of man while in Unit II it is upon the physiological. The two units reinforce each other

end so, depending upon class interest and the availability of materials, Unit Il could be studied first and
Unit I second. Unit III should slways be the culminating unit.

Before beginning the study of the units the teacher should exercise his judgement of determining hov much
time should be allctted to each. While each unit has a number of suggested initiatory, developmentel, and
culmirating activities numbered sequentisily, and wvhich, in most ceses, should probebly be used in sequence,
the teacher should use his own Judgement in determining the sequence to be fcllowed ard the number of
ectiv{ties to be used.
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GRADE SEVEN
THE NATURE OF THE INDIVIDUAL AND HIS CONFLICTS

INTRODNTION TO COURSE

In grade seven, this course is designed to focus on the findividual and the kinds of couflicts with which he

is conrronted. The individual will develop an understending of his physical self and of the nature and
qualities of appropriate human behavior in a social context. He will understand that eech individual, because
of his unique biological - psychological - sociological configuration conceives ideas differently hecause he
perceives his 2snvironment Gifferently. At the same time he will understend that such perceptual differences
are a major cause of conflicts and that the resolution of these conflicts rust be accommodated by means
acceptable to the dynamic society of which he is a part.

Ar. inductive method of studying man and his conflicts from the immediate to the remote through time and
around the wcrld will be employed.

COURSE OBJECTIVES
UNDERSTANDIRGS
1. UNDERSTAND THE NATURE OF SELF AND ONE'S INTERACTION WITH OTHERS.
The student who has this understanding can:

exrlein the basic physiological characteristics of mani
explain the basic psychological characteristics of manj
diccuss the uniqueness of man}
explain the concept of "race"

1,
1.
1.
1,
1.5 explain the conflicts whicn exist in man.

WV EwW N~

2. UNDERSTAND THE NATURE OF GROUP LIVING.

The student who has this understanding can:
.1 explain the basic needs of man (survival, security, growth, recognition, response);
explain the need for group living;
discuss the uniqueness of groups;
discuss the conflicts which derive from group living.

DO ON
W

O
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3.

UNDERSTAND THE ORIGIN, EXPRESSION, AND RESOIUTION OF CONFLICT,

3.1 explain the origins of conflict;
3.2 discuss the expiessicns of conflict;
3.3 clte examples of the recolutioas of conflict.

UNDERSTAND TEE NATURE OF REFLECTIVE AND CRITICAL THINKING IN THE AREA OF PERSONAI- AND SOCIAL FROBLEMS.
The student who has this understanding cen:
L,1 explain and discuss the process of critlcal thinking in its spplication of the solution of

personal and social problems;
4,2 discuss the difficulty of using this process in the splution of personal and social problems.

SKILLS OR ABILITIES

1.

[E

SKILL IN TOCATING, APPRAISING, AND INTERPRETING DATA CONCERNING MAN AND SOCIAL PROBLEMS.

The student who has this ability can:

1.1 use the bibliographical resources of the library to locate sources of irformation;

1.2 extract desired information from standard reference works using tables of contents, glossaried,
end indexes;

1.3 read and interpret grarhic piesentations in the form of maps, graphs, charts, and pictures:

1.4 distinguish between fact and fiction, fact and opinion;

1.5 compare information from diverse sources and select that which 15 more acceptable.

ABILITY TO ORGANIZE DATA OBTAINED THR"UGH RESEARCH, LISTENING, AND OBSERVING.

he student who has this ability can:
1 take notes on material read, record source by asuthor, title, page;
2 nmake sinple outlines of material read, using correct outline form;
3 prepare & bibliography and glossary;

4 1listen altentively and take notes on pertinent devails.

RIC
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ix
3. ABILITY TO EXPRESS HIMSELF ORA'LY, IN WRITING, AND GRAPHICALLY.
The student who has this ability can:

write with clarity and exactness using standsrd English;
speak witii accuracy and poise, use notes in oral reports, and speak in sentences;

prepere or select suitable graphic meterials to support or clarify an oral or written
vresentation.

wWww
W N M~

4. ABILITY TO PARTICIPATE EFFECTIVELY IN GRAUPS.
The student who has this ability can:

4.1 use democratic proceduvres jn planning and working;

4.2 accept the role of leader or follower as the situation requires;
4.3 work independently wnen necessary in support of group goals;
b.4 use the rules of parliamentary procedure when needed.

5. ABILITY TO USE CRITICAL AND REFLEZTIVE THINKING IN FPROBLEMS INVOLVING SOCIAL ISSUES.
he student who has this abilitv can:
5.1 recognize and state the problem or isfue under consideration}
5.2 plan the procedure to be followed in attacking the problem or issue;
5.3 locate, gather, evaluate, and organize pertinent information;
R
9.5

summarize and draw tentative conclusions based on evidence;}
recognine the necessity for changing conclusions reached wher new evidence warrants.

1. ATTITUDE OF RFSPECT FOR THE WORTH AND DIGNITY OF EVERY INDIVIDUAL AS A HUMAN BEING.

The student who has this attitude will:

1.1 be courteous, considerinz the opinions of others even when in disagreement;

1.2 display empathy toward others;

1.3 eveluate human achievement on criteria other than merely materialistic or cw petitive success;
1.4 refrain from vsing epithets and other derogatory terms in referring to other races and people.
O
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2. ATTITUDE OF SOCIAT. AND CIVIC RESPONSIBILITY.

The student who has this attitude will:

2.1 assume responsibility for his conduct in and around the school with & minimum of supervision;
2.2 voluniarily participate in non=t:rricular school activities;

2.3 contribute his services to projects for the betterment of his school and community.
3. ATTITUDE OF RESFECT FOR LAW AND LEGAL PROCESS.

The student who has this attitude will:

3.1 obey school laws and ru 28, using democratic procedures when change seems desirable, end
encouraging others to do the same;

3.2 recognize the differing corcepts of authority and legal process.

O
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INTRODUCTION TO OURSELVES

PURPOSE

This course should begin with es. examination of the ethnology of the class through a series of activities
desjgned to introduce the members to one another. 7Ihese activities will also help to develop the under-
standing that human bteings have some basic similarities &s well as many individual differences. They will
‘dgo s=rve to alert the group to the nature of the studies they will be engaged in during the year.

INITIATORY ACTIVITY
Who Am I

1. After calling role, the teacher should introduce himeelf and explain the btasic materials required
for the course.

2. Allov each studert 5 minutes to interview a classmate tseated %eside him., Have him look fer the
following information:

Nemes - firsc and last

Last school attended

Interests and activities

Nicknames

Number of brothers and sisters

Travels

Anything interesting about his famiiy or himself

PR DR
~N oW Fwh

Have the students understand before they tegin their interviews that they will be asked to introduce
the person vhom they have interviewed to the class.

3. Have each student stend and introduce to the class the per:on wvhom he has interviewed. He should
tell the class the things which he found out about that pei:son as a part of the intrasduction.

Have the students understand before the intrcductions begin that they will be asked to rexember
and name as many of their claismates :s possidle,

O
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2.

3!
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Select a student and have him nam> as meny people as he can. When a8 student's name i{s missed, have
his name reconfirmed. Once & student has named as mcny as he cen, select ancther student to do the
same thing. This activity should be repeeted each day for a few days until tlr.e students know all
names.

Have each student place on the board his preferred first name and his last name for the purpose of
a class spelling 1ist.

DEVELOPMENSAL ACTIVITIES

Class discussion - the purpose «f which is .o lay the groundwork for understandirg ethnology,
nautionality, and race, by examining the physical traj:s and national crigins cf the members of
the class,

1.). Questiona for stimuleting discussion:

1.11 Arc all people In this room tne same?
1,02 ¥hat are some of the similarities? (Look for such thing~ as sex, race, genersl

colorations, and physical shapes and organs of the body.)

1.13 what ere rome of ‘he differences? (Look for such things as size, shape, mentalities,
Interests, fingerprints, hair texture, etc.)

1.14 Can you account for these differences? (In all protshility the students cannot answer
this question. For this reeson, it should be left cjen with the understanding that
one of the purposes of this course is to explore answers to this question.)

1.2 Conclude the discussion with an esplanation that the purpuse of the course is to study physical
man §n order to better uinderstand how and vwhy we have meny similarities, yet each of us is
unique.

(Elicit from the cla-s mesnings of vnique differences and similarities.)
Assign a bulletin board map showing locations of the nationality backgrounds of the students in
the class. Have each student research his own naticnality background. Also, have him find the
naticnal origin of his family nsze (patrilinesl).
Conduct & claes cejsus Jn crderr to find out tow many people have: bYlue eyes, blond hair, black

hafr, etc

O
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3.1 Review the similaritie- and differences of class members.

3.2 Raise the question: Does this class represent a8 fair cross section of sll people through-
out the world? (Illustrate meaning of cross secticn, using the United Nations &5 an exsmple.)

4. For the purpose of identifying both social and physical differences among people throughout the
world, have the students read pp. 1-3 in Accepting the Selves cf Others by Leonerd S. Kenworthy.

4,1 From the article have the students make a 113t of the 6 major reasons given as to why
we (the class) ere not representative uf & cross secticn of the world's population.

L.2 Assign a bar graph to show comparative populations of the United States and the rest of the
world. '

4.3 Have each siudent make & world map showing the placement and extent of the primary racial
groups in the world.

L.b Elfcit from the class tie main idea i{hat Mr. Xenworthy is trying to develop in the section
dealing with r1ace. ("Most of us in the United States are going to have to learn to live
as a white minority in a nonwhite world.")

k.5 Based upon the preceding discussion, have each student 1nd1vidu§11y title and caption
his own map.

4.6 yiscuss the rcuwainder of the article highlighting the ideas we need to understand which are
brought out in each of the 6 headings.

i.e., urbanization versus village 1ife Warning! The nature of any one of these
poverty versus affluence subJects could allow the pur-
Christien versus Ncn-Christian pose of tne activity to become
capitalism versus socialism lost if dealt with too exten-

sively at this time,

T - Chll1dhood Educeiion reprint. World Affairs Materfels, Brooklyn College, Brooklyn, Kew York 11210

ERIC
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CULMINATING ACTIVITY

Summarize for the class the following:

¥We have now established that people are different in many ways, both physically and socially.
We have also found that there are some similarities, The purpose, from thir point om, is to
exsmine in some depth the reasons for man's physical similerities and d{fferences snd his
capabilities vhich make him superior to other forms of animsl 1ife.

Readizng for Teachers:

INTRODUCING CHILDRE® TO THE WORLD IN ELEMENTARY AND JUNIOR HIGH SCHOOLS
Kenvorthy, L. S. - Harper and Rov. Evanston, Illinois, 1956

Thapters: 8 - Interdependent World
9 - Many Countries and Culturee
10 = World of Poverty and Plenty
11 = Meny forms of U vernment
12 - Religion and Vilue System
13 = World of Conflict and Cooperation

ERIC
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UNIT ONE

MAN'S PLACE IN HIS GROUP
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UNIT I - MAN'S PLACE IN RIS GRCUP

URIT PURPOSE
This unit seeks to make each individual aware that man iB a socia) being who seeks & place in his group,
It vill help him understand the nature of his emotions, attitudes, and ebilities, It is {mportant that

hie Xnows how these factors affect his relations in the group and the ways in which he learns. These under-
standings are esseptiel to the final unit on conflict and to the achievement of the course objectives,

UNIT OB.TECTIVES
UNDFRSTANDINGS

1, THE FATURE OF THE PACTORS WHICH AFFECT THE WAY THE TNDIVIDUAL RELATES TO KIS GROUP,

The student vho has this understanding san:

1,1 explain the vays in which &sn individuml's attitude determines his vole in his group.
1.2 discuss emotions and the impoitance of their effeci on the individusl in group living.
1,3 discuss the importance of communication in ra2lating effectively to others,

2. THE WAYS IN WHICH AN INDIVIDUAL LEARNS ABOUT PIMSELF AND OTHERS.
The student who has this understanding can:

2.1 discuss the nature of the learning process.

2.2 {llustrate the influence of emotions, attitudes, and abilities upon the individual's
reactions to stimli and upon his perception of it.

2.3 explain the reasons vhy individuals differ in their development of concepts and inter~
pretaticn in reaction to stimuli, i.e., different values, beliefs, interests, knovleige,
experiences,

ABILITIFS
1. TO LOCATE AND USE SOURCES OF INFORMATION ABOUT HUMAN BEHAYIOR AND GROUP PROCESSES,

The student who has this ability can:

1,1 wuse tho lidrary card catalogue, the Reader's Culde, bidliographies and similer aids in locating
sources of informaticn.,

L}“ use such dasic sources of information as almanacs, atlases, and encyclopedias,

]E l(:*use the table of contents, glossary, snd index of reference works,

18
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2. TO USE CRITICAL AND REFLECTIVE THINKING IK THE AREA OF PERSC .AL AND GRGUP RELATIONS.
The student who tas this ability cant
2.1 recognize and state 2 prcblem existing in perscnal and group relatious.
2.2 analyze the factors which cause the problem to exist inm personal and group relations.
2.3 present a solution, or alternate solutions, to such wroblems.
3. TO PARTICIFATE EFFECTIVELY IN GROUP SITUATIONS.
The student who has this ability can:
3.1 use democratic procedures when planning and working in group situations.
3.2 assume responsibility as a group member for his share in the attaimment of ue group goals.
3.3 1in group discussions, formal or informal, follow the rule of order or of politeness indicated
by the nature of the discussion.
4, PREPARE WELL ORGANIZED ORAL OR WRITTFN PRESENTATIONS.
Tne student who has this ability can:
L.1 prepare an outline of the presentation he plans to make based on the materials he has collected
and evaluated.
L.2 select and use graphic materials and statistics wvhen peeded to clarify his presentation.
L.3 use standard English in making his presentation. )
L4 base his conclusions on evidence.
ATTITUDES
1. OF WILLINGNESS TO ANALYZE HIS PERSONAL CHARACTERISTICS AND MODIFY THOSE WHICH ADVERSELY AFFECT HIS

[E

RETATIONS WITH THE GROUP.

The student wiro has this attitude will:

1 recognize that his personal attitudes toward himself and others influences his role in a group.
2 recognize emotional behavior ss a factor in determining his personslity.

3 recognitze the importance of communication in his relationships with othera.

L Jdisplay empethy toward others.

RIC 19
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2. OF WILLINGRESS TO EXPLORE THE WAYS MAN LEARNS,

student who has this attitvde will:

recognize that learning is a tota™ 1ife experience.

exemine his own learning habits anld attempt to nodify them.

respect the value of learning in his life.

accept learning as an importait factor in the development of his personalits and
the motivation of his behavior.

3. OF RESPECT FOR THE WORTH AND DIGNITY OF EVERY INDIVIDUAL AS A HUMAN BEING,

The

student who has this attitude wills

3.1

3.2
3.3

ERIC
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accept differences in others arising out of racial backgrounds without labeling them inferior
or backward, .

te courteous in his relations with his peers, particularly during discussions.

refrain from using epithets and other derogatory terms in referring to other races snd people.
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MAN'S PLACE IN HIS GROUP
UNIT OQUTIIRE

I. Ways To Get Along Ii. V\ays to Learn

A. Attitudes A, Controversial theories
1. Toward himcelf 1. Inttinct
2. Toward others 2. IXcheritance
3. Behavicral attitudes - 3. Conditioning
a. Verbal Expressions 4, EBxperience

b. Fhysical Expressions
B. One Theory of Learning

B. Bmotions
1. Sersation or experience (Stimula-
1. Most Common Types tion as received)
a. Fear a. Sight
b. Hate b. Hearing
¢. love (affection) c. Taste
4. Amniety 4. Touun
e. Jealousy e, Smell
2. Role 2., Perception - greatest area of
a. Personality difficvity (Stimulation as
b. Physiological responses organized
¢, Varying Responses from soclety to soclety
4. Acceptadble ways to deal with emotions in 3. Concept deielopment (Stimula-
each society. tlon as integrated)
C. Coemunication 4. Interpretation (Stimulation
as associated and meaning
1. Language transformed)

2. Common background

El{fC‘ 21
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UNIT I - INITIATORY ACTIVITIES

BASIC RE/DING - STUDENT BASIC UNDERSTANDINGS
McBain, THE SCIENCE OF OURSELVES.
Froman, Robert, THE CRFAT REACHING OUT: KNOWLEDGE

HOW LIVING BEINGS COMMUNICATE.
1. fThere are many factors which affect

SUP2LEMENTARY REALING - TEACHER the way man gets along in his group.
Ginott, Haim G., BETWEEN PARENT 2, There are different ways in which
AND TEENAGER. en individual learns.

BACKGROUND LISTENIRG AND VIEWING SKILLS AND ABILITIES
Film: STEPS TOWARD MATURITY AND

HEALTH, 12 minutes, Disney, 1. Note teking
Color. 2. Book reviewing
ATTITUDES

1. Willingness to accept factors which
affect his role in & group.

2. Willingness to explre the ways msan
learns.

SUGGESTED STUDENIT ACTIVITIES

1. Give each student & Self-Evaluation Form (see page 11). Instruct the class to follow the directions
explicitly. Inform thr<m that each is 10 keep his copy in his notebook and thrt no one else will see
it. It will be used by the student at the end of the unit (See Evaluating A:tivity, page 43,)

2. Tescher should introduce "Student Bibliography" calling attention to purpose and arrangewent. This
ig & unit on theories and learning; therefore, the teacher shomld introduce at this time the work
on "selecting, previewing and revievirg" a book (see pages 13 and 1L). These three ideas should
give their user the ability to find books which they may enjoy; easily and quickly to keep track of
the wain characters and plsces; and to recall iaformation.

3. Using the inductive met%ods (inquiry approach} place the following questions on the board. (These
questions represent the goals of the unit, and they should function to stimulate thinkirg and
orriiminary discussion.} Be sure to have the student place the questions in his notetook, since
they will serve as long term goals for the unit.

ERIC ,
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3.1 VWhat clu2s in a person's behavior let you know whether or nct you sre accepted by others?
we.K away, do not talk with, facial expressions, tone of voice)

3.2 How do you learn? (instinct, inheritance, experience)

3.3 What social science deals with the study of human and enimal behavior? (psychology: develop
the origin of the word from Greek Mythology the story of Psyche and Cupid + ology).

3.4 Read and discuss McBain, THE SCIENCE OF OURSELVES, Chapter 10.

L. Show the film: STEPS TOWARDS MATURITY AND HEALTH. Before viewing the film place on the board thre
following questions and have the student record them in his notebook.

1 What is Mr, Disney's main idea in this film? (accepting responsibility for yovvself).

+2 How does he support his idea? {(He thows the physical, emotional, and social factors whica
affect man's relationships with othere.)

3 Does every_individusl devel»p physically, emotionally, and socially at the same rate? (No)

L4 How do people know that you are grown up? {Your sbility to assume responsibility for your
own life and acts).

« Have t?e students select words which they feel should becoze a part of a glossary. (ex. social
growth

6. Read Dage 141 in THE GREAT REACHING OUT, and discuse the following ideas:

6.1 Why is reading not always a good way to cormunicate? (All people do not read well)
6.2 How can learning be exciting? (teaching rmachines, animated drawings, field trips, experiences)

ERIC
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SELF-EVALUATION FORM

CIRL BOY

CLASS

DATE

TEACHER

If the statement describes how you usually feel, put & check in the column

“LIE ME" .

in the column "UNLIKE ME".

There are no right or wrong answers,

FXAMPLE: I'm & hard worker.

LIKE ME

If the statement does not describe how you ususlly feel, put & check

UNLIKE ME

1.

18.

ek,

1 sperd a lot nf time day-dreaming.

I'm pretty sure of myself.

Note to teacher: complete the chart with the following statements:

I often wish I were somnone else.

I'm easy to like.

Mv parents and I have a lot oi' fun together.

I never worry ebout anything.

I find it very hard to talk in front of the class.
I wish I wer:: younger.

There are lots of things about myself I'd change if I could.

I can make up ny mind without too much trouble.
I'm a lot of fun to be with.

I get upset easily at home.

I always do the right thing.

I'm proud of my schonl work.

Someone always has to tell me what to do.

It takes me a long time to get used to anything new.
I'm often sorry for things I do.

I'm popular with kids my own age.

My parents ususlly consider my feelings.

I'% never urhappy.

I give in very easily.

I'm doing the best work I can.

I can usually take care of myself.

I'm pretty happy.

1



25. I would rather play with children younger than I.
26. My parents expect too much of me.
2f. I like everyone I know.
28. I like to be called on in class.
. I underatand mygelf.
30. It's prstty tough o be me.
31. Things are all mixed up in my life.
32, Kids usually follow my ideas.
33. No one pays much atteantion to me at home.
3. I never get scolded.
35. I'm not doing as well in sciwol as I'd like to.
36. I can make up my mind and stick to it.
37. I don't really like my sex.
38. I have & low opinion of myself.
39. I don't like to be with other people.
40. There are many times when I'd 1like to leave home.
41. I'm never shy.
42, I often feel upset in school.
43, I often feel ashamed of myself.
44, I'm not as nice looking &s most pople.
45, If I have swmething to say, I usually say it.
46, My parents understand me.
47, Kids pick on me very often.
. T always tell the truth.
49, My teacher makes me feel I'm not good enough.
50. I don't care what happens to me.
51. I'm & failure.
52. 1 gt upset easily when I'm scolded.
53. Mcst people are better liked than I em.
5k. I ususlly feel as though my parents are pushing me,
55. 1 always know what to do to people.
56. I often get discovraged in school.
57. Things ususlly don't bother mwe.
8. I can't be depended upon.

ERIC
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The following three outlines for Selecting, Previewing, and Reviewing a book should be reproduced
separately. Each should have at the top, spaces for Kame, Grade, and Date.

SELECTING A BOCK

I. Teke ahout three books to a litrary table for examination instead of examining trem at the shelves,

A,

B.

Select novels by author or from a source list.
1, Best seller lists.
2, Lists from teacher.
3. Suggestions from librarian:
a. of resource lists.
b, of a particvlar book or books.
Select Biographies and other non-fiction books by topic and author. (When in doubt, ask.)

i1. Examine each book briefly, d~i't rush.

A,
B.
C.

Read the book Jacket.

Read the preface.

Choose some pages at random and read them.

1, reading three consecutive pagee at tre beginning of the book,

2. chovsing and reading three consecutive pages in the middle of the book,

3. reading three consecutive pages in the 1ast third of the book but not the last three pages.

I1I. Make your decision.

A.
B.

Select one book and return the others, or
Feturn all three and select three more to examine.

PREVIEWING THE SELECTED BOOK

I. Mske a list of proper nsmes by Scanning pages.

A.

z.

Scapning i1s Just looking, nnt reading.
Write nemes of people and plac2s on a sheet of paper.

I1. On your 1list, star names which reappear throughout the book. These will be major characters.

A.
R

ERIC

Spend about ten or fifteen minutes in preview for every two hundred pages in the book.

llvoid reading the last chapter of a novel.
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1L
REVIEWING THE SELECTED BOOK
I. Read the first chapter slowly and carefully.
I1. Proceei through the rest of the book as rapidly ss you cen without feeling prescured.

A. Don't stop to take nctes,

B. Rea¢ as much as you can at one sitting.

C. If yau can't finish at one sitting, attempt to identify some names on preview
sheet before continuing agein.
1, Try to continue ugain within 24 hours if possible.
2, A week is the maximum for any book.

[II. Write general impressicn in brief, note-form when you finish the book,

A, Sometimes a single comment about & point to remember will recall further information later.

B. Write notes on a sheet or sheets of psper, not cards. Leave ample space between comments,

C. About 24 hours later, re-examine notes. You'll usually iind vore detail recalled at this time.
D. Add to notes.

IV. Re-2xamine any chapters that were not easily urlersvood.

A, Examine for specific information.
B. Clarify points in plot if a novel.
C. Add notes t¢ those taken.

RN
(Optional)
V. Organize notes to fit a report or critique plan. (Novel)

A, Use note cards.
B. Write, expending with quotations, opinions or other specifics.

(Alternate)
A. Jive report orally from cards.

E. Organize notes on cards to be included with corments from other books on same subJect (Non-Fiction).

FHHHHHHEHHH

Note:"E" is optional to emphasize that it presumes a class assigmment. The other steps should be followed
in readins any book that yoi wish to enjoy, if it is atove an elementary school readinz level. The decree
ot[:lz:i(:r;ty determines the degree of preview necessary for satisfying results in reading.

-
r 9 {
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USIT 1 - DEVELOPMENTAL ACTIVITY #1

BASIC READING - ETUDENT

McBain, W. N,, THE SCIENCE OF OURSELVES, Chspter 9
Goldschmidt, Walter, WAYS OF MANKIND

Smiley, Marjorie, WHO AM I

Smiley, Marjorie, REBEJS AND REGULARS

Weiteman, Ellis, GROWING UP SOCIALLY

SUPPLENFNTARY READING - TEACHER

BACKGROUND YIEWING AND LISTENING

Film:
MHln:
Recording:

1 WONDER WHY? McGrav Hill, Black/White

A ROCK IF THE ROAD, F.A., 6 minutes
WAYS OF MANKIND, "When Greek
Meets Greex", Sinclair

YOUR ATTITUDE IS SHOWING, B.R.A.,

set of 12

Posters:

BASIC UNDERSTAN)ING

KNOWLEDGE

1.
2.
3.

L.

The attitules shwwn by an irdividual
determines his role in hie group.

The individual's sttitudes tovard him=eclf
are revealed in his behavior.

An individual's attitudes tovard others will
determine the degree of his acceptance in
the group.

Behavicral attitudezs ere shown through
verbal and physical expressions.

SKILLS AND ABILITIRS

1.
2.

Paragraph writing
Critical thinking

ATTITUDES

1.

2.

3.

Wil .ingness to see that your attitude toward
yourself determines your behavior.
Willingp.ess to see that your expressed
opinion of yourself often influenzes others
opinions of you.

Willingness to see thit your attitude

toward others vill determine the degree of
your acceptance by the group.

Willingueas to recognize that your behavioral
sttitudes are shown through verbal and physica
expressions.

ERIC
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3.

SUGGESTED STUDENT ACTIVITIFS

Give sentence completion form to students. (In this completion form the students must respond to &
word or group of words to make a complete sentence. The stimulus words are general to allow the
students to be free with their answers.) Iaform the class that they are not to sign their naxzs on
the form (page 19).

1.1 Response te this test will make the teacher vividly aware of a student's attitude.

1.2 Teacher should use the item analysis form to inte pret overall class response. (See rage 20.)

1.3 After the teacher has an idea of individual and class attitudes he can develop plans and
discusslons to expose improper attitudes erd present more favorable attitudes.

Piance SRA posters on bulletin board, and ask these questions.

1 What attitude ie sho'm here?

2 What does this revesl sbout this person's attitude toward himself?

3 Hill this person be accepted in his group?

L Cnoose one poster and write e paragraph descriting an incident which this poster might depict.

Show film I WONDER WHY? Ask these questions.

3.1 After seeing this film what was your first thought?
3.2 ¥rite a paragraph explsining what the movie meant to you.

Show fiim A ROCK IN THE ROAD. Sugrested discussion questions:

1 What does the road represent? (Your path in life.)

2 What does the rock represent? (Any obstacle in life.)

3 What attitude was displayed by the firast three people? {You like to see the other fellow
19

suffer as you have suffered.)

L.l Why wes there crovd noise in the film? (Emphasize gioup reactions.)
L, What attitude wvas displayed by the fourth person coming down the road? (Did not 1ike what

5

happened to him, 8o he vwas considerate of others in his action.}
L.6 Which kind of person are you! (Considerate or inconsiderate.)
L,7 Do you think ¥our attitudes may change later in life?

Assign parts and read aloud the play "The Trovble With Johany", from WHO AM I? (page 97). Have each
student record in his notetook the following questions as they will serve as a pattern for analyais
of several readings. Ko7 read the play and discuss the questions, then have each student write his
ovn ansver to the quesation,

5.1 In your readings wvho is having & problem! (Johnny)
Q "hat attitudes does this irdividual show?! (ruleness, disorderliness, contempt for suthcrity,

E MClitterness)

99



6.

7.

8,

17

5.21 How do they reflect his opinion of himself? (very high opinion of himself)

5.22 How do they show his attitude toward others? (to Johnny they're snobs and prejudiced)

5.23 What are some examples of verbal and physical expressions of these attitudes?
TEripping George, criticizing George, bragging, temper tantrums, breaking vindows)

5.3 How do his attitudes determine his role in the group! (the group rejects him because they
consider him to be rude and a loud mouth. He projects this image because he feels they relect
him because of his clothes, which indicete a lover income family and foreigners)

5.4 Does he shov a willingness to chenge? (Yes, and group does also: through mediation with
priucipal, Johnny and the group5

5.5 How do his attitudes toward himself and others change? (Johnny is determined to meinta’a his
high standerds in spite of the group. He will join in school activities because the group
realizes its role in making Johnny an cutsider by rejecting him.)

6 ‘net would you have done if you hed been Johnny?

7 If you vere & member of the group, how would you have treated Johany?

8 How could you resolve a problem such as this one?

Read silently "Juen Gontzales," p. 61 in REPELS AND REGULARS, and have each student answvei the atove
questions on attitudes. Discuss aloud in class.

Divide class into groups (no more than b to & group), each group read any one of ‘he follovirg read-
ings, develop group answers to the attitude questions and Land in their analysis.

WHO AM 1t "The Powerless Ones" "letter from Birmingham", REBELS AND KEGULARS, p. 47
"The Wise and the Weak", p. 12 "You Want to be Somebody 0dd!", p. 64
"A Game of Cateh", p. 73 “O0ut of Order", p. 69

Hive groups of studeats each demonstrate in & series of skits how their bodies end their volces
shov that they have:

1. a pcsitive attitude towvard the classroom

2. & positive attitude toward home

3. a positive attitude towverd friends

k. a positive attitude tovard a sports event
5. @& negative attitude toward the classroom
6., & negative attitude toverd home

7. & negative attitude towvard friends

8. a negative attitude tovard a sports event

ERIC
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Have the audience observe the following ideas:

1., Tone of voice -~ pitch and timbre
2, Body movements - posture, facial expressions, gestures
3. Dress

Discus> each presentation in view of:

1, Clarity
2, Other ways to express the attitude

The teacher should play the recording "When Greek Meets Greek" frow WAYS OF MANKIND and have students
follow along 1% ook pp., 67-76, After recording is over elicit enswers to these questions from class.

7.1 Bow do the two fathers viev their new sons? (Both have pride btut in different ways)

9.2 Why do the fathers view their sons _in 1 ried wvays?t (Shoving emotions are universal but can
result in varing responses in difterent societies.)

9.3 How ig Fasllias tasught to be patriotic?

9.k How is neum.hu.__-_uggt to be patriotic?

9.5 How are ycu taught to Ve parriotic

Without using nives select one person to cbserve for cne week, Without using names, observe his
attitudes and becavior,

10.1 Cite specific examples in vhich his behavior was influenced by his attitude.
10,2 _n yeur opinion, what did his behavior accougliah and could it have Yeepn hmdled in a better vay?

10.3 If you found this attitude undesirable, what ciuld this person do to correct his sttitude?

talk with adults whom he respects about his attitude or find sources to read about this
particular attitude so that he will develop & Vvetter understanding of acceptadle uttitudes for
the society in vhich he lives)

Use S.R.A. phamphlet "Growipg Up Socially"™ as supplemental reading. Point ocut the meaning of the
wvord "mature” (a person's ability to asauze responsibility for his words and actions)

Read McBain, THE SCIEFCE OF OURSELVES, Chapter 9, and ask questiona such as:

12,1 W¥hat are soxe ways people are different?
12,2 ¥hat is norma)!

12,3 Why is abnormal a bad word?
12,4 What {8 the difference between instirctive and natural behavior?

ERIC
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1.

The future

I suffer

SENTENCE COMPLETION FORM

Note to teacher:

Friends

My mother

There are times

My greatest longing
My imegination
Most boys

My clothes

Socfal clubs

I fear

My greatest trouble
love in my life
Many of my dreams
My brothers
Secretly

I cannot understand what makes me

Most people
School
I am very

21.
ze.
23.
2k,
25.
26.
27.
28.
29,

42

Expand form with the following:

I envy

My best friend
When I

My father usually
Children

Girls usually

My greatest ambition
Teachers :
My habits

My sister(s)

I try to get

I feel hurt

God is

Often I think

No ore

My family

I am ashamed

I hate

19
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TEACHER ITEM ANALYSIS FOR COMPLETION FORM

ITEM POSITIVE NEUTRAL NEGATIVE SOMMENTS
1. Future
2., Suffer
NOTE TO TEACHEER - Ccaplete chart with the following:

3. Friends 21, Envy
4, Mother 22. Friend
5. Times 23, When
6. Llonging 2k, Fatber
7. Imagination 25. Children
8. Boys 26. Girls

© 9, Clothes 27. Amdition
10. “Zlubs 28. Teachers
11, Jfear 29. Hadite
12, Troudle 30. Sisters
13. Love 31. Try to get
14, Dreanms 32. Feet hurt
15. Brothere 33, God
16. Secretly 3L, often
17. Understand 35. Ko one
18. People 36, Family
19. School 37. Ashemed
20, Very 3A. Hate

O
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BASIC READIRG - STUDENT

21

UNIT I - DEVELOPMENTAL ACTIVITY #2

Goldschmidt, Walter, WAYS OF IAANKIND

BASIC UNDERSTANDINGS

Smiley, Marjorie B., REBELS AND REGULARS JNOWLEDGE
Smiley, Marjorie B., WHO A4 I? -
1. Fmotions are universal.

SUPPLEMERTARY READING ~ TEACHER 2.

Kidetch, Jean, THE STORY OF WEIGHT WATCEERS

3.

BACKGROUND VIEWIKG AND LISTERIKG

The most common types of emotions are:
ferr, love, hate, anxiety, and jealousy.
The role of emotions i8 extremely import:nt
in human tehavior.

Recording: WAYS OF MANKIND, Series, "Case of SKILLS AND ABILITIéS
Sea Lion Flippers", Sinclair,
"World As People", Weeks 1. VNote taking
Film: BARBARA, Interlude, Color, 7 minutes. 2. Obssrvation
ATTITUDES
1. Willingness to recognize that his enc';
tehavior is a factor in determining ni
sonality.
2. Willingness to us~ vrestraint in his ¢ -
behavior.
3. Willingnees to seek emotional cutletrs rre
acceptatle to the society in which h: .
SUGGESTED STUDENT ACTIVITIES
1. Write the word "EMOTIONS" on the board and instruct the stvdent to record in his no.ebook a dr’ ~n for
this vord after the discussion. Elicit answers to questions such as:
1.1 What ave emotions? (Mental and bodily reactions marked by strong freling and physiolog teg;
1.2 Do you have emotions? (Yes)
1.3 Dces everyone in the world have emotionst (Yes, universal)
1.4 Whet are some of the emotions? (Five most common - fear, love, hate. anxiety, and Jealr
1.5 How does your body respond to these emoticns? (Fmoticns prepare the body for action...
heart best, crying, gasping, cold sweat, nausea)
1.6 Have each student place in hi: notebook definiticns for tye most P2 gtic:
FEAR - an unpleasant feeling caused by the expectiation or awvareness of danger.
HATE - to feel an intense hostility or aversion towurd something or someone.
LOVE - strong affection based upon admiration or benevolence,
() NXIETY - painful or ap;rehensive uneasiness over an inpending or anticipated i11.

[E l(:ﬁEAlﬂUSY = feeling of spiteful cnvy tovard rival o tovard someone more successful than oneself,

34
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2,

3.

E

Aruitea

Sel

ect any of the emotions, such as '"Jealousy" and elicit answers to questions such as:

Is ther: someone who has something you want? (looks, graces, girlfriend, boyfriend, roney,
friends, home, clothes

.2 How does your body react to this emotion? (blood pressure, heart beat, etc,)

What 1s the neme of this emotion? (Jealousy)
How do you resolve this situation?
Can you resolve this in & better way? How?

y the record THE WORLD AS PEQOPLE and ask questions such as:

3.1 Mr, Weeks appeals to which emotions in this record? (Hate and love)
3.2 What dces he hate? 7 (War)
3.

3 What dces he love? (The man in mankind)

El{

. o
nN -~

F ol o i i g o g o
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cit ansvers from the cless to questions such as:

How might an individual feel if he were the shortest person in his group? (anxious & fearful)
How does an individual act if he is the shortest person in his group? {pals with tallest or
talke Joud, or accepts his growth rate
How dots the group feel about him?
What cruses the differences in height? (varisble growth rate of individusls)
Cen a thort person do anything to become t;ller?( (§o, shc;es perhaps)
Hov misht a short person react to being short? (insacure
How docela his group feel about overveight! (the fdeal is to be thin)
What ciuses a_person tu be ovezweight? (eats too much, glands or both)
¥hat esotions might the fat person be experiencing? (enxiety - fesr)
0 Can 8 fat person do anythi about being fatt Yes, see & doctor and eat wisely)
1 1Is it ¢asy to eat wisely? (Ko) Do thin people eat wisely? (Not necessariiy)
2 How might a fat person react to being fat? (Cucy Johnson Nugent, dsughter of

President Lyndon B. Johnson, went fron a size 1) dress to & sitze 3 dress; when asked
how she did it, she replied, "1'm more vain than hungry.")

Without usirg nameg choose oue person vhom you will observe. Observe his emotions cn a daily
basis for ors week. Write & summery of your obsecsvations. In your jummary:

LRV RV, |

1
2
3
L

Provided by ERI

Cite stecific examples in which his behavior was influenced by his emotions,

In your opinion, what did his behavior accomplish and could it have been handled in A better way!
If you found this emotion undesirable, vhat other outlets for this emotion are availadlet

After the observation is written, discuss with the clase the impcitance of emotional outlets.

. (Emotionsl outlets must be consciously ceveloped by an individial and acceptable in the soclety in
vhich hr 1ives)

Ju



5. Play recording WAYS OF MANKIND "The Case of the Sea-Lion Flippers" (Chapter B). Let students read
silently as it plays. After recording is over sk these questions and emphasize that emotions
are universal but responces differ from society to society,

6.1 How did the Yurok Society raspond to the enotions of hate, anxiety, and Jealousy?

(Hate - ki1l them all. Mutilate body of lcved onme. Killed by others,
Anxiety - wvorried about the settlement over flipper rights and death.
Jealousy - regret of loss of youth by Minot.

6.2 Hov do these responses diffar from our society's responses?

7. Show film BARBARA, Ask questions such as:

7.1 Of what did Barbara tecome avare? (She is most distinquished when she is herself)

7.2 Why d1d Barbara teake her problems to her tough 01d uncle?! (She peeded someone with wvhom

she could talk cver her problems

7.3 With vhom do you talk over your problems? (parents, friends, religious leader, doctor,
teacher, counselor, social worker)

ERIC
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BASIC READING - STUDENT
Froman, Robert, THE GREAT REACHING OUT:
LIVIRG BEINGS COMMUNICATE

SUPPLEMENTARY READIRG - TEACHER

BACKGROUND LISTENING AND VIEWIKG
Film: DEBT TO THE PAST: LANGUAGE AED
COMMUNICATION, Moody, 1T minutes
Film:
Recording:
in Your Ear", Sinclair

UNIT 1 ~ DEVELOPMENTAL ACTIVITY #3

BASIC UNDERSTANDIKGS

HOW

KROWLEDGE

1.
2.

3.

BERFUNKLE, Portarilm, Color, 1l minutes
WAYS OP MANKIND, Series, "A Word

Communication is the ability to relate

to others effectively.

Language i8s eny means of expressing thoughts
or feelings.

A common background of knowledge and
experience enhances man's ability to relate
with others.

SKILLS AND ABTLITIES

1.
2,

Note taking
Group work

ATTITUDES

1.
2,

3.

Realizes that unizrstanding one another
requires effective comsunication.

Accepts the fact that one cammmnicates
through verbal and nonverbsl language
according to the society in vhich he lives.
Realizes the confusion which arisesz from
the misuse and rultiple meanings of words.
Willingness to use proper language to
effectively express himeelf.

SUGGESTED STUDENT ACTIVITIES

1.

1.1

J.2 Why did ft occur?

O Rov ves it resolved!
ERIC
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Elicit from the students answers to questions such as:
ansvers in his notebook; oral discussion should follow)

¥hat vas your lest misunderstanding?

327
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Direct the class to write down as many slang terms &8 each can think of in ten minutes. Have some
of the lists read aloud or written on the chalkboard. Discuss these terms with questions such as:
2.1 Why do you ume these terms?

2.2 Are there some slang terms you would not use?

2.3 Why wouldn't you use these terms? (Image. Each individual uses language to project an

image of himself.)}
2.4 Who would not understand them? (People outside of the group)

Ask the class "How many langusges do you speak™? List some responses on the chalkvoard. (Examples:
clessroom, locker room, church, home, club)

3.1 How doca the group respend to an_ingviduaiwho mixes his setting? ({The group vill reject ycu.)
3.2 What generalization or conclusion ¢ ou make sbout the great yariety of lengusges you spesk!
(penple of common background spesk the seme kKind of langusge,) ;

Show film BERFUNKLE and discuss the following question:

4.1 what is the meaning of this film? (Words have many meanings)
4,2 Have you been "berfunkled"?

Show f1lm DEBT TO THE PAST: LANGUAGE AND COMMUNICATION. Place following questions on the board
before showing the film.

How did language evolve, or grow? (Pictograph, ideograph, phonetic}

Yhy did this chanse come about? (Need to express complicated ideas more quickly.)
For whom were the following statements made? Which style or Jjargon would you use to
reacn the most people?

\nan
~ o e
L N =

a. Today a higa front and a low front are going to come into contact. (Weatherman)

b. Today we are going to experience a storm. (General public, for most in our society)
c. "It's raining, its pouring, the old man 18 snoring", (Little Kid)

d. "Uwgava the rain God has arrived”. {Primative Society)

5.4 Take the game event &nd use ttuwee different types of jargon to describe it.

Have volunteers present a siluation without the use of words.

6.1 For example: "There's a herd approaching, get your weapons.”
"My house is burning, get some water.”
. "I Just drank poiscn, get me a doctor.”
U low well can you commuuicate with each other in this manner?

B wag_language developea?
ERIC R Se dh 3
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7. In what ways do we communicate with one atother? (Verbal-language; nonverbal, touch, odor, scund,
sight and taste.) Read THE GREAT REACHING OUT, “Wordless Human Communication,” p. 106-112. Ask
questions such as:

1 How do the honeyguide bird and black tears communicate with man? (p. 108-109)

2 ¥hy was the case of Clever Hans so Importent in showlng how man communicates with animals? (p. 110)
E To what human cowmunicetions did Hans really respond? (p. 111)
5

Whet are the foui forre of man's nonverbal coasamunicavions? ({p.112)
What are some examples of each form?

8., Put words or idioms on the bdosrd.

8,1 For exmyple: "Kill the ump"
"Peace”
"Lev and Order”
"Out of 5ight"
"out to lunch”

Ask questions such as:

¥hat do thess terms mean to you?
¥hat do these mcan to your pareats!?

e ———

From your travels, have you learned asy different meanings for words familiar to you? For

{nstance the word "apider” means Wron frylcg pen or exillet™ to some people.

o Co o
W

9. Play the recording "A Word in Your Ear" from the series WAYS OF MANKIND. Allow students‘to read
wvhile list ning.

9.1 ¥hen the recording is over, cite and list examples from it that language is a function of place,
tine, age, sex and occasion,

PLACE - street car in U.S. and England

TIME -~ Lords Prayer

AGE = College professor and child

SEX - Carayah Indian men find women speak dilferent languesses
OCCASION = Sicmese King .

9.2 After extmples from the recording are listed, elicii examples in Our society thst shov lanpuage
is_a function of place, time, age, sex and occasjon. Exapples: Ipage 21}

ERIC .y
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PLACE - Shrimp(East and Midwest) Prawvns (South and West Coast

TIME -~ “Heavy" ten yearr ~go meant a great veight or a bad guy in a movie,
Teiay to some "husv. " means a person who is knowledgeable

AGE - College professor snd child--generation gap

SEX -~ Men talk about sports and cars, women talk about fashions

OCCASION - Political speeches to different gro.ns

10. GREAT REACHING OUT, "Words and Beyond", p, 124, With the group read this chapter and ask questions
such as:

10.1 What does the title of this chapter mean to you!?
10.2 How Is ma, unique in his achievement of the capacity to communicate with one another with words?
10.3 What sre the three primary advantages vhich our use of verbal symbols gives us? (p. 127)

10.4 What s the importance of the Hayes and Gardiner experiments? {p. 125)

11. GREAT REACHING OUT, chapters 1-4 should te used as a base for research. Have a student or a group
of students prepare oral reports on these and other readings.

ERIC 5o
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UNIT I - DEVELOPMENTAL ACTIVITY #L

BASIZ READING - STUDENT
McBain, THE SCIENCE OF OURSELVES, Chapters 5 and 6,

SUPPLEMENTARY READING - TEACHER
Lindgren, Henry Clay, EDUCATIONAL PSYCEOLOGY
IN THE CLASSROOM, "Paychological Concepts of
the Learning Theory", Chapte: 8,

CACKGROUND L12TENIRG AND VIEWIRG
Filmstrip: FUNDAMENTALS OF THIRKING, 9 in series
Filmstrip: BSCHOOL SKILLS FOR TODAY ARD TOMORROW,
6 in series,
Film: THINKING MACHIN®ES ~ HORIZORS OF SCIENCE,
20 minutes.

BASIC UNDERSTANDINGS

KNOWLEDGE

1. There are severeal theories for the way
man learns. (instinct, inherjtance,
conditioning, experierce)

2. A theory is an idea based upon evidence
which r.ay or may not be acceptabl=,

SKILLS AND ABILITIES

1. Graphing

2. Charting

3. Analyzing Social Studjes Material
ATTITUDES

1. Willingness to try and to accept varying

vays of learning.
2. V¥illingness to challenge theories.

SUGGESTED STUDENT EXPERIENCES

1. Using the inquiry approach, discuss questions such as the folloving: (they all serve as a long term
goal for this part of the unit, and they should be recorded in each student's notebook).

1.1 ¥hy does thr United States believe in free public education from Kindergarten through the
12th grade?! (It wishes its citizens to become competent and effective individuals.i

1.2 ¥hen does a rerson begin to learn? (The learning process is initiated when an individual
perceives events in his environment - or vwithin hicself - that are nev and different from

those previcusly experienced.

1,3 ¥hen does an individual stop learning?! (Learning is a continuous, life long process.)

The adove three questions are tssumptions about lesrning.

Show the filmstrip: "Assumptions™ from

FUNDAMENTALS OF TEINKING SERIES, Z1icit ansvers to questions such as:

\)' What assumption have you maje recently?
[E l(:‘hhy &id you make §t?

41




1.6 Was it a good assumption?
1.7 How do you know?

Follow this discussion with some assumption making. Ask questions such as:

1.8 How does an individual learn? (instinct, {aheritance, conditioning, eaperience - four theories)

2, Reead McBain, THE SCIENCE OF OURSELVES, Chapter 5.

The teacher should help the students define aid understand a few itheories of learning and ask
questions under each heading.

2.1 Instinct - The person learns through instincts.
Example - birds fly south.
Question - What do we mean by instinctive behavior?

2.2 Ipherltance - Parcnts who lean something will pass it on to their child through genes.
Example - Planaria. Young resct same wvay parentes did to electric shock.
Question - What are trumpisms or taxis? (Inherlted bLehavior)

2.3 Conditioning - A person mskes a specific response to a specific stimulus (usually done
through repetition)
Exaaple - Thinking Machine - Rat in Maze
Question = How can you condition your friends? (p. 61-63)

2.4 Experience - A person perceives or is affected by events that are new and different from those
previocusly experienced.
Exerple ~ Thinking Machine
Perform experiment on page 6k,

2.5 Sbov the film THINKIKRG MACHINES. Discussion Queations:

2.51 What did you learn about learning from the mouse in the mace!?

{Trial end error or conditioning is the basis fzr learning.) '

2.52 yhat can you learn sbout thinking from chess? {Look ahead, examine your possible moves;
meke your)choice, arcording to your beliefs and ideals; accept the results of your
decision,

2.93 Vhat does & patterr recognizer do?! (Recognites the pattern) What does this mean to you ss
a learner? (Look for patterne in your work)

2.5% What are the differences in the function of the human brain snd the camputer?

{The computer processes information; the brain creates, and imagines; a human being has
Q five genses to depend on)
E lc‘2.55 In what vay i{s * = human brain like a computer? (Both process information)

52
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E

Read McBain, THE SCTEKCE OF OURSELVES, Chapter 6, Ask these quesntions.

3.1 Hov are enimals taught to do tricks? (p. T4)

3.2 What are some things & pet cennot learn? {p. 77)
3.3 Whst type of learning sdvantege do humans have over most animals? (insight)

El{cit answers to queations such as:

4,1 Wnat is a theory! {An idea based on evidence.)
4,2 Why do we need theories?! (To make sense out of the universe and to give man a feeling of security.)
4,3 ¥hat is the dangar of only one theory? {Limits the mind of men. For exsmple: theoretically,

the bumble bee cannot fly....his vings are too small for the size of his body; mlways ask the

"why" and "vhy not" about a theory)
L.4 Wnat do you think are some of the theories about how an individual learns? "Learning is a
continuous, life-long conditioning experience.”

Filmstrips such as "why Study" end "Preparing to Study" from the series "School Skills for Today

and Tomorrow", could be shown at this time as examples of theory snd assumption. Ask questions such as:

5.1 ¥hat is the theory in this filmatrip?
5.2 ¥hat assumptions are being made in this filmstrip?

The pirpose of this sctivity is to shov & method the gtudent may use to examine a textbook., Do an
analysis of THE SCIENCE OF OURSELYES. Find out wvhat the boox has to offer by checking the folloving
points given on the Textbook Anaelyeis form. This check list is & theory. Whst is it about?

(To find out what a book can do for a reeder and how the book does it.) {(See page 32 for Textbook

Analysis form)

6.1 Experjence - What experfence did you just have? (snalyzed a book)
6.2 Perception - What d1d you perceive (see) about this analysis? (The resder stould know what
the book can do and cannot do for him)
6.3 Copgept - What part of this book would you enjoy the most?
Which section would be of the least benefit?
Did you see any new words?
Cen you pronounce thenm!?
6.k Interpretation - Would this bonk be & good reference for you to use! Why!?

O
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Place on the chalkboard the folloving:
Hov ¥e Learn
Through Taste Through Hearing Through Touch Through Smell Through Sight
In groups of four have the students discuss and decide vhich of the senses they would rather be
without. Then list in order of greatest importance the senses. Have each group present their
decisions to the class.
VWhen the discussions are complete £111 in the chart as follovs:
Hov We Learn
15 - ThroushyTuate
13 - Through Touch
33§ - Through Smell
11 ~ Through Hearing
83% - Through Sight

(pleace this chert on the chalkboard)

METHODS OF RECALL RECALL
INSTRUCTION 3 HOURS LATER 3 DAYS LATER
A. Telling When Used Alone 70% 10%
B. Showing When Used Alone 72% 20%
C. When A Blend of Telling 85% 65%
And Showing 1s Used

T.1 ¥What is the best wvay to learn? (talking sbout an idea and reading sbout it)
7.2 Hov could you practice this in everyday school situations? (Read sbout subject; listen
to someone talk atout it and ask questions; then find one or two people to study with)

O
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KAME

DATE GRADE HOUR

TEXTBOOK ANALYSIS

In using a textbook the intelligent reade: will begin by surveying and analyring the book ha is
about to use. Find out vhat the followlug items do for the reader in using this book. Expiain
in one or two sentences.

Check these points
I. ORGANIZATION

A. General plan
1. Contents
2. Indexes
3. Glossary
L4, BiblMography

B. Unit plan
1. Titles.
2. Sudbtitles
3. Introductions
4, Conclusions or mumaries
5. Prxolnotes

11. SPECIAL FELPS

A. Revievws

B. Illustrations

C. Value as reference
1., Other classes
2. Personal use

III. VARTATIONS IN PRINT

A, B8ize
B. Colors
C. JPosition

o 1¢ resder knows the scope and limitations of his textbook he will bte a better craftsman.)
. ERIC
s rovieiv, e
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UNIT I - DEVELOPMENTAL ACTIVITY #5

BASIC READING - STUDENT BASIC UNDERSTANDIRGS
SUPPLEMERTARY READING - TEACHER KNOWLEDGE

Bilepker, Ruth M. "Hand Them A Frobish",

FEA JOURNAL, Octobver, 1967. 1.
Branca, Albert A., PSYCHOLOGY: THE SCIENCE

OF BEHAVIOR, Chapter 8.

2,
BACKGROUND YIEWING AND LISTENING

Sensation, the initial step in learning,
{3 merely the avareness of & stimulation when
received by one or more of the sennes (stim-
ulation as received).
Perception, is the immediate mental image that
one forms from & stimulus. The sensation takes
on shape or form (stimulation as organized),
Concept, development refers to the thought that
is formed in the mind as & result of the
stizulus (stimulation ms integrated).
Interpretation, is the personsl understanding
that one has according t~» one's own beliefs,
value judgements, interests, knowledge, and
expsriences (stimulation as associated and
meaning transformed).

“C" is a good grade

“C" 1s a poor grade

"c" is an {nitial

“"C" {3 a century note {$100.00)

SKILLS AND ABILITIES

1. Iistening and observing
2. Reacting and interpreting
ATTITUDES
1, WwWillingness to viev all life's experiences
as & part of his continuing educatioral process.
2. Realiration thet an individusl's lesrning may

ERIC
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SUGGESTED SIJUDENT ACTIVITIES

1. Have the student record the following questions in his notebook. Ellcit answers to these questions
in class discussion.

1 Where do you learn? (in all life's experiences)
2 Do all people learn the same things? Explain.
3 How do you share your leavnings?

L How do you learn?

2, The purpose of this exercise {s to make the student aware that he must involve &ll of his senses
(sight, sound, touch, taste, and smell) in an experiencc in order to have B complete experience,
and thereby have complete communication.

2.1 Show a picture of a ball of cley anrd say this is s "frobish", Will each of you bring a frobich
to clsss tomorrow?

2.2 On the following day after everyone has presented his frobish ask, "Why are there so many
different articles here? (iacomplete communication because you had an incomplete experience)

2.3 Now hand each student a frobish, a real ball of clay, and encourage him to look at it, touch it,
squeeze it, smell it, and drop it, on the desk to hear the thud.

2.4 What was the difference between your two experiences? (First, sight only: Second, multi-sansory)

2.5 What happened to your concept (thought-formation] of a frobish? ({changed as you had this multi-
sensory experience}

2.6 wWrite this statement on the board: .

As a human being grovs, he begins to talk and later to write; and at this very early age,

he assigns his owvn meaning to a vord. The only meanirg e can bring to a wvord is that

vhich he first learns through experience. If his experiences are 1imited and he has no

one to help him put labels on them, he is disadvantaged.

Elicit from the claes answers to questions such as:

2.61 Y¥hat does it mean to be "dissdvanteged"y (a person with fev experiences and no one to
help him label his experiences)

2.62 Are you disadvantaged! Explain your answer. (Protubly "yes" for everyone)

2.63 If "no" is the ansver to the last question then ask, "Who is disadvantaged?”

2.6k Are there any other meanings for the word "disadvantagedt" (Yes)

2.65 What are some of them? {1. lacking in basic resources or conditions such as standard
housing, medical and educational facilities, and civil rights believed to be necessary
£ar an equal position in society. 2, affect unfavoradly. 3. loss or damage especlally

- to reputation, credit or finances. L. handicap)
O

E lcl Have the class break into groups of foury using s multi-sensory experience, each group is tn
! develop {ts owvn frobish with the class. Each must remember that its presentation to the class
mst include: (see next page) y ¢ .
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EXPERIENCE IRCREASING DETAIL FUNCTION TRANSFER TO OTHER
(SERSATION) (PERCEPTION) ( CORCEPT) SITUATIONS
(ISTERPRETATION)
Clocks
MEASURE ~- Meters

T. v,
comox.-<\mu1ng Mechine

Tractors
STEER ~age_ Cars

Bikes
PROPEL -é: Motorcycles
\

This chart should be reproduced or placed
Q  >n the chalkbosrd &8 en exsaxple of the vay
EMCeub groups' presentation is to be made.
4 S
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3.

The teacher should display some moaey to the class.

The students can see the object {(seunsation),

recognize it as round or rlat and paper or metal (perception), and recognize it as "Money"
{concept). This concept will be interpreted according to the individual's beliefs, values,

interests, knovledge, and experience.

3.1 Have the students pretend they are the following people or agencies,

3.2 What interpretation vill each gire to the concept of money!?

3.3 Wuy do they have this interpretaticon?

(see chart)

Exemple for teacher use. Cclump 1 should be completed, Columms 2 and 3 can be completed as

3.2 and 3,3 are discussed.

1 IFTERPRETER

INTERPRETATION

REASON

Teenager , . . .

Mother . . .

Pather . . .

Small Businessman, , . .,

Lonn Company , . . .
Mvertisers . . . .

Successful Businessman . ., . .

free spending

budget

doesn't grov on trees

to be finvested
to be saved
wve vant to help you

noney waiting to be spent

selfish desires
didn't earn it

never without it
family responsidility

has to earn it and
family responsidility

experience shovws profits
experience shova dvindling
profit motive

it pays to advertise

ERIC
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UNIT 1 - DEVELOPMENTAL ACTIVITY #6

BASIC FEADING - STUDENT
McBaln, W. N, and Johnson, R.C.
THE SCIENCE OF OURSELVES,
Cnapters 2, 3, snd L.

SUPPLEUENTARY 'READING - TEACHER
Mieller, C. G. and Rudolph, M.
LIGHT AND VISION, p. 161,

BACKGROUND VIEWING AND LISTENINC
Film: V.SUAL PERCEPTION, EIS, Color,
20 minutes.
Film: EYI' OF THE BEHOLDER, Reynolds,
2L xinutes.
Filmstrip: FUNDAMENTALS OF THINKINC SERIES,
"Comparisons”,

BASIC UNDERSTANDING

KNOWLEDGE

1. We learn from stimuli received dy our
senses of sight, hearing, touch, taste,
and smell.

2. Perception is the result of stirulation
of the senses,

5. Perception varies according to individual
beliefs, values, interests, knowledge, and
experience.

L, Differences in concepts and perception can
lead to different interpretations in the
leerning process.

SKILLS AND ABILITIES

1. Critical thinking

ATTITULES

1. Willingness to accept the possibility of
varyiag individual perceptions.

2. Willingness to examine personal perceptions.

3. Willingness to accept the role of personality
in perception and learning.

SUGGESTED STUDENT ACTIVITIES

To ineure thet the student understands the importance of his senses ard his perceptions of life, perform
the expericents in MeBain, THE SCIENCE OF OURSELVES, Chapters 2-L., If this book is not avallable perform

the exercises numbervd 1.1 through 1.3,

1. To srouse interes: abcut learning, use the following to demonstrate how individual perceptions through
the senses vary. This will also shov the necessity of using all the senses.

[: inzrl Taste and Smeil - Hend several students out of the room, Have ready thopped up apples, putatoes,

Aruitoxt provided by Eic:
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1.2

1.3

1.k

1.5

1.6

1.7

carrots. Make sure the pieces are the same size ani the same quality of hardness. Blindfold each
student as he enters and put cotton in his nose so that he can't smell. Don't tell him what he
is testing. There stould be between a 25% or 50% chiance of error.

Hearing -~ Blindfold a student and use a clicker or icissors sound {(metal cricket)., Have the studeant
decide where the socund came from, what height etc, Another exercise is to take common items like
keys, pencil sharpeners, window blinds, chalk and erasing sounis, and have the students identify them.

Touch - Blindfold a student and hand him a 3-dimensi.onal item then have him draw the item., Cross
your forefinger {index finger) with your second fing2r, Put pencil between two fingers and drawv it
back and forth.

Have some students put on & dramatic skit without tte class knowing beforehand. The skit should
include odd dress, distinct actions, physical and verbal. When it's over ask these questions:

1.4k1 What vere they vearing, saying, doing, etc.?

1.k2 V¥hy did some notice different aspects of the ghit?
1.43 Hov did you interpret the event? ¥hy?

Show lerge pictures to the class and ask questions. Students will have spotied different things
shoving how their perception varies. Vary the questions so they are not conditioned to lock for
certain things. Show pictures from LIGHT AND VISION, p. 161.

Show film VISUAL PERCEFTION.

1.61 ¥hy vere the people in the film fooled? (Ve meXxe assumptions from past experience, knowledge
and beliefs.)

1.62 Why were we fooled in looking at the room and the vindow? (We see vhat ve want to see,
vhat ve've been conditioned to see.)

Shuw filmstrip COMPARISONS., Discuss the reassons why one must rely on the mind as well as the senses.
Point out that all perceptions depend on many factor:: emotions, knowledge, thinking ability,
values, beliefs, interests.

Review previous experiences and apply them to the learning process. Elicit answvers to questions such as:

[E
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Why did our preceptions vary?! ({faulty senses or individual differences or both.)
What it the value in different perceptions? (irdividuality, insight)

——

¥When ceén varying perceitions cause problems?

O School - student might not perceive an sssignment correctly.
l(:‘ﬂome - Mother gives an order and the child misinterprets it,

Job - Boss gives en order snd the wvorker perceives it differently. ‘/
World - Governments do not perceive the action of other governments the same.

AL
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2.4 In what occupations would faulty sensual perceptions cause problems for the individual?
(Students will see that most occupations demand an interrelationship of the sensce "
Examples: sight - doctor smell - perfume sniffer

sound = musician taste - wine taster
touch - teacher of bdbraille

2.5 In the classroom, how do we provide for maximunm sensory learning conditions? (ventilation,
Jighting, accoustics, furniture, design, chalkboards

Show the film: THE EYE OF THE BEHOLDER. Ask qQuestions such as:

3.1 Stop film in midpoint end begin discucsion end ask "what do you think of Michael? (Draw from
kids that more information is needed to make a Judgement)

3.2 ¥hy d1d each person see Michael differently? (Each saw what his own experi:nces alloved him
to see

3.3 In vhat ways did Michael reinforce the cabdriver's perception that he was a hood? (clothes,
hurried manner, dbulge under his arm, refusezl to talk

3.4 Who wes the hood?! (The cebdriver, he saw himself in Michael.)

3.5 ¥When observing buman relatfonships of wvhat should you be aware? (snap Judgements, projection,

prejudice, predisposition, precccupation, lack of appreciation for other people's dreams and
1deas) .

O
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UNIT I - CULMINATING ACTIVITY

BASIC READING - STUDENT BASIC UNDERSTANDINGS

Smiley, Marjorie B., REBFLS AND REGULARS, p. 19k
KNOWLEDGE
1. Factors which show how an individual gets
SUPPLEMENTARY READING - TEACHER along in his group are attitudes, emotions

and communication.
2. An individual learns about himself and
BACKGROUYD VIEWING AND LISTENING others through experience, perceplion and
interpretation.

SKILLS AND ABILITIES
1. Paragraph writing
2. Reflective thinking

ATTITUDES

1. Willingness to accept factors which affect
his role in a group.

2. Willingress to explore the ways mén learns.

SUGGESTED STUDENT ACTIVITIES
1. Resd "Cyclists' Raid", p. 194, REBELS AND REGULARS. Ask questions such as:

1.1 What are some examples of the five most common emotions? What setting in the story and what
actions of the charters involved exewplify each?

ANXIETY: 1. Mr. Bleeker sending daughter to room.
2. Mr. BleeXer trying to identify daughter's murderer.

JEALOUSY: 1, Timmons, a man 30, loves & girl 17 and is Jealous of boys her own age.

FEAR: 1. Mr. Bleecker's fear for own safety when chased by a cycle.
2. Mr. Bleeker's fear for daughter's life when she is hit.
3. Simpson's payrent of money somehow compeunsates any damage.

LOVE: 1. Mr. Bleeker of dsughter Cathy.
2, Timmous love for girl Cathy.

Q '
. 3. Cathy's love of life.
EMC e e

e\ TE ¢ 1. Timmon's desire to shoot gang. 5.}
2. Bleeker and crowd beat returning cyclist.



1.2

1.3

From your description of emotions and actions in the preceding activity, what attitudes were
shown by the characters involved?

Mr. Bleeker (Anxiety) 1. Father is protector of family.
2. High respect for womanhood.
3. Only the guilty should be punished.

Mr. Timsons (Jealousy) 1. Grown men do not show affection for young girls.
Mr. BRlecker (Fear) 1. Pergonsl safety is secondary to family safety.
Mr. Bleeker (Love) 1. Children and family complete.

2. Void in a man's life.

Mr. Timmons (Hate} 1. Lav apnd order must be preserved even if some
innocents suffer.
2. There are times when a man may take law into
his own hands.

Mr, Bleeker (liate) 1. The ewotions that lead to mob violence are often
stronger than the fdeals of "turn other cheekx".

If you were Mr. Bleeker and enother group of cyclists visited your town a year later, how
would you handle the situation?

2. Have the students break up into groups of three or four and assign each group a different national
ncws program (ABC.CBS,NEC) to view. You should have three groups watching each program (students
may watch progrem in a group or individually). Tell the students that when they come back tomorrow
they will report and compsre their answers to these questions.

ERIC
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What attitudes vere expressed about certain news stories by the newsc@ster? By Your relatives?
By your friends?

wWoat emotions came from these same people?

What tgpen of communication were used to express these attitudes and emotions? (Gestures and
sounds

Why were these attitudes 8nd emoticns different for some news stories? (ex. Vietnam) The 'ame
for others. (ex. flood relief
After viewing a newscast do wany people do some physical act to correct & situation they think
is wrong? {Write letters for and against Vietnam, give money for fiood relief)

Could an attitude be changed from a news story? How?! Why not?

Did you learn anything about how attitudes and emotions are formedt

Without our various types of communication, except espeech, would this program have been &s
interesting?

54
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UNIT I - EVALUATING ACTIVITY

BASIC READING - STUDENT
McBain, W. N., THE SCIFNCE OF OURSELVES,
Chapter 8, p. 115

SUPPLEMENTARY READING -~ TEACHER
Kelner, B., LEARN HOW TO STUDY
Scriptographic, HOW TO STUDY
(Junior High School)

BACKGROUND VIEWING AND LISTENIRG

BASIC UNDERSTANDINGS

XBOWLEDGE

1.

2.

Attitudes, emotions and commmunications are
factors which shov hov an individual gets
along in his group.

An individual leegrns about himself and
others tbrough experience, perception

and interpretation.

SKILLS AND ABILITIES

1.
2.

Paragraph vriting.
Reflective thinking.

ATTITUDES

1‘

2.

Willingness to examine sad {wprove his
personslity according to the society in
which be liven.

Willingness to respect learning and its
role in the development of & human being.

SUGGESTED STUDENT ACTIVITIES

1. Have the siudents read THE SCIENCE OF OURSKLYPS, Cbapter 8, p. 115.

1.1 They are to Jot dovn the good learaing techniques in & check 1ist fashion.

by beadings. For exsmple:

ITEM

This can be done

USUALLY ALMOST ALWAYS

Where To Study

Distreciions

LORIOIt

Q r Lightl

E MC Proper Temperature

Aruitoxt provided by Eic:
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1'3

In groups of four bave students discuss their personal checklists and be ready to report dback
to the class the group's ideas. From this class discussion direct each student to make any
changes in his checklist that he feels are necessary for his ovn personal success,

Each student is to keep his checklist in his notebook and use it to check on his learning
habits. Elicit ansvers to questions such as:

1.31 EHow cen you make 8 checklist vhich will allov space for showing improvement weekly

for four veeka?

1.32 With wvhom do you want to eveluate your progress? (teacher, friend, parents)

1.33 After consultation vrite a parsgrsph pirpointing your major weakness for that week,
snd vhat you intend to do adout it.

2. Oive the "self-evaluation form™ test (page 11) for the second time. Eave each student aualyse or
compare his twp tests and write a parsgraph explaining in vhat wvays and vhy he changed. Be gure
that the student understands the three parts of the structure of a parsgraph:

ERIC
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UNIT I - BIBLIOGRAPHY

BOOKS, PERIODICALS AMD PAMPHLETS

Bilenker, huth M. "HAND THEM A FROBISH", NEA Journal, Vol. 56, (October, 1967) p. 31. This
article explains how the child's five senses can be engsged to help him associate words with
concrete objects, thereby enabling him to read and understand what he is reading.

Branca, Albert A, PSYCKOLOGY: THE SCIENCE OF BERAVIOR. Boston: Allyn and Bacon, Inc., 1968.
This book presents a vell rounded treatment of general psychology. Materials of historical
importance are inciuded to show the logical development of psychology. Where possible,
aprlications of psychological principles are dfscussed and highlighted by exsmples. Includes
a teacher's manual. ‘

Froman, Robert. THE GREAT REACHIRG OUT: HOW LIVING BEINGS COMMUNICATE. Cleveland: The World Pub-
1ishing Co., 1968. The suthor tells the faacinating story of hov man and the other animals
cosmmunicate with one another 88 well as with others of their own species. More thsn fifty
detailed spot drawings supplement the author's up-to-date snd informative text.

Ginott, Haim G. BETWEEN PARENT AND CEILD. New York: Macmillen, 1965. This book aims to make
life betwveenmrat and child less {rritating and more rewarding. It offers concrete suggestiors
for dealing with daily situations and problems faced by all parents. It presents a new approach
to conversation with children, praise and criticliem, expression of anger, achievement of
independence, and assumption of responsibility in all mutters of importance in a child's 1life,

Goldschmit, Walter, ed. WAYS OF MANKIND: . THIRTEEN  DRAMAS OF PEOPIES OF THE WORLD AND EOW THEY
LIVE. Boston: Beacon Press, 1954, Out of print. Originally used ss scripts for radio,
each drema has an introduction and complete script. The focus: cultural anthropology.
Although this book is nut of print, copies may be exemined in Dearborn, Michigan. An albun
of recordings adapted from the book is svailable. See entry under Recordings.

Holt, John. HOW CHILDREN LEARN. Newv York: Pitman Publishirg (orp., 1967, This book is a follow-up
to the author's earlier botk, HOW CHILDRER FAlL. In HOW CHILDREN LEARN he proves that thie
fallure can be eliminated. FKolt says thet children have & natural style of lesarning vhich {s warped
or destroyed by later training. Vivid examples of this innate drive to learn and cogpreheni
overvhelmingly prove his case.

HOW TO STUDY. Greenfield, Massachusetts. Channing L. Bete Co., Inc. {Cst. #A L03)}. Scriptographic
Bookiet which "combines key words and graphics wherever possible to increase understandings
and speed communication". This btooklet covers: note taking, using reference sources, how to

(Q ‘te a report, test taxing, keeping in good physical shape.
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Kelner, Bernard G. LEARN HOW TO STUDY, Chicego: Science Research Associates, Irc., 1961. A vorkbook
of information end exercises io increase a student's learning efficiency. Includes suggestions
for reading textoook material more efticiently, writing reports, merorizing facts and preparing

for tests.

Lindgren, Henry Clay. FEDUCATIONAL PSYCHOLOGY IN THE CLASSROOM. New York: John Wiley, 1967. This
textbook attempts to reflect the major dimensions of experimental progrems in behavioral sciences,
incorporeting theory, research, and techniques from personality, social, clinical, and developmental

psychology,

McBain, W. N. and R, C, Johnson. THE SCIENCE OF OURSELVES. New York: Karper & Row, 1962. A book of
psychology written for the young student. Explains brvhavior patterns of people and aninels,

Mueller, Conrad G., Mae Rudolph and Editors of Life. LIGHT AND VISION. Life Science Library Series.
New York: Time-Life, 1966, "This took tells what science has learned through thc ages about
light and vision, describes the vital findings and charts the areas still to be explored. Fach
chapter has a supylementary picture essay that may be read independently.”

Nidetch, Jean. THE STORY OF WEIGHT WATCHERS. New York: W/W Twenty-first Corp., 1970.
"This is an intriguing story of how a fat Brooklyn girl, who grew up to be an even fatter Queens
housewife, developed the first internationally proven system of weight reduction, .

Smiley, Marjorie B., John J. Marcatante and Jacqueline Tilles. REBELS AND RECULARS, Macmillan Gateway
English Series, Nev YorX: Macmillan, 1967. Short stories about people who must decide whether to
g0 alorg with the majority or to stand alone with the minority. Identification with the situations
is easy for students tecause they heve faced similur decisions and will continue to face them through-

out life,

Smiley, Marlorie B,, Domenica Paterno and Betsy Kaufman ei. WHO AM I? Macmillan Gateway Fnglich Series.
Nev York: Macmillan, 1966. Short storles, DOems and a play about young people in search of thelr
identity, Students reading these stories draw their own conclusion s to what esci character is like
through clues to their feelings, actions and personality,

Weitzman, Fl1is. GROWING UP SOCTALLY. Chicago, Illinois: Science Research Associates, 1949, SRA
pemphlet #5-510 from Guidance Series Booklets. Discusses social maturity, living in a social wvorld,
facing up to life squarely and contrasts meturity and immaturity.
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FILMS

BARBARA - Interlude Films. Distributed by Hank
Newenhouse, 1325 Willow Road, North Brooks,
Illinois, Color. T minutes.

"Story of a girl wio learns that extreme
individualism is as foolish as is blind con~
formity. A film treatment on ccnformity."

BERFUNKLE - Northfield, Illinois. Henk
Newenhouse, Inc. Color. 16 minutes,
"Berfunkle" i{s a word which doesn't exist,
of course. It is the only word used in the
film, It is shouted and whispered end
pleaded ani growled., It {s interpreted in
80 many different ways in the film that
communicator and communicants are completely
frustrated.

EYE OF THE BEMOLDER - Everly Hills, California,
Stuart Peynolds Production. Color. 24 m'n~
utes. A dramatization which develops the
theme that no two people see the same thing
or situation in the same way,

I WONDER WHY? - Contemporary Films. 6 minutes.
Short photographic essay of the love and
life of e young negro girl who "vonders why
some people don't like me™. A prire-
winning film.
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LANGUAGE AND COMMUNICATION -~ (Debt to the Past
Series) Whittier, California: Moody Insti-
tutes of Science. Color. 17 ininutes.
"Depicts such varied means of ccomunication
ac spoken, unspoken and written languege.
Presents three stages in the development of
written language; pictogrephic, ideographic
and phonetic. Discusses phonemes and the
history of the alphabet. Demonstrates the
pover of language for good and evil, and
stresses the need for man to use the great
gift of lenguege for worthy end constructive
purposes," ’

ROCK IN THE ROAD - Film Associates., 6 minutes,
A film on moral and ethical values. When a
man stumbles and falls in a hole, do you
help him or laugh at him and set the rock
egain so another man will do the ssme?

STEPS TOWARD MATURICY AND HEALTH - Clendale,
California: Disney Films. Color. 12

minutes.
"Discusses the physical, mental, and socisl
aspects of health from fetus to maturity.”

THINKING MACHINES ~ (Horizons of Science Series)
Princeton, N.J. Produced in Assocation with
Educational Testing Service. Color. 20 minutes.
"with Claude Shannon of MIT, Alex Berstein of

IBM, and Leon Harmon of Bell Laboratories,
approach and experiment in making 'intelligence’,
A mectenical mouse that learns by trial and error,
a chess game against a giant computer, and a
machine that recognites visual patterns ars high-
lights."




VISUAL PERCEPTION, (Horizons of Science Series)
Princeton, N,J. Produced in Association
with Educational Teating Service. Color,
20 minutes.

"With Dr. Hadley Cantril of Princeton-~
distortions which result from faulty
agsunptions are demonstrated with spec-
tacular results by a prominent psycho-
logist; the importance of sound assumptions
to the success of scientific method is
emphasized,”

FIIMSTRIPS:

FUNDAMERTALS OF THINKING, (Series) Jamaica,
N.Y.; Eye Gate House, Inc, Color.
"learning concept is outlined in nine
filmstripa devoted to nine basic thinking
Bkﬂll-"

1, Comparisons
-2, Assumptions

3, Classifying

4, critical Thinking

5. Problem Solving

« Interpreting

7. Summarieing

8. Observing

SCHOOL SKILLS FOR TODAY AND TOMCRROW, (Series)
Chicago: Society for Visunl Education,
Ine, Color,
Titles of filwstrips in this series are
as follows:
1, Why Studyt
2, Preparing to Study.
3. Listening and Reading Skills,
4, vnhat to Ask, How and Where tc Find

the Answvers - Part I.
Q
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5. What to Ask, and Where to Find the
Anewers ~ Part II.,

6. How to Take a Test.

These filmstrips help the students underatanc

the need for study and learning. They

explain how to plan and make the best use of

study time, where to look for information,

how to prepare for teats, how to take notes

that are meaningful,



RECORDINGS :

WAYS OF MANKIND: THIRTEEN DRAMAS OF PEOPLES OF
THE WORLD AND HOW THEY LIVe. Ed. by Walter
Goldschmidt. Natilonal Association of Educs-
tional Broadcasters. University of Illinois.
Urbana, Illinois.

Album of seven, double-sided, LP records.
Fram & series of radio broadcasts on social
anthropology. Scripts with introduction
are found in Goldschmidt, WAYS OF MANKIND,.
See Bibliography "Books, Periodicals, and
Pamphlets.”

THE WORID AS PEOPLE, Dudley Weeks. Detroit:
Charles Kairn Production,
Words and music by Dudley Weeks, a talented
singer, composer, and a remarksble young
pan who has choien to dedicate his ife to
bringing help 231 understeanding to people
iu various corners of the world,

POSTERS :

YOUR ATTITUDE IS SHOWING, Science Research Assne-
iates, Inc. Chicego, IN1,, 1970,
St of twelre posters illustrating various
attitudes,
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STUDENT BIBLIOGRAPHY FOR UNIT I

I am ME. I am an individual. I am different from everyone else. I want to be popular and have people
like me. But, it {5 sometimes hard to make friends and get along with others. A great Greek philosopher
answered this dilemma. He said, "know thyself"'. These two words contain the key to happiness and harmony.

This bibliograrhy has been compiled to broaden your awareness and knowledge of yourself, your world &nd
people with whom you want to live and must live. Included are biographies, prose and fiction. Read and
begin to "know thyself".

FICTION
Arthur, Rutn. PORTRAIT OF MARGARITA. Atheneum Jarunkiva, Xlara. DOR'T CRY FOR ME., Tr. from
Publishers, 1968. the SLOVAK by George Theiner. Four Winds,
Beker, Laura. SOMEBODY, SOMEWHERE. Knapf, 1968. 1968,
Bell, Margaret. FLIGHT FROM LOVE, Morrom, 1968. Keith, Harold. RIFLES FOR WATIE. Crowell, 1957
Boler, ¥aul, A MILLION QUITARS AND OTHER STORIES, Krumgold, Jnseph. AND NOW MIGUEL. Crowell, 1953
Little, 1968, L'Engle, Madeleire., MEET THE AUSTINS., Vanguard,
Bunford, Sheila. THE INCREDIBLE JCURNEY., Little, 1959.
1961, Lewis, Elizabeth. TO BEAT A TIGER. Winston, 1956
Carson, John F. THE 23rd STREET CRUSADERS. Lawrence, Mildred. INSIDE THE GATE, Harcourt, 1968
Farrar, 1958. Marshall, Catherine. JULIE'S HERITAGE.
Cavanna, Betty. GOIN3 ON SIXTEEN, Westminster, Longmans, 1957.
1946, Maule, Tex. THE RECEIVER. McKay, 1968.
Clay, Catherine. SEASON OF LOVE, Atheneum,1968, McCord, Jean. DEEP WKERE THE OCTOPI LIE.
Cleary, Beverly. JEAN AND JOHNNY. Morrow, 1959. Atheneum Publishers, 1968,
Colman, Hila. MXED MARRIAGE. Morrow, 1968. McGraw, Eloise. GREENSLEEVES. Harcourt, 1968.
Danl, Borghild. THE DAUGHTER. Dutton, 19%6. Means, Florence. BORROWED BROTHER. Houghton, 1958
Daly, Maureen. SEVENTEENTH SUMMER, Dodd, 1956. Means, Florence. THE MOVED-OUTERS.
Enery, Anne. THE POMULAR CROWD. Westminster, Houghton, 1945,
1961. Nevell, Euily. 1T'S LIKE THIS CAT. Harper & Row,
Evasts, Hal G. SMUGGLER'S ROAD. Scribner, 1962. 1963.
Forks, Esther. JOHNNY TREMAIN. Houghton, 1943. O'Hara, Mary, MY FRIEND FLICKA. Lippencott, 1941.
Garfield, lecn. SMITH, Pantheon Bks., 1967. Olson, Gene. TIN GOOSE. Westminster, 1962.
Gault, william C. THE OVAL PLAYGROUND. Dutton, Platt, Kim. THKS BOY WHO COULD MAKE KIMSELF
1968, DISAPPEAR, Chilton, 1963,
George, Jean, MY SIDE OF THE MOUNTAIN, Sherburne, Zoa. AIMOST APRIL, Morrow, 1956.
Dutton, 1959. Sherburne, Zoa. JENNIFER. Morrow, 1959.
Hughes, Langston. AN AFRICAN TREASURY. Crown Tarshis, Slizabeth. THE VILLAGE THAT LEARNED TQ
Publishers, Inc., 1960. READ, Houghton, 194l.

Tomerlin, John. THE FLEDGING., Dulten, 1968,
Tunis, John R. HIGHPOCKETS., Morrow, 1948.
Q Turgen, Ellen. LISTEN MY HEART. Longrans, 1956,
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Wersba, Barbara. THE DREAM WATCHER,
neum Publishers, 1968.

Whitrey, Phyllis. THE FIRE AND THE GOLD.
Crowell, 1955,

Young, Bob. WHERE TOMORROW.
1968,

Z2indel, Paul.

Anthe-

Abelsrd - Schuman,

PIRIAN. Harper, 1968.

NONFICTION

Ansley; Delight. THE GOOD WAYS.
Crowel.l Co., 1959.

Bach, Marcus. HAD YOU BEEN BORN IN AMTHER
FAITH, Prentice-Hall, 1961.

Bajilard, Virginia., WAYS TO IMPROVE YOUR
PERSONALITY. McGraw Hill, 1351.

Batchelor, Julie F. COMMUNICATION.

Harcourt, Brace and Co., 1953.

Batchelor, Julie F. SUPERSTITIONS? HERE'S WdY!
Harcourt, Brace and Co., 1954,

deckhard, Arthur and Crone, William. CANCER,
COCAINE, AND COURAQE. Messner, 1760,

Black, Algernon D. THE FIRST BOOK OF ETHICS,
Franklin Watts, Inc., 1965,

Bockner, Ruth. GROWING YOUR OWN WAY,
Avelard-Schuman, 1959.

Boer, Friedrich. IGLCOS, YURTS, AND TOTEM
POLES: LIFE AND CUSTOMS.OF THIRTEEN
PROPLES AROUID THE GLCBE. Pantheon, 1957.

Boyd, William. RACES AND PEOPLE, Abelard- :
Schwean, 1955,

Chase, Stuart. RJIDES TV STRAIGHT THINKING.
Harper, 1956,

Daly, Maureen. WHAT'S YOUR P.q. {FERSONALITY
QUOTIENT) ? Dodd, Mead and Co., 1966,

Dsly, Sheila J. QUESTIONS TEEN-AGERS ASK.,

D234, Meed and Co., 1963.

Denieon, Carol. PASSWORDS TO FEOFLE,
Mead and Co., 19%

Thoinas Y.

Dodd,
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Evans, Eva Knox. PEOPLE ARE IMPORTANT.
Capitol Pub, Co., 1951.

Fedder, Ruth. A GIKL GROWS UP, Uth ed. McGraw-
Hill, 1967.

Fitch, Florence M, ALLAH, THE GOD OF ISLMM.
Lothrop, lee, and Shepard Co., 1550,

Felsen, Henry ¢. LETTERS TO A TEEN-AGE SON,
Dodd, Mead and Co., 1962.

Fromon, Robert. THE GREAT REACHING OUT.
Publishing Co., 1968.

Funk, Charles E. A HOG ON ICE (AND OTHER CURIOUS
EXPRESSIONS}, Harper and Bros., 1948,

Gaer, Joseph. WHAT THE GREAT RELIGIONS BELIEVE.
Dodd, Mead and Co., 1963.

Giles, Nell, TEENAGE LIVING.
1960,

Gregor, Arthur S.
Co., 1551.

Landis, Judson T. BUILDING YOUR LIFE.
Hell Inc., 190Gk,

Landis, Judson T. TEEN-AGERS GUIDE FOR LIVING.
Prentice-Hall, Inc., 1957.

Lerner, Marguerite R. WHO DG YOU THINK YOU ARE?
Prentice-Mall, Inc., 1963.

World

Houghton Mifflin Co.
TIME OUT FOR YOUTH., Macxillan

Prentice~

Ludoviei, L.J. ORIGINS OF LAMWAGE, G.P,
Putman's Sons, 1965.
Nids, Eugene A, CUSTOMS AND CUITURES. Harper

and Row, 195h,

Nikhilanande, Swami. HINDUISM: ITS MEANING FOR
THE LIBERATION OF THE SPIRIT. Harper, 1958.

Ogg, Oscar. THE 26 LETTERS. Thomas Y. Crowell
Co., 1961,

Osborne, Ernest G. UNDERSTANDING YOUR PARENTS.
Association Press, 19%62.

Osmond, Edward. FROM DRUMBEAT TO TICKERTAPE.
Hall, 1960,

Pei, Mario. ALL ABXUT LANGUAGE. Lippincott, 195h.

Pei, Mario. THE MANY HUES OF ENGLISH, Alfred
A. Knapf, 19%67.



O

ERIC

Aruitoxt provided by Eic:

Peters, Donald. STORIES FOR THINKING TEENS.
Richards Rosen Press, 1967.

Ruch.u;é Kyman, CLEAR THINKING, Harper and Row,
1962,

Schimel, John L. HOW TO BE AN ADOLESCENT AND
SURVIVE., Richards Rosen Press, Inc., 1969.

Scott, Joseph. BEGYPTIAN HIEROGLYPHS FOR EVERYONE.
Funk, 1969.

Selpam, Millicent E. THE LANGUAGE OF ANIMALS,
William Morrow and Co., 1962.

Sma.ridgg. Noreh. LOOKING AT YOU, Abingdon Press,
1962, '

Smith,(;ally L. MOBODY SAID IT'S EASY, Macmillan,
1965,

Turnbull, Colin M. THE FOREST PEOPLE, Simon and
Sigon and Schuster, 1961,

Underhill, Ruth M. PIRST CAME THE FAMILY. William
Morrow and Co., 1958.

West, Fred. BREAKING THE LARCUAGE BARRIER.
Conrad, 1961.

Zim, Herbert S. CODES AND SECRET WRITING. Willlam
Morrow and Co., 1948.

BIOGRAPHY

Baker, Louige. OUT ON A LIMB, McOraw-Hili, 1946.

Erown, Marion Marsh. THs SILENT STORM, Abington
Press, 1963.

Campanella, Roy. IT'S G0OD TO BE ALIVE. Little,
Brown and Co., 1959.

DeGering, Etta. GALLAUMET: FRIEND OF THE DEAF.
David McKay Co., 1964,

Frank, Aene. DIARY OF A YOUNG GIRL, Dcubleday, 1952.

Kel_ler,silelen. THE STORY OF MY LIFE, Doubleday,
19 -
Kennedy, Johu F. FROFILES IN COURAGE. Hsarper, 1956.
Roosevelt, Eleancr. THE AUTOBIOGRAPHY OF ELEANOR
ROOSEVELT. H&TRT, l%ll
Mehta, Ved. FACE TO FACE: AN AUTOBIOGRAFHY,
fittle, Brown ard Co., 1957,

64

51



UNIT TWO

THE ORIGIN AND PHYSICAL DEVELOPMENT OF MAN
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UNIT II - THE ORIGIN AND PHYSICAL DEVELOPMENT OF MAN

UNIT PURPOSE
This unit is designed to increase the student's understsnding of the essential sameness of al) men and of
the qualities which melke every individual unique. By studying the origin and physical development of man;
the nature of race and of the human attributes common to all men; and of the unique qualities each indi-
vidual possesses, the major course purposes will be furthered. In the culminating unit, these understand«
ings will be applied tuv human relations through a study of conflict, its causes, nature, and techniques of
resolution.

UNIT OBJECTIVES
UNDERSTANDINGS
1. THAT THE EARTH IS VERY OLD IN COMFARISON TO THE AGE OF MAK,

Tte student wvho has this understanding can:

1.1 compare the age of the earth with that of man; the age of early man (prehistoric man)
with that of civilized or historic man;

1.2 compare religious explanations with scizntific theory sbout the origins of the earth;
1.3 describe the methods used by scientists to determine the age of the earth and of artifacts;
1.4 explain the ways in which scientists recons’ act life of the past.

2. THAT THE THEORY OF EVOLUTION PROVIDES A SCIENTIFIC EXPLANATION FOR MAN'S DEVELOPMENT AND PROGRESS.

The student who has this understanding can:

2.1 discuss the meaning of evolution and cite examples of its application;
2.2 trace the major steps in the evolutionary scale from the earliest life of man;
2.3 discuss the differences between reptiles and mammals;
2.4 describe how man differs from most other mammals}
2,5 explain similarities between men and the great apes;
2.6 discuss and give examples of changes which have occurred in man's physicel make-up;
2.7 discuss man's abllity to adapt to his environment,
O
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3. THAT DESPITE EXTERNAL DIFFEREKCES, ALL MEN ARE BASICALLY ALIKE.
.The student who hag this understanding can:
3.1 describe the basis on which the three major races are clessified;
3.2 discuss the difficulties in classifying man i{n races;
3.3 cite some explanations for apparent racial differences;
3.4 describe the human sttributes of all men, regardless of race}
3.5 Aiscuss the irrstionality of ascribing particular physical and emotional
cheracteristics to rece;
3.6 compere culture with race as e determinant of human bshevior;
3.7 discuss the causes and nature of prejudice in human relations,
SKILIS OR_ABILITIES
1. TC READ AKD INTERPRET MAPS, CHARTS, GRAPHS, STATISTICAL TABLES AND SIMILAR DATA USED BY THE
SOCIAL SCIENTIST.
The student who hae this ability can:
1.1 reed & msp using the legend, scale, and other devices used ty cartogrephers;
1.2 extract pertinent informetion from graphs, charts, and stotistical tables
containing deta about the origins and development of the earth, of man, and of races.
2. TO LOCATE AND USE OTEER SOURCES OF INFOFMATION ABOUT THE ORIGINS AND DEVELOPMERT OP THE EARTH,
OF MAN, OF RACES.
The student who hes this ability can:
2.1 use the library card catalogues, the Reader's Guide, bibliographies, and similar aidzs
in locating sources of information;
2.2 use such basic sources of information as almanuacs, atlasec, and encycdopedias;
2.3 use the table of contents, glossary, and index of reference works.
3. TO INTERPRET, EVALUATE, AND OPCANIZE DATA ABOUT THE ORIGINS AND DEVELOPMENT OF THE EAKTH,

OF MAK, AND OF RACES.
The student who has thie ability cen:

3.1 prepare an outline or statement concerning the nature of the inforaetion needed;

3.2 collect, orgenite, and evaluate date obtained in research, selecting thet which is pertinent.

ERIC
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L, TO PREPARE WELL ORCANIZED ORAL OR WRITTEN PRESENTATIONS.
The stuient who has this ability can:
L, prepare an cutline of the presentation ho plans to make based on the materials he his
nollected and evaluzted;
4,2 select and use graphic materfals aad siatistics vhen needed to clarify his presentaticn;
4,3 wuse stendard Erglish in making his presentstion;
L.4 bese his conclusions va evidence.
5. TO PARTICTPATE EFFECTIVELY IN GROUP SITUATIONS.

The student vho has this sbility can:

.1 use democratic procedure vhen planning and vorking in groap situations;
&scume resporsibiiity s a group member for Lis share in the attainment of group goals;
in group discuasions, furaal or informal, follow the rule of order or or prliteness aa

indicatled by the nature of discussion.

VAV AV |
w R

ATTITURE
1. OF RESPECT AND APPRECIATION FOR THE SCIENIIF'C APPROACH TO THE ORIGIN OF THE EARTH AND LIVING ORGANISMS,
The student vho has this sttityls wiil:

1.1 see man's relstionship in time to “he earth and to other animals objectively;
1.2 appreciate scientific explanations for man's mental and physici) development;
1.3 une critical thinking in exanmining man's past and future develcpment and prodlers.

2. CF RESPECT FOR THE W.RTH AKRD DIGNITY OF EVERY INDIVIDUAL AS A HUMAN BEING.
The student vho has this attitude will:

1 ~xamine and appreciate our physical and wental strengths and weaknesses;

2 appreciate snd tolerate physical and mental similarities and differences {n man;

3 viev man's achievement as a cumbinatic .f the genetic and environmental factors
regardless of "rece®;

L examine and be critical of hir personal prejudice;

S in his personal relstionships, evaluate esch person on ipdividunl merits;

6 exhibit his understanding of the uniqueness and brotherhood of man i{n his daily
thinking eand aectiocns.

ERIC
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UNIT II - THE CKIGIN AND PHYSICAL DEVELOPMENT OF MAN

I. Origin and Development of Life
A. Age of the Worid
B, Beginning of Life

C. Source of Information

1, Diggings for Relics and Artifacts

2, Carvon Dating
3. Cherles Darwin

D. How Evolution Works
1, Genes
2. Mutations
3. Natural Sclection

E. Evolution and the bible

II. Man's Place in t*> Animn} Kingdom

A. Clussifying Life
B. Memmals
C. Prinpates

D. Evolution of Homo Sapiens

III. The Razes of Mankind

ERI!

A. Racial Classification
1. Major Races

a, Caucasian
Q b, Mongoloid

l(:‘ ¢. Negreoid
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2. Minor Races
a., Ainu
b. Australoid
c. Bushman
d. Polynesian
Basis of Racial Classification
1. Skin Color
2. Hair Texture
3. Skull and Skeletal Structure
Explanatiuns for Racial Differences

1. Climate
2. Geographical Location

Racial Fallacies

1. "pure' Races

2. Blood Differences

3. Intellectual Differences
Racjal Prejudice

1. Causes

a, Ignorance
b. Cultural Influences

2. Results

a. Injustice
b, Cultural Disharmony



UNIT II - INITIATORY ACTIVITIES

BASIC READING - STUDENT BASIC UNDERSTANLINGS
Gregor, A. S. THE ADVENTURE OF MAN,
Introduction: "A Sense of Time”. KNOWLEDGE
Nurry, B. E., DAWN OF MAN, p. L-6. T
Vlahos, O., HUMAN BEGINNINGS, 1. Age is relative. The earth is old.
"pan in Time", Ch. 6, p. 88-111, Man is young. Man is old; civilized

men is young.
SUPPLEMENTARY READING -~ TEACHER

2. The age of civilized man as compared

BACKGROUND LISTENING AND VIEWING vith the age of the earth is infinitesizal.
Film: A WORLD IS BORN, Disnzy,
20 minutes. SKILIS AND ABILITIES
Film: HISTORY LAYER BY LAYZR, McGraw
Hill, 23 minutes. 1. Participating in group discussion.

2. Interpreting chart.,
3. Using a glossary

ATTITUDES

Willingness to see man's relationsiip
ir time to the earth objectively.

SUGGESTED STUDENT ACTIVITIES

1. Using the inquiry approach place the following questions on the board. {These questions represent the
goals of the unit, and they should function to stimulate thinking and preliminary discussion. Be sure
to heve each student place the questions in his notebook, since they will serve as long term goals for
the unit.

.1 What §s Man? (opinion)

¥here did msn coma from?

How 01d fe menf

How cen we account for individual physical differences?

What nocial sciences deal with the origin and development of man?

1
1
1
1
1

AN B N -

.
.
.

wes _sa

" answvers from the class as to what they think the pocsible aruwers are to the sbove four questions,
[E l(ziscussion, in order to demonstrate growth in understandings, have students jo% down what they

he possible ansvers are.
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2. Show film: A WORLD IS BORN, (Film is lacking in scientific authenticity but shows basic concepts.)
hsk questions such as:

2.1 ¥het is Mr. Disney trying to tell us in this filnm? (Earth and 1ife are ever changing.)

2.2 V¥hat tvo kinds of changes ere demonstrated in this film? (Involuntary: earthquakes
ani volcanoes.

2.3 Teacher might want to go into research work on the oriin of the earth.

3. The ADVEWIURE OF MAK, Introduction: "Sense of Time". Have students identify +h2 purpose of
Hedley Atkins chart. {Civilized man has been on earth an cxtremely thort peilod of time
compared to the earth's age.) Ask the following queetioms, dut dc not allow the students to
ansver the question with a question.

3.1 What is the most important idea that Mr, srepor, the author. vants you to understand?
{Lengtn of time that men has been on earth,)

3.2 How does he support or jllustrate his ides? (a) Count your ancestors for 200 generations,
and you vill arrive at & point in time before man kept recorde. (b) We are heirs of the
caveman. f{c) No one knows the vhole tmth; slovly, ve are fiiding bits and pleces of
man's past.

3.3 Are there any secondary ideas in this article? If so, vhat ars they? (a) The varieties
of wankind are many. (b) Man lived i seversl locatices, (c) Anthropologists mse
many methods to study the history of man.

X, Begin a glussary of terms to be continued throughout the unit. Elicit from thc class words new
to them vhich they believe ghould be recorded as o giosscary.

5. Read to class: At 3:17 p.m., E.S.T., July 20, 1969, Feil Armstrong stepped from the Apollo 1l
Esgle onto the moon. He said, "That's one gmaltl step for man, one grea%, leap for mankind.”
Ask for answers to questions, such as: ’ .

5.1 V¥hat did he mean?

5.2 Wbat vil) be the nex' step for man?! (Space platform wvhera the crev v'11 remain for tvo
tn four months.) .

5.3 ¥hat prodlems will he have t¢ solve for s space platform? (A nev type of pover; bath
and toilet facilities; exercises for the crev; compatidbility of the crew; change of

clotbing.)

5.4 In vhat s will thir benefit menkitd? (etudy storm patterns and learn hov to lessen
strength of the stors.) .
5.5 How would you desipn the living quariers for & space platiorm?

ERIC
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UNIT II - DEVELOPIENTAL ACTIVITY #1

BASIC READING - STUDENT BASIC UNDERSTANDINGS
" THE BIBLE, BIBLE, ¥BOOK OF GENESIS", Ch. 1-2,
Freed, Stanley and Ruth, MAX FROM THE BEGINNING, KEOWLEDGE

"A Wzrld Before Man", Introduction and Ch. 1.
1, According to anthropologists life: was

SUPPLEMENTARY READING - TRACHER created from one cell.
Amith, Ruth, ed., THE TREE OF LIFE.
Hertzberg. Hatel, THE GREAT TREE AND THE 2. There are dirferent ways by which ve
LONGHOUSE, are able to learn aboul early 1life.
Leach, Maria, THE BEGINNING: CREATION
MYTHS AROUND THE WORLD. : 3. Man attempts to explain the urexplain.
able: the religione of the world
BACKGROUND LISTEEING AND VIEWING present varying sasvers,
““Recordings: GOD'S TROMBONE AND OTHER
SPIRITUALS, Fred Waring and k., A theory is an ides based upon evidence
hie Pennsylvanians, Decca vhich may or may not be reliabdble.
(33 1/3 RN)
¥ilm: DR, LEAKEY AND THE DAWK OF MAN, EBC SKILLS AND ABILITIES
27 minutes.
Filmetrip: THE SUR'S AWESOME IMPACT, Hew 1. Listening
Portrait of Our Planets, Series, 2. Discussiong
YT, 3. Farsgrasphing

Tape: THE BIBLE AS LITRRATURZ, EMC, Track 1-2.
ATTITUDE

Willingness to examine and respect
verious interpretations of creation,
religious and scientific.

Before starting suggested student activities introduce and discuss the purpose and the use of the student
bibliography found at the end of Unit II.

SUGGESTED STUDENT ACTIVITIES
Have students begin background reading.

1. First have each student vrite his idea of the creation of nan. Then have him research other versions
]: GC&M. tignificant question.

(P
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Uze the recording, GOL'S TROMBONE. (This is a Negru Spiritual versior of the story of Creation.)
Wnat is the Negro Version of the Creation?
Show the film DR, LEAKEY AND THE DAWN OF MAN.
What is Dr. Leakey's version of the creation of man?
Ragd from the BIBLE, "BOOK OF GENESIS", Ch. 1-2.
“hat 1s the version of Creetion according to the Jews and the Christienst
Play the tape THE BIBLE AS LITFRATURE: Track 1. The Creation of Adam and Eve.
Treck 2. The Story of Noah.
From Leach, Maria. THF BECINNING: CREFATION MYTHS AROU, o THE WORLD, reaé such selected versions as:
6.1 American Indian. Jicarilla Apache, Mexico. "Fit to Live", p. 72-Th.
6,2 Africa, Belgian Congo. "From Bumba", p. 145-147.
6.3 Oceania. Babopo: Philippine Islands, Indonesia. "First Noses", p. 16L4-165 (this is a marplot).
6.4 China. "Something “ror Nothing", p. 22u-226.
Design a creation stoiy for the people cn the moon.
Continue the Jlosaary.
Begin a discussion of "The Sun's Awesome Impact" from NEW PORT.IAIT OF OUR PLANETS with a question
such ss: Why 20 people telieve the sun is the scurce of life?
In your cpinion, why did Frank Borman choose to read from the Bible, "In the beginning Go¢ . . ."
when the Apollo B spacecraft made the first luner orbit on Picember 2i, 19657
O

RIC
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UNIT II - DEVELOPMENTAL ACT1VITY #2

BAS1C READING - STUDENT

Gregor, A. S. ADVENTURE OF MAN, "Fossiis and
Refuse Heaps". Ch. 10, p. 69-,L, "Tools of
Stone", Ch. 11, p. 75-81.

Nurry, B. E. THE DAWN OF MAN, p. 2-15.

SUPPLEMENTARY READING - TEACHER

Cornwall, I. W, THE MAKING OF MAN, "Deting",
Ch. 1, p. 13.

Michener, J. THE SOURCE.

Payne, Melvin M., "Family in Search of Pre-
nistoric Man, NATIONAL GEOGRAPHIC MAGAZINE
February, 1965, V. 121, #2 p. 19k-231.
Payne, Melvin M. "Preserving the Treasures
of Olduvaei Gorge", NATIONAL GEOGRAPHIC
M/GAZINE, November, 1966, V. 130, #5

p. 701-709.

Rhodes, Frank N, T. FOSSILS.

Stokes, W. ESSENTIALS OF EARTH HISTORY.
"The Measurement of Time", Ch. 2, p. 2-15.

BACKGROUND LISTENING AND VIEWING

Film: Archeology: PURSUIT OF MAN'S
PAST, Stanton, 16 ninutes.
Film: CAVE DWELLERS OF THE OLD STONE AGE,
18 minutes. EBC
Filmstrip: THE EPIC OF MAN Seriss, Life,
8 strips.
Filmstrip: PUTTING FOSSILS TO WORK, EBC,
5 strips,
Kits FOSSILS OF MICKIGAN, 18 fossils,
Rock~hound Cluh.

BASIC UNDERSTANDINGS

KNOWLEDGE

1. Fossils and artifacts show change.

2. The past can shed light on the
present.

3. There are methods by which scientists
can determine with reasonable accuracy
when and how life existed,

SKILLS AND ABILITIES

1. Oral reporting

2. Orgenizing and classifying
3. Using cherts

4. PFote taking

5. Using READER'S GUIDE

ATTITUDES

Willingness to employ scientific
methods in Investigations,

1.

SUGGESTED STUDENT ACTIVITIES

Show f£ilm PURSUIT OF MAN'S FAiST or pictures from the NATIONAL GEOGRAPHIC MAGAZINZ on Dr. Leakey's
S4-Ar Bring in fossils and artifacts {arvowvheads, antiques, and collector's items to stimulste

[: l(:t.) Xeep these questions in your noteuusk:

Aruitoxt provided by Eic:
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1.1 What's the importance of these archeological digs?

1.2 Why do ve look at fossils and artifacts? What will they tell us?
1.3 Could the past be a clue to the present? How?

1.k How do we know the age of these fossils and artifacts?

2. Assign the basic reeding. Have each student take notes cn the different methods of dating
fossils and where to look for them. Make a chroaological listing of tools. Show filmstrips:
"How Fossils are Formed" and "Fosoils and the Relative Ages of Focks" from PUTTING FOSSILS TO
WORK. Discuss how fossils are made and where to look for them. Suggested questions:

2.1 Vhat's missiung?
2.2 VWhat do we know?
2.3 What's the controversyt

3. Do research from newapapers and magatines for information on cw ient digs. Try to get informa-.
tion on digs locally near home. Be able to report on the findiags, and how they relete to us.
What do these findings indicate adout that particular period?

b, Using items commonly found in the classroom and examples of fossils and artifacts direct the
class t0 look at the past the way future anthropologists will look at us.

4,1 Show filmetrips: "Man Inherits the Earth" and "Stone Age People Today", EPIC OF MAN scries.
L,2 Using class room ftems ask these questions: {chair, pencil, penci) sharpensr)
L.2.1 Could future man deteimine much adbout our use of this item and of our society in
general?
4,2.2 What would these items tell them about us?
L.2.3 How would a man unglyze these items: (taste, touch, weight, hardness, durabdility,
dating)? .
L,3 Using fossils, artifacts or collectors items:
L.3.1 wWhat was the use of artifacts?
L.3.2 What was the stage of development of the fossilited plant or animal, or
of the man who used the artifact?
L.3.3 Can we place these items in an approximate time period from availadle evidence?

5. Take the class on a field trip to find fossils. Clessify the finds according to a fossil guide.

Find cut what era or period they're from.
5.1 Semplet!
Q
lC 5.1 Find a site vhere fossils are plentiful.

Aruitoxt provided by Eic:
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6.

'

5.1.2 Usually there is a release and indemnity agreement required if the site is a
commercial operation.

5.1.3 Send information sheet and permission slips to parents. The information sheet
should inform the students and parents about what equipment will be needed, such as
o0ld clothes, dress as wveather indicates, packed lunch, something to drink, hammer
or small pick, chisel, basket or tox for fossils, heavy shoes, gloves.

5.1.4 Find out vhat type of lavatory fecilities erist.

5.1.5 Before going discuss with students what types of fossils will Ye found and how to
remove them without breakage.

5.1.6 Take a first aid kit.

5.1,7 For those in the Michigen, Ohio and Indiana the quarry of the Medusa Portlrad Cement Co.

near Toledo, Ohio permits fossil hunting but requires a releasse and {ndemnity
agreement .

5.2 Show FOSSILS Op MICHIGAN KIT end explein what they can look for on the trip. These suggestions
can be & help in their classification.

S.3 Use Golden Nature Guiue book, FOSSILS, for classification of finds,

5.4 ESSENTIALS OF EARTH HISMORY, p. 84, for anmother guide.

Write e raragraph summarizing the folluwing:

6.1 What would you have anthr sts knov sbout us?

6.2 1f you were to leave present day items, anvthirg and everything ve use, for. future generatioms,
vhat wvould you choode as most important!?

6.3 What could ther tell about our vay of life, our alvancement, and our social problems?

Continue the glossary.

Assign a paper based on the following situation: You are & scientist representing some country. You

are to te sent 40 an unexplored region (Africa). Your country will revard you if you find the best

evidence of early man.

8.1 In your paper state vhat country you represent and hov you will plan your expelition.

8.2 Using an atlas, locate a prohable site and includy e description of it in your paper.

8.3 List the equipment you vill need to live and work at this location.

Q
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UNIT II - DEVELOPMENTAL ACTIVITY #3

BASIC READI'IG - STUDENT BASIC UNDERSTANDINGS
Gregor, A, C,, ADVENTURE OF MAN, "Man is e -
Pricate", Ch. 2, p. 7-9. KNOWLEDGE
Nurry, B. E., DAWN OF MAN, p. T-9.
Vlahos, 0., HUMAN BEGINNINGS, "Man Amongst 1. Man is a membrr of the animal kingdom.
the Primates", Ch, 2, p. 29-37. 2, Man is a marmal of the primate order.
SUPPLEMENITARY READING ~ TZACHER SKILLS AND ABILITIES
Howells, W., MANKIND IN THE MAKING, "The
Primates" Ch. b, p. 62-84. 1. Constructing charts and graphs
Lucas, J. M., MAN'S FIRST MILLICN YEAFS. 2. Classifying
"Men's Early Ancestors", p. 9. », lote taking
Stokes, W,, ESSFNTIALS OF EARTH HISTORY, "+ Outlining
"The Coming of Man", Ch. 15., p. 353-355.
ATTITUDES
BACKGROUND LISTENING AND VIEWING
Film: Wiho IS A MAMMALY FBC, 15 minutes. 1. Wwillingness to see man's relationship
Film: IIVING MAMMALS, IFM, 18 minutes. to other animals objectively.

2. Willingness to view men &s a member
of the enimal kingdom.

SUGGESTED STUDENT ACTIVITIES

1, Develop the basic understandings to be covered i{r this unit dy the use of pictures, discussion or a
question such as: ls man an aniuel? Record this quest’o>n in your notebook.

2, Direct the students to the assigned readings listed adove to answer the foilowing questions:
2.1 What sre the characteristics of mammals?
2.2 What are the characteristics of primates?
2.3 What makes man !a Erimatej un1§ue amoEZst the mammeals?

Direct & generel discusaion based on the assigned reading materisls.

3. Construct a primate family tree {chart) showing how man evolved from the low order of primates and
find other charts in other bdooks. Use HUMAN BEGINNINGS, p. 37, as an example., Make sdditions to
this tree as we learn more. (This can be & bulletin boerd exercise)

Q@ onstruct a chart or graph vhich would reveal man's classification in relation to simple organisrs.
EMC ee ADVENTURE OF MAN,

Aruitoxt provided by Eic:
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L, Construct a chart or graph which would revesl man's classificatior in relation to siwple
organisms. See ADVENTURE OF MAN.

5. Place on the blackboard a list of new terms used in this reading lesson and add to the continuing
glossary.

6. Give a vocybulary quiz based on the 1list of new terms used in this activity.

7. Teacher can have students take notes on or ocutline readings, depending on student's needs.

O
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UNIT II - DEVELOPMENTAL ACTIVITY #4

BASIC READIKG - STUDENY
Cregor, A. S.. THE ADVENTURE OF MAN, "The
Apes and Man®, Ch. 5, p. 21-34,
Lucas, C., MARVELCUS MORKEYS OF JAPAN,
Reeder's Digest, V. 93, November 1968,
p. 122-126.
Morris, Desmond, THE NAKED APE, condensed
in Reader's Digest, July 1968, v. 93,
No. 555, p. 61-65,
Kurry, B. E., DAWN OF MA®, p. 20-2k.
Viehos, 0. HUMAN BEGINNINGS, "Man Among
the Primates", Ch, 2, p. 37~43.

SUPPLEMENTARY READIKG - TEACEER
Howells, William, MANKIXD IN THE MAKING,
"Man and the Anthropoids™, Ch. 5.
Jeunusch, Joba. ORIGIN OF MAM, "Pongidae",
Ch, 18.
Lite, THE EPIC OF MAN, "Emergence of Man",
Ch. 1.
Piggot4, Stuart. THE DAWN OFf CIVIT.IZATIQN,
“The First Helf Million Yecars", Ch, 1.
Pteiffer, John. THE GEARCH FOR EARLY MAN,
"Ape Men of Africa", Ch. 2,

BACKGROUND LISTENING AND VIEWING
Film: APE ASD CHILD STUDY Yale Univ.,
11 minutes.

BASIC_ UNDERSTANDIRCS
KHOWLEDGE

1., Man beai's a resemblance to the Great
Apes, but there are strikiag differerces
as vel. .

2, Man {s superior to the Great Apes be~
cause of certain physical end mental
abilities.

3. Anthropologists velieve that men snd
ape have a coomon ancestry. They do
not believe that man descended from the
ape,

SKILLS AND ABILITIES

1, Note taking
2. Charting
3. Paragraphing

ATTITUDES

¥illingnsse to examine and appreciate
interpretations -* man's lineage.

SUGGESTED STUDERT ACTIVITIES

1, Dewriop the basic understandings by pictures and discussion} start with a question such 1a: Did
man descend from the ape? This is to be recorded in his notebook.

2. Assign the basic readings 1fsted above. Have the class teke adtes to ansver the above question.

3. Continue the glossary of terms. Establish the meaning of terme used in blological classificatica.

O  hart, THE ADYERTURE OF MAN, p. B,

ERIC
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L. Use any or all of the folloving idess:

I, Read "Marvelous Monkeys of Japan".
L,2 Read "The Naked Ape".
.3 Make a chart comparing the "The Great Apes and Man".

5. Show the film APE AND CHILD STUDY. Following the filming discuss the similarities of
btetveen the young child and the yourg ape.

6. Write a paragraph comparing the "The Great Apes and Man".

ERIC
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UNIT II - DEVELOPM2NTAL ACTIVITY 45

BATZIC EEADING - STUDENT FESIC UNDERSTANDINGS
Cempbell ard Howell, EARLY MAN (kit fcrm).
Gregor, A. €., TilE ADVENTURE OF MAN, "The FICWLEDGE
First Man", Ch. T.
Nurry, B. E., DAWL OF MAH, p. 25-L1, 1. #nthropologists believe the earliest
Vlsies, 0., HUMEN BEGILNINGS, Ch. 1, ferms of l.umen 1ife terar nearly two
"Clirbing Cor Family Tres", p. 1u-0i, million years ago,

Ch. 5, "Man Among Men", p. 73-87.
2. There arec :ubstential gifferences te-
SUPPLEMENTARY TEADING = TEACLER twveen early forms of men and rodern
Carptell, rernard. HUMAK EVCLUTICH, "The rman {Homo-Ctapiens).
crigin of “an", Ch. 11.
Fowzll:, Williar, MANYIND IN ZEL HERINTG,

[¥Y]

There have tcen many furrs of man in

"Man and the Anthropoids", Ch. 15. the last two million vears.
Wendt, Herbert. IN SEARCH OF ADAM, "The
origin of the Species", Ch. 9. SKILLS AND ABILITIES
BACKGROUND LISTENING AND VIEWING 1. Mep meking
Multi-Medie: EXFLORING HUMAN DIFFERENCES: 2, Charting
THE COLOR OF MAN, FRandom House, 3., Paragraphing
ATTITUDES

Willingness to see that man's ability
to adapt to his environment makes hin
superior in the animal kingdom.

SUGGESTED STUDENRT ACTIVITIES

1. Develcp the basic understandiags by pictures, tapes and discussion. Start with questions such as:
How o0ld is man? ilas man's physical appearance always like it is today? Have the student record
these questions in his notebook.

2. Aseign the basic reedings listed ebove, Have the student take notes to mnswer the questions raised
in the previous discussion.

3. Meke a msp showing the location and time of man. Color code the map to show: EFEarly Man, Eerly
Forms of Man and Modern Man. (see page 68)

Q iart the physical characteristics of each form of men. Be sure to include the time of man's
EMC)peumce on earth.
81



UNIT II - DEVELOPMENTAL ACTIVITY #5

1, Use a desk outline mep of Eastern Hezisphere and an Atlas.

2, Color code each major heading.

3. Have students transfer key to map.

DROP_THECINE

1. Remapithecus {India)
2. Kenyap Thecus (Kanya)

[CEEEN] HOMO SAPIENS (Early)

1, Steinheim (Germany)
2. Swanscomte (England)

ERIC
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AUSTRALOPITHECINE fELIOW] HOMO ERECTUS

1, hustralopithecus (Transvaal) 1.

Pithecanthropus {Java)

2. Zinjanthropus (Tanzenia) 2. Sinanthropus (Peking)
3. Homo Habilis (Tanzania) 3. Germany
+ Algeria

5. Tanaznia

- HOMO SAPIERS EEEE KOMO SAPIENS FIRST
{Neanccrthal) {Modern Man)

l. Germany 1, Ctech
2, Belgium 2. France (Cro-Magnon)
3. France 3. Italy
L, Italy 4, U.5.8.R.
5. Yuguslavia 5. Lebancn
6. VU.S,3.R.
T. 1Iraq

8. 1srael (Galilee)
9. Morocno

10. Zambia (Rhodesian)
11, Java (Solc}
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Chart the brain si<es of Chimp, Australopithecus, Homo Ersctus and Neandsrthal.
(See chart on page 70)

5.1 Give students the blank char: and the ranges in size of each species, and have thex
cumplete the chart,

5.2 Do all members of the Chimp sp:cies have smaller brain capacity than rembers of
the Australopithecus? hloi
5.3 Did all members of the Australopithecus species have a brair capacity smaller than
all the members of ihe Homo Erectus species? (Yes
5.5 Did all the members of the Neanderthal species have a larger brain cupscity than all the

members of the Homo Erectus species? (No)
5.5 Teacher may vant student to resesrch other brain sizes of early man,

Choose one of the three categories of man and write a paragraph describing his physical environment,
Write a paragreph compsring early man and modern maun.

Continue the glossac-y of terms.

THE COLOR OF MAN; EAPLORING HUMAN DIFFERENCES, kit can be used as a supplement in this ares, This
kit is excellent but ihie teacher stow)d emphasize the goals that a social scientist would like to

reach not those that a physical scientist would want. Use questicanaires from this kit now and
save for evaluation later.

O
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UNIT II . DEVELCPMENTAL ACTIVITY #6

BASIC READING - {TUDENT BASIC UNDERSTANDINGS
Gregor, A,, THE ADVENTURE OF .N,
p. 56-58 and 99, KNOWLEDGE
l.awrence, Gerome and Lee, Robert E,
INHERIT THE WIND (play). 1. fThe Theory of Fvolntion was formulated
Kurry, B., D'AWN OF MAN, p. 16-18. vy Charles Darwin.
Viahos, 0., HUMAN BEGINNINGS, "Man 2, Evolution is a process of continuous
Among Men", Ch. 5, p. 73. and gradual change.
3. Evolution works by processes which
SUPPLEMENTARY READING - TEACHER involve natural selection and mutations
Darwin, Cherles. THE DESCENT OF MAN, caused by different combinations of
Freed, S. MAN FROM THE BEGINNING, genes.,
Ch, 1.
Jeanusch, J, ORIGINS OF MAN, Ch. 1. SKILLS AND ABILITIES
BACKGROUND LISTENING AND VIEWING 1, Note taking
Filmstrip: DARWIN'S WORLD Of KATURE SERIES. 2, Increased vocabulary
Life. 3., Writing short paragraphs
Recordings: Murrow, E, R., I CAN HEAR IT
NOW, Vol. 1, Columbia. ATTITUDE

¥Willingness to see man's physical
development in & continual process
of change.

SUGGESTED STUDENT ACTIVITIES

1. By queation, pictures, and discussion, develop the basic ideas to be covered in the unit., Example:

1.1 What is the meaning of evolution?
1.2 Who wag Charles Darwin?

1.3 How can we support thie theory of evolution?

2. Show filmstrips: "Darwin Discovers Nature's Plen" and "Evolution Todsy". From the filmstrips, place
on the blackboard pertinent information in sentence form, to satisfy the above listed tasic under-
standings. This will show the students a way to take notes.

3. Assign the ctudent reading listed atove. Direct them to teke notes on the reading in sentence form,
Q ~nderlining the new words and looking up and writing down the meanings.

ERIC
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L. As another interest source play the recording, "I cen Hear It Now", Vol. 1, Edward R, Murrow.
S. Use the new terms: natural selection, mutations, genes, adaptation, and gradual change. Direct
the students to the basic reading assignment, review the meanings of these terms and then put

them into a short paragrarph,
6. Continue the glossary in student notebooks.

7. PRead excerpts from the play, INHERIT THE WIND,

O
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UNIT 1I - DEVELOPMENTAL ACTIVIIY #7

BASIC READING - STUDENT BASIC UNDERSTANDINGS
Cregor, A, S., THE ADVENTURE OF MAN,
"The Fire Makers", Ch. 9. KNOWLEDGE
¥urry, B., THE DAWN OF MAN, p. 26-29.
Vlahos, 0., HKUMAN BEGINNINGS, "Tools 1. fThe earliest forms of "Homo Erectus"
Weeapons, and Fire Makers", Ch. lived in different places.

pe 123-12%,
2. Man's ability to discover and invent

SUPPLEMERTARY READING - TEACHER made it possible for him to adapt to
Cornvall, I. W., THE MAKING OF MAN, p. Ll-22, his environment and to survive.
Life, ed., THE FPIC OF MAN, "Moments of
Decision: The Mastery of Fire, p. 17. SKILLS AND ABILITIES

BACKGROUND LISTENIﬁG AND VIEWING 1. Interpreting pictures

2. Note taking and organizing
3. Map constructing

ATTITUDES

willingness to appreciate man's
creative and adaptive ability.

1.

[E

SUGGESTED STUDERT ACTIVITIES

Develop the basic understandings to be covered in this unit Ly use of pictures, discussion, or a
question such as: What was man's first source of power that 3did not come from his own muscles?

Assign the iLasic readings to guide the scudents, Pose questions such as:

2.1 Vhat vere the earliest forms of "Homo Erectus"?

2.2 In what parts-of the world have they been found?

2.3 VWhat are some possible explanations as to how mar first learned to use fire?
2,4 Whet ere some uses that man has made o1 fire?

Use the colored illustration, THE EPIC OF MAN, Life ed. p. 16-17, to stimilate discussion on
question 2.3 es listed above.

O
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L., Direct a general discussion using the reading material and notes as a basis for this discussion.
5. Construct a map locating places where various examples of "Homo Frectus” have been found.

6. Make mock-up ¢lay models shoving similarities between skulls of Peking Man, Heidelberg Man, and
Mcdern Man, See THE ADVERTURE OF MAN, p, 66,

T. Continue the glossary in #:ziv notebooks.

O
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UNIT II - DEVELOPMFNTAL ACTIVITY #8

BASIC READING - STUDENT BASIC EDERST.ANDIHGS
Benedict, Ruth and Gene Weltfish., THE RACES
OF MANKIND, p. 1-1l, KNOWLEDGE '
Cohen, Robert and Hegmen. THE COLOR OI' MAN,
(use with multi-media kit - see below). 1. There are controversiea over
Sdel, May. THE STORY OF PEOPLE, "Does Race wvays of claseifying races.
Make A Differencet”, Ch, 12. p. 160-185. 2. There are certain pnysical differ-
Gregor, A. S., THE ADVENTURE OF MAN, "The epces among primary races.
Races of Man", Ch. 16, p. 116-127. 3. People are basically the seme

despite external physical differences.
SUPPLEMENTARY READING - TEACHER

Canpbell, Berzud G., HUMAN EVOLUTION, SKILLS AND ABILTTIES

Ch. 1, p. 1-16, )

Hovells, William. MANXIND IN THE MAKING, 1. Classifying

PRaces of Man", Ch, 18, p. 265. "Evolution", 2, Note taking

Ch., 1, p. 13, 3. Pormalatiny generalizations

4, Critical thinking
BACKGROUND LISTFNING AND YIEWING

Film: WHAT COLOR ARE YOUT McGrav-Hill, ATTITUDE
15 minutes.
Film: PEOPLE ARE ALIKE AND DIFFERENT, 1. Willingness to exmmine scientific
Coronet, 11 minutes. _ explanitions for man's plyaical
Film: BROTHERHOOD OF MAN, IFF, 11 minutes.])P differences,
Multi-Media Kit: EXPLORING HUMAR DIFFERENCES: 2, Willirpgness to viev man's similarities
THE COLOR OF MAN, Random rather than his dissimilarities.
House.

Transparencies: Anthropology: DIFFERERCES
BETWEEN RACES, JX Coq

SUGGESTED STUDENT ACTIVITIES
1, Show film, WHAT COLOR ARE YOU?, to introduce lesson and begin a discusasion of physical differences.

2., Ghov trsnsparencies, DIFFERENCES BETWEEN RACES or filw PEOPLE ARE ALIKE AND DIFFERERT, to shov
differences and similarities of men.

3. Assign readings in ADVENTURE OF MAR and RACES OF MANKKIND. Showv film, BROTHERFOOD OF MAN, based
on pamphlet, RACES OF MANKIND,

ERIC
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Put new words in glossary.
Heviev mutation, hybridization, natural selection, isolation, migretion.

1
2
3 Why is ft difficult to classify people in race categories? How many race categories
L

are thare?
According to ADVERTURE OF MAN, vhat does "race" mean? In what vays is man cranging?
What is the relaticnship between gkin and eye coloring snd climate?

4., *rom the students' remdinge concentrate on the similarities of all men. FHave them list as many
similarities as they can recall.

S. To test the students' understanding of man changing and evolving (na‘ural selection, etc.) have the
students describe an imaginary climate and the kind of man who would be most able to survive there.
They might aleo want to inciude m picture..

6. Use the kit, EXPLORING HUMAN DIFFERENCES: THE COLOR OF MAN, section 1, "The First Facts" (biology)
and gection 3, "All Men Are Brothera". (anthropology)

O
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UNIT II - DEVELOPMENTAL ACTIVITY #9

BASIC READING - STUDENT BASIC UNDERSTANDINGS
Benedict, Ruth cnd Gene Weltfish. THE RACES
OF MANKIND, p. 14-2L. KNOWLELGE
Cohen, Rovert. THE COLOR OF MAN, "The Idea
of Color", Ch. T, p, 80-%8. 1. Prejudice is found in all facets

of everyday life.
SUPPLEMENTARY READING - TEACHER 2. There are many causes of prejudice.
Lambert, W. L., CHILDREN'S VIEWS OF FOREIGN PEOPLES. 3. Race does not make one person
superior to another.
BACKGROUND LISTENING AND VIEWING

Film: PICTURES OF YOUR MIND, Coronet, - SKILLS ARD ABILITIES
17 minutes.

Film: BOUNDARY LINES, IFF, 11 minutes. 1. Tmpromptu spec.icg
Film: BROTHERHOOD OF MAN, 11 minutes. 2. Critical thinking
Filmstrip: EXPLODING THE MYTHS OF PREJUDICE,

2 parts, 10 minutes each vith tape. - ATTITUDE

Warren-Schloat. )
Multi-Media Kit: EXPLORING HUMAN DIFFEHENCES: 1, Willingness to recognisze and examine
THE COLOR OF MAN, Random House. oue's own prejudices,

2. VWillip:ness to accept achievement
as not the product only of enviromment,
opportunity, and education.

3. Willingness to recognise and examine
social stereotypes.

SUGGESTED STUDENT ACTIVITIES

1, Assign basic readings. icit from the students their meaning of prejudice. Define and discuss
prejudice.

1.1 List on the blackbosrd all t}~- cliches the students have heard:
Exemple: "Negroes are laty", "Redheads have & temper".
1,2 Point ocut examples of socisl, economic, and political prejudices.

2. bBhov filmstrip, EXPLODING THE MYTHS OF PREJUDICE.
3. Fuom their reading (or film) have them 1ist causes of fear and suspicion that may lead to prejudices.

QO show f1lm, BOUNDARY LINES.
EMC Shov film, PICTURES OF YOUR MIND.
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E

Discuss ideas of superiority and inferiority. Is the tasis of these racial or environmental? Use
‘the chart in THE RACES OF MANKIND, p. 18.

"1 Point out historical incidents showing the effects of "racial superiority” ideas. Hitler, KKX,
4,2 Bhow film BROTHERKHOOD OF MAN or recell it from lesson 8.

Have the s'udents write a theme on their personal prejudices. Do they know vhy they {causes)
have these prejudices? Can they overcoame them? Should they or shouldn't they try to recognize

them and understand them?

Have the students write down on a piece of paper, snonymously, one prejudice they believe in or
have heard. Collect these. Have each student drawv one from a box. Allow a few minutes for reading
snd mental organisgation. In turn, have each student read his statement aloud and orally rebut or
criticize its fallacy or 1llogic.

Use the kit, TEE COLOR OF MAN, EXPLORING HUMAN DIFFERENCE: Sections: (L) The History of Color
and (5) Human Color Today.

O
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UNIT II - CULMINATING ACTIVITIES

BASIC READING - STUDENT BASIC UNDERSTANDINGS
Students should locate snd use their
own rescur re materials KHNOWLELGE
BACKGROUND LISTENING AND VIEWING 1. That Earth is very old in comparison
to the age of man.
SUPPLEMENTARY FLADING - TEACHER 2. That all life began in thre sea, and
through the process of evolution man N,

became the raster of the earth.
3, That despite external differences,
all men are basically alike.

ATTITUDES

1. 'Willingness to respect and eppreciate
“he scientific approach to the origin
of the earth and living organisms.

2, Willingness to recognize that through
self resrect end s21f understanding m
person will respect the worth and dignity
of all men.

SUGGFSTED STUDENT ACTIVITIES

l. Orel readings by groups. FEach individual within the proup should select 8 different culture. The
group should present it's readings to the class.

Group 1 -~ The Creation of the World. Group 5 - Differences in the Treatment of
Group 2 - “re Creatjon of Man, Bables from Birth to Five Years,
Group 3 - Giving Thanks. Group € - Similarities in the Treatment of
Croup U - Similarities in the Treatment Teenagers,
of Babies from Birth to Five Group T - Differerces in the Treatrent of
Years. Teenagers,

GCroup B - Different Prejudices,

2. Using the comics or music, art, and religion, show the ways people ere alike even though they have
tasic external differences., Choose twvo different comics which illustrate this idea; cut them out
and mount them on naper. Check your own sets of comics whish show ihe ways of people ere sim'lar.
Choose these ways from people living in Africa and your home town. Prepare en oral presentation.

O
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UNIT II -~ EVALUATING ACTIVITY

BASIC READING -~ STUDENT BASIC UNDERSTANDINGS
SUPPLEMENTARY READING - TEACHER KNOWLEDGE
BACKGROUND FISTENING AND VIEWING 1. The earth is very o0ld in comparison

to the age of man,

2. All life began inn the sea snd through
the process of evolution man became
the master of the earth.

3. Despite exterral differences, all ren
are basicelly alike.

ABILITIES AND SKILLS

ATTITUDES

1. Willingness to respect and appreciate
the scientific approach to the origin
of the earth and living organisms.

2. Willingness to recognize that through
self respect and self understanding a
person will respect the worth and dignity
of all men.

3.

[E

EUGGESTED STUDENT ACTIVITIES

Create a display showing the origin and physical development of man, Preparée &sn >ral vresentation for
the cless.

Make a graph comparing the ege of the earth with that of early man, wvith modern man. Prepare an oral
presentation for the class. These may be individual or group activiti{es. Students should be en-
couraged to show originality in their presentations.

Re-use test from EXPLORING HUMAN DIFFERENCES, THE COLOR OF MAN for the second test. Discuss the changes
in sttitude identifjed by student, in this questionnaire. (Previously used in Developmental Activity #5)

O
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UNIT II - BIBLIOGRAPHY

BOOKS, PERIODICALS AND PAMPHLETS

Benedict, Ruth and Cene Weltfish. THE RACES OF MANKIND. Public Affairs Pamphlet, #85. New York:
Public Affairs Committee, Inc., 1961, 20 p. The sathors, distinguished anthropologists,
mike 2 case for "the brotherhood of man™ by dispelling racial myths through the use of
scientisric evidence. Illustrations.

Bible, BOOK OF CENESIS., Story of Creation in the 01d Testement.

Brace, loring C. THE STAGES OF HUMAN EVOLUTION: HUMAR AND CULTURAL ORIGINS. Englewvood Cliffs, Nevw
Jersey: Prentice Hell, 1967. This comprehenaive vork {s divided into two sections: Part
I traces the discovery of the evidence of man's evolution ; and Part II deals vith the inter-
pretation of the evideice., Well illustrated; includer index and didliography.

Buettrer-Janusch, John. ORIGINS OF rAN: FHYSICAL ANTHROPOLOGY. Newv York: John Wiley & Sons, Inc.,
1966, 671 p. "Stresaes receat researches and discoveries in the field and relates acvances in
genetics to the teaching of human evoluticn." Illuatrated; extensive author and subject index;

glossary; tibliography.

Compbell, Bernard, HUMAM EVOLUTION. Chicago, Illimois: Aldine Publishing Co., 1966. 125 p.
An advanced vork for students in enthropology and biology. Illustrated; includes bibliogrsphy
and maps.

Campbell, N. and Hovell, P. C. EARLY MAN., Nev York: Life-Time, 1967. Distributed by Silver-Burdette
Co., Moristown, N. J. One of the Lifs-Time "Nature Library" series. Illustrated. 152 p.

Chamberlin, Jo Hubbard. CAR'ERS FOR SOCIAL SCIENTISTS., Nev York: Henry Z. Walck, Inc., 1961. 108 p.
Especially Chapter 2, "Would You Like to be an Anthropologist?™, p. 30-k€. Survays cereers of
the sociologist, the historian, the economist, and the political scientist, too. Eidliography
and index included.

Cohen, Fobert and Ken Heyman. TUE C(OLOR OF MAN. Nev York: Random House, 1968. 11k p. "'Color is mt
a standard by vhich to Judge people. It is nimply a fact.' A conteaporary, photographic presen-
tation of people fror all over the world vhich helps to dispel bias about color. The chniatry,
biology, and heredity of pigmentation arc explaiuned ip simple, accurate terms... the author discusses
the basic similerity of all pen despite diffcreuces im color.™ Abundantly illustrated with large
black and white photographs., Index.

Cornvall, I. W. ardi M. Maitland Howard. THE MAXING OF MAN. Nev York: E. P. Dutton & Co., 1961. 63 p.
Q paIeontoJ.ogical and zoological view of the physieal evoluiion of man as a primate animal, FEx-
E lC‘:ellent 113ustration: delineating in color (red), the reconstructions nf parts of fossils. Includes

in index.
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 Darwin, Charles. THE DARWIN READER. Edited by Marston Bates and Philip S. Humphrey. New York: Scribner,
1956, L470 p. A carefuily edited one-volume reader containing selections from Darwin's best known
books...The Autobiography, The Voyoge of the Beogle, The Origin of the Species, The Descent of Man,
and The Expression of the Emotions. The excerpts were chosen for readadility and to {llustrate tie
biologists most important ideas. Bibliscgraphy included.

Derwin, Cherles, THE ORIGIR OF SPECIES BY MEARS OF NATURAL SELECTION: OR, THE PRESERVATION OF FAVORED
RACES IN THE STRUGGCLE FOR LIFE, AND THE DESCENT OF MAR AND SELECTION IN RELATION OF SEX. New York:
Modern Livtrary, 1936. 1000 p. "First published in 1859." The great classic of biclogy and evolu-
tion." 1Illustrated; contains bibliography.

Edel, May (Mandelbaum) THE STORY OF PEOPLE: ANTHROPOLOGY FOR YOUNG PEOPLE. Boston, Mass. Little, Brown
& Co., 1953. 197 p. An introductory work on anthropology which "discusses methods and the basic
concepts™, The cultures of three food gathering and hunting groups examined: Eskimos, Australian
Aborigines, Africa and the Pueblo Indians; and the culture of "Man the Metal Worker". Bibliography
and an index are append~d.

Fresd, Stanley A, and Ruth S. MAN FROM THE BECINNING. Mankato, Minnesota: Creative Pducstional Society,
Inc., 1967. 1&& p, A textbook on snthropology sdmirably suited to Tth graders with an abundance
of photogrsphs, charts, fllustrations, etc., "easy to read™ typography anl format, snd simple langusge.
Contains index and documerted photosraphs. Especially helpful, Caapter 10, "What We Nave Lesarned”,
for summary.

Coldschmidt, Walter, editor. WAYS OF MANKIND: THIRTEEN DRAMAS OF PEOPLES OF THE WORLD AND HOW THEY LIVE.
Boston, Mase. Beacon Press, 1954. 212 p. Out of print. Originally used es scripts for radio,
each drama hag an introduction and complete script. The focus - cultural anthropology. JIllustrated
and with an index. {Although book is "out of print", copies may be exeamined in Dearborn, Michigan.
There i¢ available an album ©f recordings adspted from the book. Bee entry under !iecordin;s.)

Cregor, Arthur 8, ADVENTURE OF MAN. FNew York: Mscmillan, 1966. 18L p. An anthropological study of man
ranging from "The Age of Reptiles” to the “Beginning of Civilization”. Chapter 10, "Foss{ls and
Refuse Heaps™ introduces the reader to Paleontelogy. Well iliustrated; contains & useful glossary,
bitliogrephy, and an index.

Rarteberg, Harel W, THE GREAT TREE AND THE LONGHOUSE: THE CULTURE OF THE IROQUOIS, Kew York: The Mac-
millan Co., 1966. 122 p. One of a series of attractive, paperbound books prepared by the Anthro-
pology Curriculum Stidy Project, sponsored by the American Anthropological Associsation, for use
ip the schools. A survey of the Ircquois calture from "The Creation Myth" of the people of the
Iroquois to the Iroquois in recent history. Illustrations in color; bibliography and index.
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Horizon Magazine, editors, and Pfeiffer, John. THE SEARCH FOR EARLY MAN. Kew York: American
Heritage Publishing Co., distribution by Harper & Row, 19€3., 153 p. "An account of the evolution
of prehistoric man which *describes discoveries of artifacts and rerains fn the Dordogne area
of France and Olduvai Gorge in Africa." Well illustrated, some in color. Index and bibliography.

Howells, William. MANFIKD IN THE MAKING: THE STORY OF HUMAN EVOLUTION. Garden City, New York:
Doubleday & Co., Inc. 1959, 282 p, A detailed accouut of the tiological evolution of physical
uen, from the early vertebrates, the fishes, to mcdern men as he appears todey. Especially
valuable, "a conspectus of the current races ard menkind"., Excertional dravings snd excellent
glossary. Appendix contains two taxonomic outlires; “"Primates among the Vertebrates" and "Man
emong the Primiies". Index and 1ist of illustrations.

Lambert, Wallace E, and Otto Klineberg. CHIIDREN'S VIEWS OF FOREIGN PEOPLES: A CROSS-NATIONAI STUDY.
New York: Appleton~Century-Crofts, Division of Meredith Publishing Co., 1967. 319 p.
An international study of how children react iu their "culturally distinctive ways" to foreign
peoples i.e., & study of how children learn prejudices. "A large and complex study based on
information received from 330 children of three ege levels from eleven parts of the world."
Appencices contain the interview schedules, methoda employed for coding responses, information
tebles, etc. Includes an index.

Lawvrence, Jercme and Lee, Robert E. IRHERIT THE WIND. Paperbound, Pethfinder-Bantam ed. New York:
Bantem Books, Inc. 196L. 115 p., A dramatization of the famous Scopes trail in which Clarence
Jerrow made a brillisnt defense of the Dsrwinian theory of 2volution.

Ieach, Merie. THE BEGINNING: CREATION MYTHS ARCUND THE WORLD. Illustration by Jan Bell Fairservis.
Few York: Funk and Wagualls Co., 1936. 253 p. An expert in folklore has campiled a coullection
of myths about "Creation” from primitive and modern cultures in the world. "Introduction"
summarizes some of ‘he major concepts of the "Creation of the World" which are raflected in the
stories in t+ies book. The documentation and superb bibliography make it a scholarly w-rk,

Life Editors. THE EPIC OF MAN, Nev York: Time, Ine. 1961. 307 p. An account of man from pre-
history to the beginnings of rerorded history. Sectfon I, "“Thas Emergence of Man" describes
prehistoric zsnj Section II: "The Coming of Civilizations" and Section III: "Living Sccieties
of the Past™ describes primitive societies which have survived in the modern world...the
Aborigines of Australia, the Caribou Eskimos of Canade, the Berbers in Morocco, and the Kewars
»f Nepal., Magnificent color plates are well documented, indexed and a biblicgraphy.

Life Magazine, LIFE EDUCATIONAL REPRINT #26. Life editors. "The Private Life of Primates", February
12, 1965. 1L p. A photographic essay in color of the "highlights of studies on the lowvest
and highest of primates”.

Lucas, C. "Marvelous Monkeys of Japan: Macaca Fuscata", Readers Digest, Vol. 93, Ko, %9 November
y 1968, p. 122-126, Reprints avei.able., Some interesting observations made by behavioral
E lC scientiste {n a longitudiral study of simian society which has implications for man.
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Mead, Margaret. ANTHROPCLOGISTS AND WHAT THEY DO. Watts, 1956,

Michener, James A. THE SOURCE. New York: Random House, 1665. 909 p. Out of print. Crest paperbound
edition. OGreenvich, Connecticut: Fawcett World, 196T. An historical novel developed around an
archeological expedition in Western Galilee, lsrael, which offers an account of history through
stories woven around the artifacts removed layer by layer from the "dig". Lif: in the country of
ancient Israel is mmde very vivid for the reader through this retrospective technique.

Morris, Deswad. THE NAKED APE: A ZOOLOGIST'S STUDY OF THE KUMAN ANIMAL, New York: McGraw-Hil., 1968.
Excerpted in Readers Digest, vol. 93, No. 555 (July, 1968), p. 61-65. Reprints available. >
A 200l0gist vievs man as a primate snd draws some interesting analogies between man and apes.
Written for a layman's understanding.

Burry, Bernard E. THE DAWN OF MAN, Illustrated by Eelen Kennedy. KXew York, Saalfield Pudblishing Co.,
1962, p. A colorful, profusely illustrated study of prehistoric nan that is "easy to read"
in a psperbound format. Contains a glossary. #5808 in the Saeifleld Science Series.

Peyne, Meurin M. "fhe Leakeys ct Africat Femily in Search of Prehistoric Man". NATICNAL GEOGRAPHIC, Vol.
127, Mo. 2 (February, 1965) p. 194-241., A biogrsphical eccount of Dr, Leakey’s work in Africa
leading up to his present day findings in Olduvai Gorge. Beautiful colored photographs.

Payne, Melvin. "Preserving the Treasures of Olduvai Gorge, WATIONAL GBOGRAPHIC, Vol. 130, Ko. S
(Noverber, 1966) p. T00-T09. Dr. Leakey enlists the cooperation of the Masai in pressrving the
site of the "dig" at Oldovei. The Tantanian government is slac cooperating snd Olduvail Gorge
19 well on its vay to becoming a tourist attraction.

Piggott, Stuart, 34. TRE DAWN oF CIVILIZATIOR: THE FIRST WORLD SURVEY OF HUMAN CULTURES IN EARLY TIMES.
Xew York: McGraw-Hill Book Co. Inc., 1961. 194 p. An encyclopedic work that presents the his-
tory of man frow "The Runters axd Catherers of the Stone Age™ through the early civiliiations
in the East and the Weat, 5,000 B.C. Well fllustrated with sketches, black and vhite - as well ss
colored rhotographs charts, maps, etc. Index and bidliog.aphy.

HRhodes, Frank H., 2im, Herdert 5. and Shaffer, Paul %, FOSSILS: A GUIDE TO PREHNISTORIC LIFE. Newv York:
Golden Press, 1962, 160 P kBl j1lustrations in color make this a valuable handbook for identifying
specimens of invertebrate and bertebrate foss! s as well as plants. A good introduction to
paleontology. Excellen’ index.

Ssunders, Norris M. CLASSROOM QUESTIONS: WHMAT KINDS? Rew York: Harper & Row, 1966. 176 p. "Good
questions recognize the wite possibilities of thought and are built arcund varying forms of thinking
The suthor seeks to develop competencies in teachers and dlrects their attention to the premise:
"Good questions me directed toward learning and evaluative thinking” rather itan yhat has been
}emed in a restrictive sense. A practical and spplicable work. Co:taine an index.
LS
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Smith, Ruth, ed. THE TREE OF LIFE: SELECTIONS FROM THE LITERATURE OF THE WORLD'S RELIGIONS.

Stokes, Williem Lec. ESSENTTALS OF EARTH KISTORY. Englewood Cliffs, New Jersey, Prentice-Hall,

I1lustrated by Boris Artzybasheff. New York: Viking Press, 1942. L96 », 'Selected
writings from religious faiths of all times, from th: simple legends and charts of the
American Indian to complexities of the Hirdu and Buddhist sacred books., Contains 13
sections prefaced by introductory notes. Scholarly works, extensive documentation

in section "Sources of Texts" glossary, and index.

Inc., 1960, 502 p.
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Advauced text on historical geology. Well illustrated a he : I
) 111ustrations, aod an.indzx.se &y e ustrated, Contains a helpful glossary, documented

Vlghos, Olivie. HUMAN BEGINNINGS. New York: Viking, 1966. 255 p. An anthropological approach to

the study of man especially well suited for children at the junior high level. Well illus~
trated with mumerous sketches and charts. Part One delineates the evolution of man; Part
Two focuses upon primitive man, his developing technology, and rudimentr of culture. Well
researched, contains an index, bidliography, and documented sources for the illustrations.

Wendt, Herbert, IN SEARCH OF ADAM. Boston Massachusetts: Houghton Mifflin Co., 1956. Sko p.

Tie atory of man's quest for the truth about his earliest ancestors.” Illustrated, contsins
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DH. LEAKEY AND THE DAWN OF MAM.

the behavioral characieristics of a
human and e chimpanzee infant and some
of their general reactions after six
months in the same environment.

ARCHEOLOGY: PURSUIT OF MAN'S PAST - Los
Angeles, California: Stanton. 16 minutes.
"An archeologist and his crew carefully
vwork on Indian excavation site from the
fnitial survey through to laboratory
analyais illustrating how findings
determine people's food, clothing and
shelter,”

BOUADARY LINES - New York: International

Film Foundation., Produced by Julien Bryan.
Color. 11 minutes. An animated treatment
of problems of intergroup relations illus-
trates how arbitrary limes of color, origin,
vealth, and poverty inspire fear, suspicion
and hostility in man, vhich lesds to overt
conflict and ultimately to war,

BROTHEREOOD OF MAN - Few York: Internaticnal
Filma., Produced ty Julien Bryan. Color.
11 ninutes. Follows the pamphlet "Races
of Mankind" by Benedict and Weltfish, A
cartoon treatment depecting man's inter-
relationships in the world and his con-
flict betwveen the desire to be friendly
and/or hostile.

CAVE DWELLERS OF THE OLD STONE AGE - Chicego,
Illinois: Encyclopedia Britannica. Color.
18 minutes, Dramatization of the life of
Neanderthasl and Cro-Magnon man,

Chicago, illinois

@ wcylopedia Britannica. Coler. 27 minutes,

"Story

FILMS
APE AND CHILD STUDY - New Haven, Connecticut: HISTORY. LAYER BY LAYFR - New York: McGraw
Yale University. 11 minutes. "Shows Hill. Color. 23 minutes. Shows how

scientists, using sedimentery cores from
the ocean's floor, date and trace the
earth's development,

THE LIVING MAMMAL - Chicego, Illincis:
International Film Bureau. 18 minutes.
Illustra’es the characteristics common
to all mammals and the differences among
various species,

PICTURES OF YOUR MIFD - Chicago, Illinois
Coronet. 1T minutes, Illustrates the
development of prejudice within the
human race. Shows how education can
break dovn barriers of prejudice.

PREXISTCRIC MAN IN NORTEERX FUROPE - Chicago,
I1linois-Encyclopedia Britannica. 16
einutes. The chenge {n man's life from
early stone nge to the end of the pre-
historic age.

WHAT COLOR ARE YOU! - New York: McGraw-Hill,
Color. 17 minutes. A study of peoples;
their similaritfes; their differences,
and how they got that way.

WHAT IS A MAMMAL? - Chicago, {llinois: Fncy-
clopedia Britannica. Color. 15 minutes.
Helpful for understanding the mammalian
characteristics of man,

A WORLD IS BORN - Glendal», Californim: Disney
Films. Color. 27 minutes. A very well done
film showing the Leginuings of the earth,

EMC Dr. leskey'!s years of search in Olduval in
.'rica far the orieins of man,"
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FILMSTRIPS

DARWIN'S WORLD OF NATURE (SERIES) ~ New York: PEOPLE ARE DIFFERENT AND ALIKE « Chicago:
Life Magazine filmstrips. A series explain~ Coronet Films, Color. 10 minutes.
ing Darwin's theory of evolution. Eight Points that it is easy to see differences
filmstrips plus teaching guides: Tropic in people but that people are more alike
Insects; South American Fossils; Living in the important ways. Shows that all
Animals of South America; Tierra Del Fuego people need friendship and love, food
and the Andes Mountains; mbrosis‘ Evolution and & place to live, and that they weant
Today; Darwin Discovers Nature's Plan; The en education, fun and happiness.

Enchanted Isles; and The Ge.laEggs.
PUTTING FOSSILS TO WORK ~ (Series) Chicago,

EXPLODING THE MYTHS OF FREJUDICE - Dr. Ethel Illinois: Encyclopedia Britannica, How
Alpenfels. Pleasantville, New York, fossils belp man to reconstruct his past.
VWarren Schloat Productions. Dispels the Five filmstrips in series: How Fossils
myths of prejudice, Two filmstrips plus and Prehistoric Enviroments- Fossils &nd
recording, plus teacher's guice. the Pelative Ages oi Rocks; Fossils as

Evidence of Orglnic nges .
EPIC OF MAN, THE (Series) -~ New York:

Life Magazine filmstrips. A series of
filmstrips showing man's eerliest be-

ginnings and his physical and cultural MULTI-MEDIA MATERIALS
developument throughout the different
ages of history. Eight filmstrips as EYPLORING HUMAN DIFFERENCES: THE COLOR OF MAN -
follows used with this unit: Nev York: Rendom House, 1970 (kit}. This

program presents the historical and
Part IA. Man Inherits the Farth sociological facts about man's color. The
Part IIA. The Dawn of Religion pirogram is intended to help students see
Part IIIA. The Grow h of Soclety the concepts behind the facts and allovs
Part IVA. Dizcovery of Agriculture them to draw their own conclusions. Con-
Part IB. Stone Age People of Today sists of:
Part IIB. Stone Age Faith Today
Pert IIIB. Mesolithic Age Today 10 copies of the peperback edition
Part IVB. Neolithic Folk Today of The Color of Man,

1 full color filmstrip.
NEW PORTRAIT OF OUR PLANET (Series) - New 6 full color transpsrencies,

York: #7 filmstrip, "The Sun's Awesome 15 black and vhite photographs.
Impact."” 35 different individually programmed.,

3% student guestionnaires.

1 map (L1 x $7) in color.

1 wvall chart (30 x LO) in color.

1 comprehencive teacher's guide.
O
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RECORDINGS

GCD'S TROMBONE AND OTHER SPIRITUALS - TAPES
Fred Wuring and his Pennsylvanians.
Decca. (33 1/3 stereo) Negro THE BIBLE AS LITERATURE SERIES - St. Paul,
version ¢f "The Story of Creation". Minnesota: Educational Materials

Division of Educational Materials Corp.

"I CAN HEAK IT NOW..." - 1933-1945E.R. Murrow, CQLUMBIA 3 3/4 $.p.s. Track 1, The Creation
A chronicle of the war and the years of of Adam and Eve. Track 2, The Story of
crisis, tcld in the authentic sounds and Noah.
voices of the men who made this history.

WAYS OF MAKNKIND: THIRTEEN ['RAMAS OF PEOPLES TRANSPARENCIES

OF THE WORLD AND HOW THEY L1VE - Ed. by
Walter Goldschmidt. National Association ANTHROPOLOGY: DIFFERERCFS BETWFEN RACES -
of Educational Broadcasters. University Minnesota: 3M Co. A series of trans-
c¢f Illinois. Urbana, Illinois. From a parencies depicting differences betveen
series of radio broadcasts on social an- peoples of the earth.

thropology, an album of seven, double
gided, LP recordings, WAYS OF MANKIND,
Goldschmidt. See books, periodicals, and
paxphlets (page 79).

REALIA

FOSSILS OF MICHIGAN - Rockhound Clud of
Dearborn, Michigan. A kit containing
sanples of fossils.

O
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STUDENT BIBLIOGRAPHY FOR UNIT 1I

TQ TEE STUDENT:

O

ERIC

Aruitoxt provided by Eic:

How old is the earth? How did it come to bte? H:w o0ld is man? Was his
appearance at creation the same as it {5 now? What about evolution? Does this
Theory clash with the religious explanation for the creation of life? How are
people different? How are they alike? Men is different from other mammals; yet
he hes gimilar charactrristics. What are the answers to these questions?

The purpose of this bibliography is to help you to find various snsvers
vhich explain man's existence and development. Through fiction, factual literature,
myths and legends you %ill discover differences and similarities in races, and how
environment has helped to influence their behavior and even their appearance, By
reading biographies you will find that no race, country, or section of the world has
a monopoly on greatness.

FICTION

Arnold, *‘Jliott. Broken Arrow. Meredith, 195h.

Arnold, Fltott. thte Palcon. Fnopf, 1955,

Arthur, Ruta M. &_ sughter, Nicola. Antheneum, 1965,
Arundel, Jocelyn. Simbe of the White Mane. McGraw, 1958.
Baker, Betty. Killer of Death. Harper. T, 1963.

Balch, Glenn. The Erave Riders. Crowell, 1959.

Barbary, Jamea. The Fort in the ¥ilderness. Norton, 1965
Benary-Isbert, Margot. The Ark. " Harcourt, 1953.
Benary-Isbert, Margot. The Iorﬂ__x_}{ome. Harcourt, 1959.
Benary-Isbert, largot. Rovan Farm, Harcourt, 1954
Bennett, Jack. Jamie. Little, 1963.

Bontexmps, Arna. Sad-Faced Boy. Houghton, 1937.

Bro, Margueritte H. Sue-Mei's Golden Vegr. Doubleday, 1950,
Butters, Dorothy G. Hearibreak Street. Macrae, 1958.
Carlson, Natalie. Family Under the Bridge. Harper, 1958.
Cavanna, Betty. Jenny Kimura. Morrow, 196k,

Clark, Ann. Santiego. VKLY 2y 1955.

Clark, Ann. Secret of the Andes. Viking, 1952.

Conton, William. Ti The Afri-sn. Humanities Press, 1966.
Dahl, Borghild. Karen. Dutton, 1958,
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Daveluy, Peule,

Summer in Ville-Marie.

Rinehart & Wiaston, 1962.

Davis, Russell.

Stranger in Africa.

McGraw, 1963,

Day, Veronique, Landilide. Coward, 1963,

DeJong, Meindert. T Dirk's s Dog, Bello. Harper, 1939.

DeJong, Meindert. The House cf Sixty Fathers. Harper, 1956.
DeJong, Meindert. The Tower by the Sea. Harper, 1950.
DeJong, Meindert. The wheel on ‘the School. Harper, 1954,

Ewery, Ann. A Dream to Touch.
Forbes, Kathryn.
Formen, James.
Gallico, Paul.
Gates, Doris.

Greham, loreng.
Graham, lorenz.
Graham, Lorenz.
Gray, Elizabeth.
Guareschi, Givovanni.
Guareschi, Giovanni,
Guillot, Rene.
Guillot, Rene.,
Hamilton, Virginia.

Heiderstadt, Dorothy.
Howard, Elizabeth.
Huggins, Alice.

Blue Willow.
1, Momolu.
North Town.
South Town.

Zeelx.

Msnma's Bank Account.
Ring the Judas Bell.
The Small Miracle.
Viking, 1940.
Crovell, 1966.

Crowvell, 1965.
Fol!
The Cheerful Heart.
Comrade Don Gamillo.
The Little Horld of Don Camillo.
Sirqa, ggeen of the g;ic Bush.
Tom-Toms in kotokro,
Macmillan, 1967,
Marie Tanglehair.
North ¥ind Blows rree.
The Rﬁd Chair Waits.

Harcourt, 1949,
Farrar, Straus Inc., 1965.
Doubleday, 1952.

ett, 1958,

Viking, 1959.

Farrer, Steauss, 1964,

Pocket Books, Inc. (Pap)
G. Phillips, 1959.

§. C, Phillips, 1958.

McKey, 1965.
Morrow, 1949.
Westainster, 1948,

Jackson, Jesse, Call Me Charley. Harper, 1945,
KJelgaard, Jim, Volf Brother. Hale, 1957.
Krumgold, Joseph. And Now Higgel. Crowell, 1953,

Lee, Harper.
Levia. Elizabeth.
Leviton, Mina. Elizabett and the
McKown, Robin. Janine. Messner,
Maddock, Reginald. The Lost horiz
Manei, Alberto. White __)Q
Veans, Florence,
Means, Florence,

To Kill A Mockingbird.
To Beat A Tiger,

Lippincott, 1960,
Holt, 1956.

Young §tranger. Hale, 1901.
1960,

on. Nelson, 1961,

Macmilian, 1963.
The Moved Outers.
Shuttered Hindovs.

Houghton, 1945.
Koughton, 1938,

Michailowskaya, Kira.
Mirsky, Reba.

My Name 18 A

Thirty-One Brothers and Sisters.

Asya, McGrawv, 1966,
Follett, 1952,

Morris, Edita.

The Flowers of Hiroshima.

Viking, 1959.

A Cap
The Blsck Pearl.

Newell, Hope.
O'Dell, Geott,
Petry. Ann.
Price, Willard.
Richter, Conrad.

for Mary v Ellis.

Tituba of Salem Village.
d. Africen Adventure.
The Light in the Forest.

Harper, 1952,

Houghton, 1967.
Crowell, 196k,

Day, 1963.

Knopf, 1966.
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Saint-Marcoux, Jeanne. The Light. Vanguard, 1956.
Sperry, Armstrong. Call It Courage. Macmillan, 19L0.
Stanford, Don. The Horsemasters. Funk & Wagnalls, 1957,

MYTHS, LEGENDS, FOLK TALES

Belting, Natalia, The Mcon Is a Crystal Ball., Bobts, 1952.
Bloch, Marie. Ukrainien Folk Teles. Coward, 196L.

Botkin, B. A. Treasury of of Am American Folklore, Crown, 19kk.
Bulfirch. Mythology. Modern {ibrary.

Carpenter, Frances. African Wonder Tales. Doubledey, 1963,
Deutsch, B. Heroes of the Kalevala. Messner, 1940.

Field, Rachel. American Folk and Fairy Tales, Scribner, 1929,
Frater, Sir James G. The New Golden Bough, §S. G. Fhillips, 1959,
Frost, Frances. Legends of the United Nations. McGraw, 1943,
Green, Roger L. Tales the Muses Told. Walck, 1965.

Hamilton, Edith. "Mythology. Little, 19h2.

Hatch, Mary C. Thirteen Danish Tales. Harcourt, 1947,

Hazeltine, Alice I. Hero Tales From Many Lands. Abington 1961.
Jacobs, Joseph. lndian Fairy Tsles, Dover (Pap.)

Leach, Maris. The Beginninz. Funk & Wagnalls, 1656,

Levis Fichar. Out of the Earth I Sing. Norton, 1969.

Luw, Peter. Stars in our Heaven. Pantheon, 1948,

McAlpire, Helen. Japanese Tales and legends. Walck, 1959,

Marks, John. Spanish Falry Tales. Knopf, 1958,

ticerd, Barbera L. German Hero-Ssgss and Folk-Tales, Walck, 1958.
Foss, P. In Mexico Th_l Say. Knopf, 1942,

Serraillier, len. Tne Clashing Rocks. Walck, 196k,

Suddeth, Ruth E, Tales of the Western World. Steck-Vaughn, 195k,
Wheeler, Psot. Russien Wonder Tales. Barnes, 1657,

Wilson, Barbara K. Scottish Fclx-Tales and legends. Walck, 195k,

NONFICTION

Baity, fiizadeth. America Before Man., Viking, 1953.

Brace, C. Loring. The Stages of | Human Evolution. Prentice, 1967,
Braidwvood, Robert I Archeologlsts and “What 'I'hez Do. Watts, 1960,
Braith\mite, E. R, To sir, With Love. Prentice, 1550,

Brirdze, Puth. The Rise and Csll of the Seas. Harcourt, 196k,
Chapin, Henry. The Search £ t‘or Atlantis. Crowell, 1568,

Christie, Trevor L. Legacx of n Pharoah, Lippincott 1966,
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Clymer, Eleanor. The Case of the Missing Link. Basic Books, 1962.
Cornvall, I. W. The Making of Man. Duttoh, 1960.

DeBorhegyi, Suzanne. Ships, Shoals, and A;mghoras. Holt, 1961.

Diole, Phillippe. 4,000 Years Under the Sea. Simon & Schuster, 195k,
Dobler, Lavinia. National H-1ifays Around tI the World. Fleet Press, 1968.
Fentor, Carroll L. Prehistoric World. Day, 1954,

Friedman, Estelle. Digging Into Yesterday. Hale, 1958.

Heyerdehl, Thor. Aku-Akuj 'I'he Secret of Faster Island. Rand McNally, 1958.
Hutchins, Carleen M. Life's _l_(_gl - DNA. Cova.rd 1961.

Huxley, Julian. The Wonderful World of Life. Doubleday. 1969.

Jessup, Ronald. The Wonderful WOTd of Archaeology. Doubledsy, 1968.
Kubie, Nora. 'I'he First Book of Archaeo? ogy . Watts, 1957.

Lerner, Marquerite R. ¥ho Do You Think You Are. Prentice, 1953,

Life (Periodicel). Far Ty Man. Time, 1965,

Life (Periodical). FEvolution. Time, 1962,

Ludovici, L. J. The Great Tree of Life. Putnam, 1663.

McNeel, John P, The Brain of Man. Putnam, 1968.

Mead, Margaret. People and “Places, World, 1959.

Milne, Loras. Water and Life. Atheneum, 196k,

Ostrom, John. The Strange World of Dinosaurs, Putnam, 196k.

Petersen, Kai. Prehistoric Life on Earth. Dutton, 1961.

Pfeiffer, J. E. and Coon, C. S, The Search for Early Man. Harper, 1963.
Poole, Lynn. Carbon 14, McGraw, 1961,

Poole, Lynn. Yolcanoes in Action. McGraw, 1962.

Ravielli, Anthony. From Fins to Hands. Viking, 1969.

Ravielli, Anthoay. Worders of thre Human Body. Viking, 195k.

Riedman, Sarah. Water for eogle. “Ablelard, 1961.

Scheele, William E. Prehistﬁric Animals. Vovld, 195k,

Scheele, Williem E. Prehistoric MLna.n_d_tE Primates. World, 1957.
Thorarinsson, Siqurdur. Surtsey. Viking, 1967.

Torbert, Floyd. Policemen the World Over, Hastings House. 1965,
Turnbull, Colin M. Tredition and Change in Africen Tribel Life. World, 1966.
White, Anne. All About Archaeology. FRendom House, 1959.

Wolcott, Leonard. Religions Around the World. Abington, 1967.

RIOGRAPHY

Becker, Beril. Jules Verne. Putnam, 1966.
Biglend, Eileen. Madame Curie. Criterion Books, 1957,
Braymer, Marjorie.  The walls of Windy 'I%y_. Harcourt, 1960.
Burton, Mary J. Louis Pasteur. wAtts, .
Coe, Douglas. Ma.rconi, Pioneer of Radio. Messrer, 1953.
El{llc Cunningham, Virginia. Paul Laurence Dunbar and His Song. Dcdd, 1347,
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DeGering, Fttu. Gallaudit: Friend of the Leaf. McKay, 196k,

Dooley, Thomas. The Night They Burnea the hbuntain. Farrar, Straus, 1960.
Dugan, James. Undersea Explorer. Harper, T, 1957,

Ellfott, Lawrence, George Washington Carver: The Man Who QOve.came. Prentice, 1966,
Faber, Doris. Enrico Fermi; Atomic Pioneer. Prentice, 1366,
Farnsworth, Frances J. Sacajawea. Messner, 1954,

Fletcher, Grace. T2 Fabulous Flemings of Kathmandu. Dutton, 1964,
Forsee, Aylesa. FPablo Casals, Cellist for Freedom. Crowell, 1965.
Freedman, Russell, Scouting With Paden-Powell. Holiday House, 1967.
Garnett, Emmeline. Madame Prime Minister. Farrar, Straus, 1967.
Garst, Shannon. Chief Jose Joseph of oh of the Nez Perces. Messnex, 1953.

Garst, Shannon. Erazx Horse. Hougnton, 1950.

Graham, Shirley. Booker T. Washington. Messner, 1955.

Graham, Shirley. There Once Was a Slave. Messner, 1947,

Halacy, D. S. Father of Sugersonic Flight. Messner, 1965.

Honour, Alan, The Man Who Could Read Stomes. Hawthorn Books, 1966.
Hubbard Margaret. Vincent De Paul. Farrar, Straus, 1960,

Janevry, E. The Vikings. Random H House, 1951

Johuson, william. Captsin Cortes Conquers Mexico. Random House, 1960.
Karp., Walter. Charles Darvin and the Origin of the Species. Harper, 1968.
Kellogg, Charlotte. Paderewski. Viking, 1956.

Komroff, Menuel. Disraeli, Messner, 1963.

Kuglcmass, J. Alvin., Foald Amundsen. Messner, 1955.

levine, I. E. The Discoverer of Insulin. Messner, 1959,

Levirger, Elma E. Albert Einstein. Messner, 1949,

McKown, Robin. Mendelexev and His Periodic Table. Messner, 1965.
McNeer, May, War Chief of the Seminoles. Random House, 195h

Malvern, Gladys. Dancing ¢ Star. Messner, 1942.

Manning-Sanders, Ruth, EEE Story of Hans Andersen. Dutton, 1650,
Means, Florence C. (Carver's George. Houghton, 1952.

Noble, Iris, Egypt's Queen Cleopatra. Messner, 1963.

Riedman, Sarsh. Antoine Laveisier., Abelard, 1967.

Romulo, General Carles P, I Walked With Heroes. Hold, 1961.

Ross, Ann., Man of Molokai, Lippincott, 19%3.,

Samuels, Gertrude, B-G, -F_i_ghter of Goliaths. Crowell, 1961.

Sereff, Victor, Hector Berlioz. Macmillan, 1967.

Shippen, Katherine. leif Erikssen. Harper, 1951.

Scotin, Harry. GCregor Mendel: Father of the Science of Genetics. Vanguard, 1958.
Stoutenburg, Adrien. Beloved Botanist. “Scribner, 1961,

Stoutenburg, Adrien. Exglorer of the Unconscious. Scribner, 1945,

Syme, Ronald. Champlain of ggg St. Lawrence. Morrow, 1952.
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Tarshis, Jerome, Claude Bernard. Dial, 1968,

Vance, Marguerite. Dark Eminence. Dutton, 1961.

Whitridge, Arnold. Simon Bolivar: The Great Liberator. Random House, 1954,
Wood, James P. The Snark Was A Boojum. Pantheon, 1566.

Wyatt, Edgar. Geronimo, The Last Appache Var, VMcGraw, 1952.

Yates, Elizabeth. Amos Fortune, Free Man. Dutton, 1950.
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UNIT III MAN AND HIS CONFLICTS

UNIT PURPOSE

This unit is designed to Adevelop understanding of the nature of conflict.

THE CORCEPT OF CONFLICT . . . ITS ORIGIN, EXPRESSICN, AND RESOLUTION

as developed by Price. Roy and Hickmen, Werren end Smith Gerald. Major Concepte

for gocisl Studies, Sociel Studies Curriculum Center, Syracuse University, 196S.

O
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Aruitoxt provided by Eic:

"There 1s no period in the life of individuals, groups or nations vhich is eni?rely free

of conflict. Conflict has been a basic and fundarental factor in civilization's groxth

and development. It has asffected every individual and every institution in recorded
history. The influence of wars, of judicisl interpretations, of class strife, of poli-
tical campaigns, of religious differences and even of idealogical struggles cannot be
overestimated. It is a continuing battle, never ceasing, existing on all fronts and in all
geographic areas and constantly pressuring soclety to respond to the conflicting forces.”

"To ignore conflict as a social force worthy of recognition in curricular revision is an
unrealistic view o how man's d~stinies have been shaped. Conflict hss tecen a poverful if
not the MOST powerful force in structuring the world of todsy. It is ever present ani ever
operative in society. Whether the conflict is within one's individual self, or betveen
individuals in the same or different groups, or betwveen groups is not the basic question.
Rather, it would seem that the emphasis in the social studies curriculum should be upon
examining conflicts, in bettar understanding how they criginate, and exvloring mechanisrs
vhich society has for resolving those conflicts waich heve impeded or are nov impeding
nan's progress."

"In order to do this, it i. . necessary for the individusl to understana hov conflict arices,
the effect it has upon his own personality and on the personalities of others, and thei-r
probable reaction to the conflict as they are involved. To have today's youth examine these
problems as part of his social studies class in order to gein insight os the way in which
conflict affects individuals and society may be novel, but basic facts suggest the need for
such an innovation."
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"Today's socisl forces -nuclear pover, avtsustion, populati n explosisn, racial integration,
urbani~stion. to nrue -nly a fev - are greatly altering mer's vay of Livirg. BEvery social
force results in increased problems - problems which contain the conflict:z that must be re-
solved by soclety. Hence, whether the conflict is reflected in & rumble betveen local groups
of hoods, or the increased unemployment resulting from esutomation, or the rising spirit of
nationalism as the symbol of an awakened Africe and Asia is not the important point. The
crucial point is that man must make every effor® to resoclve each and every conflict. There-
fore, it is urged that the soclal studies not stress only knowledge of past conflicts, but
that teachers should provide ysuth with definitely planned opportunities to understand better
hov the pressing conflicts of today erise, how individuals end groups react 1o them .nd what
mechanisms are svailable for resolving then. In todasy's wnrld such understanding is crucial
for continued progress,"

UNIT OBJECTIVES

UNDERSTANDING

1. THAT CONFLICT, A CONSTANT IN HUMAN REILATIONS, IS A PROCESS-SITUATION WHICH DOES NOT NECESSARILY
INCLUDE FIGETING, BUT ALWAYS INVOLVES A CLASH OF INTERESTS AND PURPGSES.

The student who has this understanding can:

1.1 recognize that conflict is conscious or unconsclous competition in which competitors
become self conscious rivals, oppcnents, or enemies.

1.2 cite examples of conflict which exists within &n individual's ovn personality

1.3 cite examples of conflict which exists between individuals in the same or different groups

1.4 cite examples of conflict which exists between the individual and the group

2. THAT CONFLICTS IN HUMAN RELATIONS RESULT FROM THE FACT THAT MAN IS A SOCIAL CREATURE EVER SEEK-
ING TO SATISFY HIS BASIC NEEDS OR DRIVES.

1 rec~gnize and give exanples of conflict vhich results from organic drives

2 cite examples of conflict vhich result from hebits formed relative t- these drives

«3 cite examples of conflicts which result from acquired or learned vlaues

L recognize elenents of conflict which exists in 811 situations (sports, labor mansgerent,
race, religicn, politics, socisl, and hationalism). but may be enrtirely within the

mind vith no epparent ovtvard expression

O
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3. THAT CONFLICT MAY BE BETWEEN INDIVIDUALS, BETWEEN THE INDIVIDUAL AND THE GROUP, OR BETWEEN
GROUPS.

The student who has this understanding can:
: cite examples of the numarous causes of conflict.

recognize that conflict emerges as soon as two or more persons or groups demonstrate an
interest in the same object. This can develop into cooperation or more serious conflict.

Ny

WL

L. THAT CONFLICT IN HUMAN RELATIONS MAY EXPRESS ITSELF SYMBOLICALLY; PEACEFULLY, THROUGH DISCUSSION
OR ADJUDICATION; OR VIOLENTLY.

The student who has this understanding can:

4.1 recognize that open or obvious contest or conflict may be & symbol of deeper conflict.
L.2 give examples of the symbolic expressions of conflict. For example: The race for the moon
is a conflict in which the moon is a symbol; prestige in the cold war is the real goal.

5. THAT DETERMINING THE BEST MEANS OF RESOLVINJ CONFLICT IN HUMAN AFFAIRS IS ESSENTIAL TO THE
SURVIVAL OF HUMAN SOCIETY.

The student who hss this understandieg can:

9.1 cite examples of peaceful resolution of conflict.
5.2 cite examples of viclent conflict resolution.
5.3 discuss the importance to mankind of choosing the best means of resolving conflict.

SKILLS OR ABILITIES:

1. ABILITY TO LOCATE SOURCES OF INFORMATION ABOUT CONFLICT SITUATIONS AND CONFLICT RESOLUTION.

1.1 use the library cerc catslogue, the Reader's Guide, bibliographies, and similar ~ids in
locating sources of information.

1.2 wusge such basic sources of informaticn ms alranacs, atlases, and encylopediac.

1.3 nuse the t{sble of coatents, gloscery, and index of reference vorks.

O
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2. ABILITY TO USE CRITICAL AND REFLECTIVE THINKING IN 'HE AREA OF HUMAN CONFLICTS.

2.1 recognize ond state a problem in the ares of human conflict.
2.2 analyze the factors which cause the conflict to exist.
2.3 propose a solution or glternate solutions to the resolution of conflict situations.

3. ABILITY TO PARTICIPATE EFFECTIVELY IN GROWUP SITUATIONS,
The student who has this ability can:
3.1 use democratic procedures when planning and working in geoup situations.,
3.2 assume responsibility as a group member for his shasre In ihe attaimeent of the group goals.
3.3 1in group discussions, formal or informal, follow the rule of order or of politeness
indicated by the rsture of the discussion,
4, PREPARE WELL ORGANIZED ORAT, OR WRITTEN PRESENTATIONS. .- .
The student who has this sbility cen:
4.1 prepare an outline of the presentation he plans to make based on the materisl he has
collected and evaluated.
4.2 select and use graphic materials when needed to clarify his presentation.
4.3 use standard English in making his presentation,
4.4 base his conclusions on evidence.
ATTITUDES:
1. OF RESPECT FOR RULES GOVERNING CCMPETITIVE SITUATIONS.
The student who has this sttitude will:

1.1 voluntarily abide by the rules in competitive games and in similar activities.
1.2 sssune respoasibility for the completion of school assigrments on his own,
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2. OF WILLINGNESS TC ZNGAGE IN SELF-APPRAISAL WHEN CONFRONTED WITH A HOSTILE OR CONFLICT SITUATION.

2.1 attempt to identify the underlying causes of his hostile feelings.
2,2 attempt to determine the motives or feelings of others who may be involved in the conflict.

3. OF FAITH IN THE FFFICACY OF PEACEFUL METHODS ON CONFLICT RESOLUTION.

3.1 accept arbitration and accomodation us desirable means of conflict resolution.
3.2 support organizations end institutions which attempt to prevent conflict by providing
ways for its peaceful resolution.

O
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L.

II.

E

Recognition of conflict

A.

Conscious competition

1. Grades
2. Sports

Conflict, a process-situation

1. With nature
2. Among people

TQPIC OUTLINE UNIT III

Sources, expressions, and resclutiorr of conflict

A.

Conflict with habitat

1. Needs
a. Air
b. Food
c. Shelter
d. Water
e. Protection
f. Reproduction

2. Kivalry among man, animals, and nature

Conflict among people

1. Daily living
a. With peers
{1) Scape-goeting

{2) Herd instinct (group influence)

O
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With adults

With
(1)

(2}
(3)

Going to bded

Obeying rules

Importance of honesty (Tall
tales for fun vs. attempts
to deceive)

Mr. In-Between (pressure

to grow up but also pressure
to stay young}

peers and sdults
Misunderstanding the action
of others

Differing beliefs

Lack of information (fear of
the unknown , i.e., hospital)

Within an individual
Organic or basic drives

Survival
Security
Growth
Recognition
Response

Habit formation

(1
(2
(3)

Meals
Housekeeping
Oversleeping

Acquired or learned values

Respect for adults
Patriotisn

Laws (Shoplifting, smoking,
and drinking®

Education

Mores



a.

Existence of elements of conflict
within the rind vithi no apparent
outward expression.

{1) Race

{2) Social

(3) sports

(4) Hationalistic

Involving objectives

Tangible

(1) Interest in the sare object
(2) Territory

(3) Economic

Intangible

(1) Pover

(2) Generation gap

C. Resolution of conflict
1. Defense meciunisms
a. 3cape-gosating
b. Projection
¢. Rationalization
d. Fantasy
e, Compencation
f. Sublimation
g. Displacerent
h. Day-Areaning
z. Social Contiol
a. Tabons
b. Mores
¢. Custous
d. Laws
3. Culturally approved and disapproved resns
a, Approved meens
{1) tMoratorium
2 Sit-in
(3) Comprenmise and adjustrient
y {L) Cooperation .
[l{lC (c) Boyeott
116
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b. Disapproved means
{1) war
(2) Gang fights
(3) Cheating

Change in society

a. Meaningful change
b. Sources of change
(1) Contact between cultures
(2) Interaction of new ideas or
material goods
(3) Innovation
¢, Rate of change
III. Symbolism
A. Facade (camunication by symbols)
B. Individual symbols of conflicw
1. Evidence of inner conflict
a. Crying
b. Suicide
¢. Drugs
d. Apathy
e. Depression
f. Sloppy dress
g. Tension
2. Evidence of outer conflict
a. Clenched fist
b. Nenme-calling
¢, Angry voice
d. Spitting on soreone
€. Booing, jeering
f. Obscenegectures
g. Fighting
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Groun symbals of conflict

1. Emblers
a. uar edalc
b. Skull end bones, svastika
¢. Flags

2. Dress

a, Military uniforms
b. Black leasther _ackets
c. Hippie dress

Contests

a. M.on race
b. Arus race
¢. Propagenda
d. Olympics
e. Spying

1A

L. Peaceful expressions
a. Debates. discussion
b. Moratorium

c. Strike
4., Sit-in
e. Boyecntt

\n

Violent expression

a. Ver

b. Epontane-us fights
c. Sobotare

A, Puebls Incident

1/



UNIT III INITITATORY ACTIVITIES

BASIC READING - STUDENT BASIC UNDERSTANDINGS
KNOWLEDGE
1, In our culture competition is regarded
SUPFLEMENTARY RE‘ADINE =~ TEACHER ag being socially desirable.
McNeill, Elton B., Eiitor. THE NATURE OF 2, Competition may become conflict.
HUMAN CORFLICT., Angell, R,C. "The 3, Rulea are necessary to insure competition
Sociology of Human Conflict”, pp. 91-115. without conflict.

4, Compdition and/or conflict are a part

BACKGROUND VIEWING AND LISTENING of everyday living.

SKILLS AND ABILITIES

1, To recognize and seek & resgolution to a
social problem.

2. To participate in group action.

ATTITUDES

1. willingness to abide by the rules,

2., Willingness to accept the enforcement of
the rules.

3. Willingness to engage in self-appraisal.

SUGGESTED STUDENT ACTIVITIES
COMPETITION AND CONFLICT

For the Teacher:

1,

2.
3.

L,

ERIC

Aruitoxt provided by Eic:

Competition is a form of conflict where parties (competitors) are vying {competing) for a
prize which is not under the control of either and where efforts are parallel rather than
offensive and defensive.

Conpetition is continuous and impersonals Conflict i8 intermittent and personal.
Competition becomes conflict when the competitors identify each other and try to impair
{ninder) each others efforts toward the common goal.

To keep conflict to a minimum and to retain the social value of ccupetition, standards are
set in morality and law to achieve fairness in the struggle.
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For the Student:
Write on the chalkboard the words COMPETITICON AND CONFLICT, and some questions about each word.
Direct the students to record \he questions in their nctebocks tc be answered after “he discussion.
DPiscuss questions such as the following:

1. COMPETITICN

1.1 What is competiticn? (Friendly rivalry}.
1.2 Who competes? {Examples: athletes, students, lawyers, gar station owners or
storekeepers).
1.3 VWhat are they after? (Victory, grades, winning cases, and more business).
1,4 Are competitors efforts parallel, or are they defensive and offensive? (Parallel),
1,5 How do the competitors know whai théy may or may not do? (Rules, 1Bws, moral standards),
1.6 When does competition occur? (Continually),
1.7 Is competition impersonal or personal? (Impersonal),
2, CONFLICT

2,1 What is conflict? ({Persounalewhen competitors identify each other and seek actively to
thwart each other's purposes, to prevent satiefaction of each other's interests, even
unto injury or destruction).

2.2 1Is competition the same ss conflict? (No, a milder form of rivalry).

2.3 Where does conflict occur? (Within an individual-right and wrong, honeaty; between
individuals in the same or different groups--beliefs and opinions differ in religion;
between groups--war),

2.4 How ¢an conflict be kept to a wminimumm? {Standards are get in morality end law to achieve
fairness in the struggle: rewvards, punistment, referees).

3. Ask, "what is the difference between competition and conflict?" (Competition is an impersonal
content between rivals who follow the rules of the contest; conflict is a personal contest

between rivals vho may or may not follow the rules and may lead to injury or destruction),

Tell the Class: "You are now ready to play the game,”

Iet the stvdents choose two teams.

Teams stand on opposite side of room,

Eand each team a ball, box, waste paper basket, or any two idsntical items. Tell the
teams that you, the teacher, will keep score and osannot direct them after the game has
started,

3.
3
3.

[USHAVE
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3.4 Put the name of one person from each team on the chalkboard (this becomes the name of
the team).
3.5 Quickly count to three and say "GC!”

At first the students will ask, "what do we do?" Ignore them. Put points under each team's
name at random. Chaos sets in. In a short time announce, "one minute to go and the score is
tied," FEnd the game with one tean having more voints than the other. (They will think they
won). Then announce that the team with the lzast points wins.

Calm the uproar and, one at a time, write the following on the chalkboard, discussing each
before adding the next:

3.6 Vas the game, as played competition? (There were parties (teams) vying for a prize
(winning the game) in parallel efforts.

3,7 Did the teams or individuals try to hinder one another? (Individuals trying to steal
the other teams ball).

2,8 When did conflict enter into the competitive situation? (Interference).

3,9 why did conflict enter into the game? (Lack of rules defining the game and regulating
the conduct of the competitors).

2,10 Vhat should be done to insure competition and keep conflict to 8 minimum in playing
the game? (Draw up rules, have an unpire or judge),

As a class project “raw up a set of rules for playing the game. A committee could be appointed
to do this. Discugs the rules and make sure that everyone understands them. Announce *. ¢

you will be umpire and time keever. Replay the game, FEljicit answers to the following
questions and list the answers on tke board.

2,11 that vwere the differences between yesterday's and todav's game?
a, The prize (winning) was clearly defined.
b. There were definite rules (laws) which everyone had to follow.
¢. lindering or interferinr with competitors was prohibited.
d. There was ccmpetition wittout conflict.

3.2 What vere the differences in your feelings? Toward self? Toward tean mates: Tolard
the other tran? .

3,13 Direct each student to wri € dowvn an example of what he considers to be a competitive
situation and an example of one in which conflict is {aiolved. Have these reproduced
0: written on the chalkvoard. Ask each student to decide whether he agrees or nisagrees
with each staterent as beins a correct example. Discuss those examplee sith which
there is the greatest diverpgence of opinion.

O
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Have the students place these questions in their notebooks, These will be the goals of
this unit. Discuss these in gencra. terms using the classroom as & springboard. Elicit
answers to the following questions which show conflict a5 & process-situation:

4.1 Uhat does the term conflict mean?
What are the causes of conflict?

In what way is conflict expressed?

4.2
ta ¥Where does conflict exiat?
h's

How can w2 resolve conflict?

For the purposes of }ecognizins conflict and that it is & process~situation, continually
happening, ask the students to answer the following questions:

9.1 When did you have your last arguewent?
1.2.1 VWas it within yourself?

1.

N \n

«2 With peers or ajults?

2
Have you had this arguement before, or wili you have it again?

—_—

dj

id you wear the clothes you wore today?
(Conflict with nature and people).
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UNIT III DEVELORMENT ACTIVITY #1

SIC READING - STUDENT . BASIC UNDERSTANDINGS
Goldsctmidt, Walter. WAYS OF MANKIND
Ehrlich, Paul. PORULATION BOMB KNOWLEDGE

WORLD AIMANAC 1, All life has certain physical needs for survival.
2. HNature, animals, and man are in constant conflict

SUPPLEMERTARY READING - TEACHIR

BACKGROUND VIEWING AND LISTENING

Film: OCYR CROWDED

Filmstrips: MAN'S NATURAL ENVIROMENT: CRISIS
THROUGH ABUSE, Part I, G.A.

Recordings: OKLAHOMA "Farmer and the Cowboy",
Capitol
WAYS OF MANKIND, "Survival”, #3
HAEB

with one another.
3. Man, alone, can resolve these conflicts through
technology.

ABILITIES AND SKILLS

I. Ability to recognize conflit as a struggle
for survival.

2. Chart and graph construction.

ATTITUDES

1. Wwillingness to support organizations end
institutions which protect nature's balance.

2. Appreciation of the struggle of all life for
survival.

Before starting Student Suggested Activities introduce and discuse with *he class the purposc of these
activities (to broajen and deepen bis understanding of conflict) and the ute of the STUDENT BIBLIOGRAPHY
found at the end of Unit III. Have hi. -egin his background reading.

NOTE: The first part of this bibliography cortains annotetions in order that the student way be aware of

the different vay bibliographies may be compiled.

only & sempling has been done.

O

ERIC 122

Aruitoxt provided by Eic:

Due to the anount of space needed for annotsting
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UGSGECTED STUDENT ACTIVITIES

.. This exercise is designed to shov that all animals (man included) face similar problems of
survival and that their attempted solution of these problems is a maor cause of conflict.

1.1 The chart ead the headings across the top should be plered on the chalkboard and each student
provided vith a blank copy of the chart containing these headings. (See pagelll for a completed chart.)
1.2 The teacher sho-ld explain that the horizontal arrows (¢—) indicate timt nature, animals,
© and man are in conflict vith one another and that the vertical { X ) arrows indicate that aninmsls are
in conflict vith other aningls and that man is in conflict with his fellow man.
.2 A 13 class exercise, comnlete the headings for the vertical colvmn under NEEDS of animals and
men., Regardlecs as to the order in vhich they are volunteered, they should be placed on the
chart as they appear on the completed chart, timt is, from the top dovn AIR, FOOD, etc.
1.4 To clarify the process of completing the chart, fill in the horizontel categories for AIR.
Ask questions such as:
1.4.1 How does NATURE or ANIMAL or MAN cause conflict in the need for air?
1.4.2 Hou %s this conflict for air expressed? [(Notice that the expression is the same for animals and
men.
1.4.3 What are some ways in which this conflict for air is resolved? (Notice that some ways of
resolving this conflict are chared by man and animals, others are unique with man.)
When this exercise is completed and the students have entered the findings on their individual
charts, proceed to complete the ~ategories following each of the other NEEDS. Point out that
the three guestions used above with the NEED for AIR can be used with each of the cther NEEDS.
1.5 To stimualte the thinking of the class, vary your approach to filling in the chart.
1,5.1 After questions are understood, small groups of 4 or 5 people should meet and compete
with esch sther to see which group can find the best and the most ideas for "Food".
The chairman should present in oral and written form the thinking of the group. The
winner's ideas will be placed on everyone's chart.
1.5.2 Place a large chart on the bulletin board and fill in each need. Assign a different
need to each group; fill in chart with megic merker as each cheirman reports tbe findings
to the class. NOTE: "Shelter"” and"Protection’ are confusing to the class; therefore,
it i suggested that protection be done by the teacher with the clses.
1.5.3 After the chart is filled in have students bring in current aiticles, cartoons, and
pictures releting to each square.
1.5.4 Resesrch your ovn community to fill in the chart,

(=3
8
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1.5.5 Using chart for research purposes, have the students vorking in pairs chnore any
idea vhich concerns environmenial control ans research i4 for an oral <r vritien
report. Be sure to make plans with your school librarian for the project. Xnowing
hou 15 use the Reader's Guide is important.

1.6 When the chart is completed the teacher should point out or have the students voint out that:

1.6.1 Iian i thc major source of conflict both for himself an? sther animsls.

1.6.2 Fuprescion of conflict is pretty much the same for all zninals, and any difference
it probably a wmatter o” degree. For example, animals wry not cough, but do eorething
sinilar.

1.6.3 1In the resolution of c nflict wan clearly has the sdvantage due to his intellipence.
He sharec many ways of resolving confli:ts vith' lover anizmals, but he surpasses thew
vith his technalogical knouvledge.

1.6.4 Generally sveaking, all anirals fit into nature and its balence, but rian alone is
10 tly responsible for its imbalance. Thus man, and only man, can correct thic
irbalance and ingure hic survival and the survival of all animals when and if he
‘understends himeelf, his role in nature, and the caures, expressi ns, and recolutions
of confli-t.

Shew the filr: OUR CROWDED ENVIRONMENT or the filmstrip, MAN'S NATURAL ENVIRONMENT: CRISIC THROUGH
ABUSE.,

Ask the class:

2.1 Yhat can you do tn help ciean up nur envirsnment?

2.2 Uthet gctions cen our class take to help further th clesn-up of -ur environ:ent?

Play rection }2, "Survival™ from the rec-rding VAYS OF MANKIID, Allou students to f1l~ the
script in (Chapter 3) ¥AY™ OF ! ANKIID as the record plays. Uhen the story i¢ over cck thege
questions:
2,7 WYhot thinaos ore rmenti-ned in this rtory that are necessary for rurvivalf

{Food vater, rhelter, protection)
3.2 thet otiher thinos cen you trink of thal man inuld need for curvival?

O
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Give each student a blank chart on which to graph the populstion growth of the world and the United
States. The appropriste statistics appear on the chart. The graph line for the world should
start with 1€80 and that for the United States with 1810, (jee pare 112.)

After the greph is completed discuss the reasons for the compsratively slow Erowih in the world's
total populstion until about 2650 and for the rapid growth since that date. Discuss the problems
this rapid growth causes,

i,1 adive the students these statistics on U.S. and World population in 1810 and 1970. Direct them
t> prezent these statisties on a bar greph,

1810 1970
vorld 875,000,000 4,000,000,000
U.S. 7,200,000 {13 of world's) 200,000,000 {5% of world's population)

4.2 Present thc class with these statistics on the individual consumption of United States
citizens, Source: POPULATION BOMB, p. 49,

In his seventy years of 1life each American uses:
26,000,000 gallons of water
21,000 gallons of gasoline
10,000 pounds of meat
28,000 pounds of dairy products
In addition he spends:
$5,000 to $8,000 for school buildings
6,300 for clothing
7,000 for furniture

write this statement on the chaikboard: "Ehrlich states that the United States in the near

future will use 30% of the world's resources,"”

Use these or similar questions to stimulste discussion:

L.2,1 Wwhat conflicts will arise if the United States with only 5% of the world's population
uses 00% of the world's resources?

L.2,2 What night happen 1f the entire world tried to equal our standards of consumption?

4.2.3 Vhat could under-privileged people do t 0 equal our cons'mer standsrds?

O
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EXPRESSION

SOURCES OF CONFLICT
NEEDS
i 2 &+
NATURE -’ ANIMAL ‘-L’ MAN ANIMAL AND MAN
b i T
AIR Dust Pollution Pollution Coughing
Pires (allergies) Suffering
Digease
Shortened life
Death
FOOD Floods Competition Competition Hunger
Droughts Destruction of food Degtruction of food Suffering
Fires -rats -water pollution Disease
Wind =locusts -bad farming Mental damage
Climatic change -birds =land clearence Violence =~ War
Digease -ants -contamination Death
Erosion Over-population -fire Migration
Sprays, DDT
Over-population
Prolonged life
WATER Floods Competition Competition Thrist
Droughts Beavers Over-population Suffering
Wind Over-population Water rights Violence - War
Disease Over-grazing Deforestation Death = drowning
Erosion Graed Migration
Climate Pollution Storage (dams)
SHELTER Natural disasters Competition Competition Illness = colds
(earthquakes, Destruction Destruction-nature Suffering
avalanches) -termites Over-population Violence = War
=gtampedes Housing shortage Migration
Over-population War - Destruction Death
Urban renewal Over-crowding
Highways Sluns
PROTECTION Natural disease Spreads dissase Spreads disease Suffering
Survival of fittest Survival of fittest Sickness {rables)
Mistrist, hate, Violence = War
fear, prejudice Death
RE,. .Y N | Harsh climate Balance of nature Birth control Deformitios
]Z l(: DDT, Fallout Declining numbers
~ Forzed extinction Suffering
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EXPRESSION

RESOLUTION OF CONFPLICT

111
)
MAN ANIMAL AND MAN ANIMAL AVD MAN MAN
+
ollution Coughing Adaptation-evolutionary Adaptation-technological
Suffering Migraticen -gas mask
Disease Extinction ~eye wash (Murine)
Shortened 1life -pollution control
Death «co=cperation
Ecology
ompetition Hunger Adaptation-evolutionayy Adaptation=-technological
estruction of food Suffering Migration -false teeth
water pollution Disease Co-operation =intravencus feeding
bad farming Mental damage Extinction =vitamins
land clearance Violence = War Storage =birth control
contamination Death Body fat «improved farming: land & sea
fire Migration Changed diet =conservation
prays, DDT =-decontamination
ver-population Trade
rolenged 1ife Ecology
smpetition Thrist Adaptation-evolutionary Adaptation=technological
ver-population Suffering Migration =birth control
ater rights Violence ~ War Co-opération -pollution control
:forestation Death - drowning Extinction -dams, pipes, reservoirs
reed Migration New foods -decontamination
s11lution Storage (dams)} Storags (dams) -conservation
-water pills
Ecology
»mpetition Illness - colds Adaptation-evelutionary Kdaptation-tecnnological
:struction-natire Suffering Mipration =clothing
rer-population Violence - War Co-operation =heating, cooling devices
>using shortage Migration Extinction =birth control
ir = Destruction Death Urban planning
"ban renewal Over-crowding Ecology
|ghways Slums
>reads disease Suffering Adaptation-evolutionary Adaptation-technological

irvival of fittest

Sickness (rables)

Migration

-drugs « immunization

strust, hate, Violence - War Co-operation -organ transplants
‘ear, prejudice Death Extinction earmor
KRiding =Weapons
.rt Q . Deformities Adaptation-evolutionary Understand nature, self, man
)T,[EIQ\L(: Declining numbers Migration
T tion Suffering Extinction
Co-operation
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112 POPULATION GROWTH-WORLD AND UNITED STATHS

WORLD POPULATION estimates based on Ehrlich's_POPULATION BOMB {(p. 18)

1,000,000 B.C. = 2,500,000
6,000 B.C. = 5,000,000

3 |—l650 AD, = 500,000,000

128

1850 A.D. = 1,000,000,000
1930 A.D, = 2,000,000,000
1970 A.D. = 1,000,000,000
2000 A.D, = 8,000,000,000 - Projected by U.N,

U.S. POPULATION official U.S, Census from the
The 1970 WORLD ALMANAC (Rounded off)

1810 - 7,200,000
1830 12 800 000

~n

1860 - 31,400,000
1890 - 62,90ij
1920 - 105,700,000
1960 - 179,300,000
1970 - 200,000,000 EST,
2000 - 400,000,000 EST.

POPULATION IN BILLIONS

Note to teacher:
Students chart should
not have the graph lines

UNITED STATES

1 —= "y A 1 e, A |

Aruitoxt provided by Eic:

O
W — M
l[:lz\L(:l700 1750 1800 1650 1900



UNIT 111 DEVELOPMINT ACTIVITY #2

BASIC READING - STUDENT
National Education Associstion UNFINISHED
STORIES
A LONG DAY IN THE FRIGHTFUL LIFE,
Time, March 7, 1969.

SUPPLEMENTARY READING - TEACHER

BACKGROUND VIEWING AND LISTENING
Film: WHAT WILL KEVIN DO? Doubledey, 6 min.
WHAT WILL PATTY DO? Doubledsy, § min.
WHAT WILL KEN DO? Doubleday, 6 min.

BASIC UNDERSTANDINGS

KNOWLEDGE

1. We face conflicts in daily living.

2. These conflicts can exiat within ourselves,
between individuals, between individuals
and groups, and beiween groups.

3. Individual differences in persopality, interes
goals, and perceptions insure ccnflict.

L. conflict is a process-situation.

SKILLS AND ABILITIES

1. Criticel thinking

2. Critical reading

3. Panel participstion

L, Paragraph construction

ATTITUDES

1. Wwillingness to engage in self appraisal.

2. Willingness %o understand &nd tolerate
another's perception.

3. Willingnese to make personnal adaptations neede
to lessen conflict,

CUGGESTED STUDENT ACTIVITIES

1. Take a poll of the class in vhich each student responds anonymously on four separate sheets of paper tn

the following:

1.1 ©On one sheet direct each student to vrite down cne i{nner conflict that he regards as most importan
i.e., cigarettes, drugs, grades, stesling, respect, cheating 1ying. Explsin that these extmples
are manifestations of vearious attitudinal classsifications such ss hLonesty, cleanliness, cruelty,
laziness, or other areas in vhich they ray have trcuble in raking up their rinds or choosing &

course of action. (inner conflict)

O
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1.2

1.3

1.4

1.5
1.6

1.7
1.8

On the second sheet direcl each student to suggest one person with vhom they have the rost
problems. Here it can be with a friend, an- enemy, & person the: like, a member of theuir family,
etc. Do not use the person's name. (individual vs. individual}

On the third sheet have the student write tlie one group that causes him the most probens. Here
it can be a peer group or clique, their school, club, ne:ghbornood frierds, teans, teacters as

a group, etc. Do noi use proper names. (individual vs. group)

On the fourth sheet ask each sgtudent to indicate what he considnrs to be his biggest or most
serious conflict in school. Here it can be the dress code, busy work, boring classes, rules,
regulations, group hostitity, grades, sports. (individual vs, institution)

When poll is finished divide the room into four groups (one for each of the four categories in
Poll) and have them tabulate the results and report to class.

Teacher can write on the blackbcard the conflicts in each rategory that received “he most votes.
For example which conflicts received the most responses for the "inner conflict” "individual vs.
individusl category", “"individual vs group", and "individual vs. institution" cetegory.

Next have each student choose one conflict and explain in one paragraph why this conflict concerns
him most, why it is a problem, etc.

Teacher could read paragraphs {anonymously) to class ard let the class vote for & winner in each
category. Djiscuss the winning paragraphs. What makes these paragraphs good? (Style, content,
feeling, exploration).

object of this lesson is to show how perceptions of the same event (a Rock Festival) can vary

and lead to conflict. (See next page "THREE POINTS OF VIEW OF A ROCK FESTIVAL")
2.1 Have the students read each account of the rock festival separately and write down the tvpe of
person wvho could have written this: youth or adult; conservative or liberal; etc.
2.2 Compare interpretations and discuss why it 16 8o obvious vho wrote each account.
2.3 Discuss how these perceptions could lead to hard-feelinge, arguments, and conflict,
2.4 Pick an event that has occurred in your school or community and assign different roles to
students and report this event.
Examples of roles: Different student types--grades, frat, hippie, straight, hood, etc.
Teacher types--liberal, conservative, etc.
Police--big city, small town, etc.
Principal-~liberal, conservative, etc.
Clergy-~-liberel, conservative, etc.
O
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THREE POINTS OF VIEW
OF A ROCX FESTIVAL

STADIUM CONCERT

GRFENIAKE, MARCH 2---About 2,000 young

people attended a rock concert at Municipal
Stadium last night. The rock group, "Iron-
sides,” played for more than three hdurs.
Officials, wurried there might be trouble,
were relieved when no inclidents were reported.

HIPPIES HAVE A BRAWL

GREEN RAKE, MARCH 2---About 2,000 sloppily
dreesed hipples swarmed into Muricipel

Stadium last night. Screaming and yelling,
tkey all but drowned out noises of the rock
group, "'Ironsides,” for more than three

hours. Police were on call in case of trouble.

THE SOUNDS WERE TOGETHER

GREEN LAKE, MARCH 2-=--About 2,000 fans sat
in at Municipal StaYium lest night. They
grooved to the beautiful sounds of the
sensational roch-music group, "Ironsides,”
for three hours. Hardly anyone was up-
tight, and the rusic was really together.

131
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3. Stow cne of the UNFINISHED STORY films listed on pege 113 , or read cne of the NFA Unfinished Stories.
In & subsequent discussion have the students identify the problem involved. Suggested questions
for further discussion:

1 Is this typical situation? Could it happen to you? Has it?

2 Vhy did It occur? Could it have been prevented?

1 Wnat _kird of a conflict is thig? Is this a personal conflict or does it involve others?
N

I.’

How do you think it will end? Hov would you resolve it?

iiave each st:iirnt write 2 resolution for the unfinished storv.

he tezcoer shouls read trese aloud to the clase. Assigh 8 nwber for each and rave the students
zive it a one tu ten rating., The top three are the winners, Their avthors should be identified
for the class.

L. The idea of this exercise it to show how different labels or words cen mean different ideas to different
people. This difference in interpretation can and does leed to conflict.

fuggest the following words and ask the s‘udents to assume the roles ziven with then.

For example: Vords Rules
An elderly adult may See the word teen-ager a4, DEMOCRACY: As seen by a U.S, senator,
and thi~k of a rebellious hood, or at least By a Red Chirese leader.
of an undisciplined youth, b. POLICEMAN: As seen by ¢ grocery store owner,
By & black youth.
A young boy may ree the word teen-ager c. HIPFPIE: As seen by & teen-age girl.
and think of an older boy who has entered sore By a grandmother,
rysterious, rrovnm-up v'orld of cmrs and datina, d. POLITICIAN: As teen by & city mayor.
By a young priconer in jall.
A teen-sper may tee the word teen.njer and e. BUSINESG: As seen by a company president,
think of someone who is more or less in By B laborer.
the same bag, a persoa who shares the same f. HOT ROD: As seen by u teen-age boy.
general taostes and outlooks. By an elderly woman.
g. EDUCATICH: As se¢en by a parent. By m student.
An Irish farmer way see the word teen-ager Y, UAR: As seen by a Marire colonel,
and Lave no clear pizture at all of the word's By a vietnamese Ppeasant.
meaning. In his re-ote village, young people i, PATRIOTISM: As seen by a conscientious objector.
aren't set epart ac a ceparate group and there By a Boy Scout.
15 no teen-age culture, Co the word has no strong J. COMUNIOM: As seen by an Arerictn worker.
connotation for hir. By a Soviet worker.

(How migit a ran, a :ouse, and & dom view
the word "cat '?)
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5. Each student 1s to read the Time reprint, “A Long Day in the Frightful Life.”

5.1 Have each student 1ist briefly every conflict or problem he finds. Determine which student can
find the most. The teacher might point out that the article contains obvious conflicts, and also
symbols of conflict. (Example: sleeping pill)

5.2 Discuss the expressions of conflict the students found,

5.2.1 In what year or decade could these conflicts be possible?
5.2.2 %9 any of this possible now?
5.2.3 Has anything 1Tke this ever happened to you?
. 5,3 Discuss crire as & source of conflict.
5.3.1 What are ine zauses of crime?
5.3.2 Is the criminal slone responsible, or does society share the blame?
5.3.3 Did over-reaction to, or fear of crime cause conflicts for individusls in this story?

5.4 New discuss the possible resolutions of the conflicts 1n the story.
5,4,1 How could we prevent an existence like Mr. Bryant's?
5.L.2 How could we resolve the conflicts in this story?
Examples: A rhowledge of self; motivations, rational vs. irrativnal thinking,

human qualities. ~ knowledge of mores, values, and culture. A knowledge of crime:
its causes, prevention, and elimination).

The above questions could by usefully applied to any discussion of conflict found in the readings or newspapers.
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UNIT III DEVELOPMENTAL ACTIVITY #3

BASIC READING ~ STUDENT BASIC UNDERSTANDINGS
"WHAT IS '[KE LAW FOR JUVENILES" (Public
Service of Detroit HNews) KNOWLEDGE
"YOU AND THE IAW' (Westchester Citizens Committee and 1. Conflict exists within every individual.
Natural Council on Crime & Deliquency, N.Y.} 2, Conflict arises when organic drives,
Reprint: (Committee on Public Relations of State hadit formations, or learned values
Bar of Michigan) interact in a competitive manner.
SUPPLEMENTARY READING -~ TEACHER ABILITIES ﬂ§2 SKILLS

1, Role-playing
2., Selfe-examination

BACKGROUND VIEWING AND LISTENING 3, Paragraph construction
Films: POLITICS: HIGH COST OF CONVICTIONS, IFB , L, Drawing conclusions
3 min, 5. Research
PORICE AND THE COMMUNITY, Dibie-Dash, 24 min
Color. 1969. ATTITUDES
STORY OF A POLICEMAN, Wolper, 30 min. 1. willingness to examine perscnal motives,
Filmstrip: FEXPLORING MORAL VAIUES, #1, "Przjudice”, 2, Willingness to determine motives or
Warren-Schloat feelings of others.

Recording: THE MAN WITHOUT A COUNTRY, Edward Evarett Hale
Nerrated by Edward G. Robinson, Csedmon
Record.

SUGGESTED STUDENT ACTIVITIES

This exercise is designed to dramatize confusion or conflict within the mind of an indfvidual
confronted with a situation which requires him to make a decision invélving customa or mores.
A studen*. sits facing the class., He represents the individual confronted with the sjtuation.
Behind him should stand two individusls who represent positive or + thoughts. (Thoughts that
represent behavior eccepted or expected by home snd society)., The other represents negative
or - thoughts, {Thoughts that represeut behavior that is radical, non-conforming, not generally
accepted by hom: or society). <Cne might wear a sign "+ THOUGHIS', the other "~ THOUGHTS",
Issues or situafons which call for a decision should be written on slips of paper and placed
in a receptacle. The seated person draws cne of the slips and reads it aloud. As he reads. it
should be written on the chalkboard. As this is done, "+ THOUGHTS and "- THOUGHIS" each presents
orally a possible reaction to i%. These shculd be written cn the chalkboard on each side of the
fesue or sitvaticn. This exercise could bte impramptu or pre-planncd. Probably at first it

@ be pre-planned. An exa.ple of en issue and responding thuughts follows:
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For Example:
ISSUE =~ "The dress code is discarded.”

Thought 1, "I'm going to wear jeans, tennis shoes, wild clothes, hippie stuff.”

Thought 2. "Can I leave the house like that?" “+"

Thought 3. "No one has the right to tell me how to dress.”
Note: If + THOUGHT spesks first,
Thought 4. "My parents foot the bill, so maybe they do." ™+" - THOUGHT speeks in
refutation and vice versa.
Thought 5. "Will I have the nerve?' "+"

Thought 6. “What will my friends say?" "+"

i

Thought 7. ”I‘ll gross everybody out or blow their minds." -

v

Thought 8. "I hate school anyway," '~

Thought 9, "1 might get a bad grade." nyn

e
-

Thought 10. "I'm tired of conforming,” "+" or
Other issues: Cigsrettes, drugs, homework or T,V., confarmity or non-conformity, etc.

When each skit is finished teacher stould have the students analyze the tbcughte written on the chalkboard
and peint out possible conflicts, Teacher should point out how these conflicts stem freoa basic drives,
habit formation, and lesrned values.

For example: Basic drives-security, recognition, and response needed from peer group, parent, teacterc.
Growth-allowed own choice like an adult.
Habit Formation
~conditioned to normal dress in school
~conlitiocned to authority

learned values
~taught viat is right in dress
-tsught to respect autrority
-teught to value peer's opinions
-taught to be rodest and practical
<taught tret you act th2 way vou dAress
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Tetciher £1.2.13 lec.. the students to the conclusion that these skits are exarxples of conflict within

tte individvsl, 7Ziis conflict “oes involve others in the indiviauvel's nind, but this is mental
interaction, and not physical. These thoughts, of course, can lean to conflict with other incividuals,
or groups.

Teacher should have students volunteer conflict situations in which they may have been involved in
school, home, or community. Vary the situations,

. Give tre folloving quectionaire to the sludents. Announce thet the responses will be anonyuous, Compile
tte recults and discuss them with class:

1. Yowr teacher overlooks &n error you niade on a test. YES NO
Vlould you keep quiet about {t?

2. You notice that a sales clerk charges you only $3.98 for YES NO
a8 $4.25 record. Uould you leave without telling her?

3. Your frierd asks to copy ycur homeworh because he went YES NO
Lo & party the night before. Would you let him?

4, You are riding some one eise's bike and you put a small YES NO
dent in it. Uould ycu keep guiet and hope he doesn't notice?

S. Nearly half the clsss cheats on math tests, Would you YES RO
cheat o as not to be at a disadvantage?

6. You wear a new suit or dress once snd de:ide you don't YES NO
1ike it. Would wvou return it and say you hadn't worn it?

7. Do you feel it's not as bad to teke things from a large YES NO .
supermarket as 't is from the small, local grocery store?

8. You happen to see the coming wid-term exem on the teacher's YES Yo
desk, Yo one else is around. Would you read it?

9. You spent all night studying but didn't have time to do your YES NO -
algebra homework. Would you copy & friend's?

10, would you use the same written report for iwo different YES 1O

\}"5sses?
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3.

E

Suggested discussion questionss

2.2 Cheating is an unacceptable value in our society. What makes people respond differently
ih these situations? - {Inner conflict, basic drives, habits, and values in conflict)

2,2 Discuss each question and rationalizations of students. Are some situation: more serious
than otiiers? Is all dishonesty tad or is it necessary some times?

2.3 What pressures in school or in 1if=z wiit) cause people with the basic_value of honesty to
respond dishonestly?

2.4 Discuss dishonesty 2nd cheating in t11 facets of 1life.
For example: Income tax, using office supplies at home, government, employmwent, school, etc.

This exercise is designed to show the studert that during their lives all individuals have to take stanc
on many issues.

3.1 Show Film .- "POLITICS: HIGH COST OF CONVICTIONS"

After the filming ask questions:
3.1,1 why must the individuals make moral decisions during their lives?
3.1.2 V¥hy do some people try to "take the middle of the roai"?
3.1.3 vhat interests were in conflict in decision making by the individual ir the film?

3.2 Have each student research five femous men or women, snd report the way in which they stocd for
their convictions.

3.3 Pretend you are a politician. Keep in mind that you want t6 be re-elected. Take one of the
major issues of the day (race, war, pollution,.,) and write a paragraph on what stand you
would take and why.

3.4 Show filmstrip 'Prejudice", EXPLORING MORAL VALUES, Develop the understandings as in 31 above.

Place the folloving quotations on the chalkboard.
"Laws make it possible for us all to live together {n harmony: thus we may avoid rome conflicts.”
“Laws are the rules by which the game of life - in - a - society is p)ayed".

4,1 State that inexperienced and thoughtless young people occasionally becorme involved in serious situa
because they have recklessl; ignored the rights of others. This may be their first encounter
with a major conflict.
How do we avoid such conflicts?
We must become aware of the laws which govern our aciions first.

Using the booklets listed in basic Readings answee these questions.
L1, vhat is crire?
4.,1.2 that ie larcency and a mitdereanor?

O
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3 What is disorderly conduct?

L What are the consquences of & criminal record?
5 Vhy do we need laws?
6
e

What are sore examples of a felc—y?

that sometimes an individual. may have & conflict vith the law becsuse he doesn't

w the law, or because he willfully violates it. Ask =

.] Did you ever bres¥ the law?

.2 DLid you realize it was a lay?

+3 VWhy have laws, anyway?

.4 Do laws prevent, or create certain ronflicts belween you and other :individuuls?

Try to explain your ansvers from your reading ir the two booklets listed above.

L.3 The tescher should construct a role-playing situation in which a small crime has been
carmitted in the classroom. 7%The purpose of ithis activity is to discover why mmny
students are reluvctant to identify the guilty party.
4.3.1 What conflicts occurred in your mind?

4.3.2 Hoy did you you handle these conflicts? How should you handle these conflicts?
5. Show the film: STORY OF A POITCEMAN, bDiscus:c the following ideas:

=

N

N
L-x.—x.—:-wu‘:-x.—:'x-"

1 Has your inrression of a yoliceman chanLd because of tbis film? Explain.

2 Could you arrest a member of your own family? Brother? Mother?

3 If you were the polic2 chief, would you have promoted the “policeman to sergesnt? Mhy?
J4 Were the policemén brutal? (Noy
5
6

T

What is police brutality? (over physical reaction of a policeman or any unreasonable
use of force)

The slogan of the Santa Anna police is "Be Good or be Gone'. Whet does this mean?

If anyone wighes to report on the mafia, it might make an interesting report.

6. Show the filr: POLICE AND THE COMMUNITY and discuss these questions.

6.1 If you were a policeman which would seem more important to you, the protection of an
ind ividuals iiberty or the detection of a crime?
6.2 What do you think is the general opinion of our policé department in our community?
6.3 \rsiriy Ts 1iceman the sasiest suthority figure to identify? (vniform, bsdge)
6.4 Tome po cemen Teel they are the law, sore fee ey represent tfie law. Which is the
er ettitude toward their profession?

6.5 This Woull be an opporiune tire to have a policeman visit the class or have the class take
8 fileld trip to the local police stetlon,
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7. Discuss the folilowing cerms with the class: patiriotism, American ideals, editorials, and
feature articles. Have the students read the story, "The Man Without a Country” or listen
to the recording. FElicit from students their ideas concerning the nature of the conflict and
its causes in the story.

7.1
7.2

.10

How vas the conflict resolved?
Was Nolan's story kept from the press?
What;part did Morgan represent in the trial?
¥nat was Nolsn's sentence? Was it In your opinion, fair or harsh? Explain.
In keeping Nolen constantly in view of the men on the ship, was the idea to give the men on
board a constant reminder of tle punishnent or to Impress Nolan of his unpatriotic attitude?
How was Nolan involved?
What was the purpose of the dsnce on board ship? How wes Nolan treated Ly the men?
Why should this story be told to Americans?
In what way did the reeding, 'The Lay of the Last Minstrel' change Nolant
What_gpalities of character in Nolan vere ftrengthenra by his long exile?
Doy you think a man 1ike Nolan, after what he went through in exile, could indeed have

“"loved"’ his country as no other man has? Why?

Each student should imagine himself a newspaper reporter at the time of Phillip Nolan's death. His
ossignment is to write an editorial or feature article about Nolan's life, making the assigmment
brief but colorful.

O
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UNIT 111 DEVELOPMENT ACTIVITY &

BASIC READING = STUDENT
Curming, Mark end John, 'THE SON' and 'THE
FATHER”, YOUTH, March, 1970,
Kerrer, Report of the Nationsl Advisory
Commiseion nn Civil Disorders

Reprint: ! YEAR STRIK:, 2 YFAR BOYCOTT=-SHOWDOW

M., Pers & Viorld Feport reprint July 1b,
1€,

Laurents. «., WEST CIDE CTORY (Play)

QUR s0H IS A CAMPUS RADICAL, _Reader's
Direst reprint April, 1060,

Smiley, Mar orie, REBELS AND REGULARS,

SUPFLEMENTALY READING - TEACITTR

BACKGROUAD VIEWINR AND LISTENING

Filme: THE HAT, Sterlirng, 20 :in.
FORGOTTEN AMERICAN, Colurmbia, 2% min,
I JUST DON'T DIG HIM, 1FB, 10 min.
WIERE WERE YOU DURING THE BATTLE OF

THE BUIGE, KID, IFP, 25 min.
kecording: WEST SIDE ©70RY, Columbia,
Gare: CENERATICH G\F, AJG.A,

BASIC UFDERETANOINGS

KNOWLEDGE

1. Conflict ray srice ot of territorisl
and econn: ic rivalries.

2. Conflict ~ay be senerated by pover and
reneretion estrurales.

ABILITIES AMD SYILLS
1. Vocabulary building
2, lLibrary Resesrch

ATTITUDES

1. %illircness to ok underlving causes
{Econor ic, Terrivrisl. Power, Gener-
atton) of hostile Teelinge.

Zs Willingness to desl with the cauvses
rather than the swvrptons of hostility.

3. Willinpgness to see the benefits of peace=
ful resolution and the tregedy of violent
resolutior or nonresolution,

SUGGESTED STUDENT ACITIVITIES

1. 5tidents thould resd 'Ouvr Son i1¢ a Carpus Radical.’

Since there are nev vorde they should continue

thelir rlossery and be fanilier with the words beCare they read., The teacher ray point them out.

1. Expression of conflict: What can we tell about Peter fron his Aress, attitude, volice, cat

callings? Are these 8 cover up for & conflict within Peter?

O
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1.2

1.3

1.k

1.5

What tyre of conflict is this? Peter vs. himself?
Peter vs. parents? (generation gap)
Pete:r vs. society?
Taealisn ao reeyisn?
that are the sources of conflict in FYeter? 1Is he iaive? Immature? Was he too sheltered?
Did_he grasp the magnitude of world problerms? Did he want qui-k sclutions? Were his parents
blini to his point-of=vicw?
Resoluvion of conflict: Was Poter's conflict resolved?
Whet can lead to the resolution?
What happens if there is no resolution?
Ngcuss: rPeter's Job, responeibility, understanding of world problems, maturing.
Peter's communication with parents.
Parents willingness to underscand.
Parents understanding their role.
Parents concern with problems outiide of the home.

New words: Radical, ghetto. bigotry, racism, apathy, media, utopia.

2. Read the play WEST SIDE STORY and bring out the following points:

Power Struigle ~ (leadership Struggle within the group).
Jets ("European Americans") vs. Sharks {“"Puverto-Rican Americans"}
Territorial bounds = ("turf")
Eccnomic problems - {tenements, slums, poverty, homeland vs. new land).
Generetion gap - (1st. generation vs. 2nd. generatlon).
Ideal {Dream} - vs. Reality (Symbolism of Statve of Liberty).

3. Read the play THUNDER ON SYCAMORE LTREET by Regineli Rose in REBELS AND REQULARS end develop the
following points:

O

3a

ww WL
e o e ®
W Ew N
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Puwer Strepple - Vithin three fanilies in the cormunity (8lake & Arthur Hayes.

Morrison's vs. rest of street) within white comnunity.

Territorial Struggle - neighborhood tries to forcibly remove ex-conflict.

Economic - lovering property valves due to image of ex=convict.

Generstion Gap - teginning of hero-imade ~ loss of father's prestige in son's eves.

Idenl vs. Reelity = when & nan has paid his debt to society, he should be accepted by society.
but, In reality ke is not so accepted.
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. Teac!'er nay use any current igsue or event {hat exenplifies the econonic causes of conflict.

4.1 The "Repart of the National Advisory Comrmission or Civil Disorders" may be used as
background reading. (See poverty in the Report index)

L,2 Examples of economic conflict: Students can research to determine causes of these
conflicts.

1 Grape Strike (Celif.)} - wages, bargeining postition, working conditions,
2 ublic Erplovees - postal, teachers, police end others.

3 Appralachia

L Arerican Indians

S !Nexican - Americans

6 Ghetto Negro

4.3 Research into these areas of conflict should include ar understanding of the following:

1 Physical damege - malnutrition, brain damage.
2 Psychological - loss of pride, worth dignity.

3 Economic priorities - local, state, Federal budgets.
i Btereotyping, scapegoating, demagoguery.
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5. Give each student & copy of the following bar graph showing Median Money

THOUSANDS OF DOLLARS

Income of families, by years of school completed and color of the head
of the household. (1967)

FAMILY INCOMY AND EDUCATION

LY

sty | White families

@ Nonwhite families
L Y Y

12 2l

10 - H
| : ]
T L
6 % —]
- »” /
L Py 7
O /
N f
7 ks
(O
o
all 7K / B we ] -
0 Ll e YN
Less than 8 Years 13 to 15 16 Yeare
£ Years Years or more
YEARS CF SCHOOL CGPLETED ttatistical Atstrect
&) of U,S, 1060
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S. (con't)
Instruct the students to take the chart home &nd, as a family project, answer the following:

S5e1 When you saw this chart what izpressed you least? Most?
S«2 Vhy is there such a discrepancy between white and nonwhite femily income at a given
. level of education?
5.3 What types of conflict might arise because of this discrepancy?
Examples: Rise in unionism by (building trades) nonwhites,

Demands for equal economic opportunity.
Demands for imiroved education in ghetto or nonwhite schools.
Demands to subsidize black business, Demands for black separations
Increase in riotihg, looting, turning, theft and crime.

6, show the film"THE HAT". This film depicts man's struggle over territory and the conflict that
arises, Note the animals who move freely, Do they also majntain their té&rritomy?

7. Two poems, a young poet gets & Yatralght" answer...from his father {THE SON, THE FATHER), may
be read and discussed to point out the "generation gap".

7.1 What does the son mean by "living hell"? Is he over-reacting?
7.2 How Is the father sterotyping? 1s demonstrating unpatriotic, or "communistic”?
T+3 Both poems reflect over-exaggeration and a hardened attitude, How can these views

be bridged? -

NMsecuss: Dangers of stemtyping, generalizing, failure to see other's point of view,
lack of communication, and failure to compromises

A YOUNG POBT GETS A "STRATGHI" ANSWER,...eeesoFROM HIS FATHER

One day Mark Cummings, 16, wrote & poem about the war and left it on
the top of the TV set in hiz family's home at Bryan's Road, Md., &
amal) guburban community downriver from Washington, p.C, Kis father,
John, found the poem and reacted by writing a poem in reply. Both
poems appearad later in the Washington Daily News. WwWith permission
we reprint them here as an example of & father and son in conflict,
but still in coomunication.
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THE SON:

Give yowr son to {Uncle Seam

To have him turned into a man,
He'll be a man so big and strong.
But he won't te with us very long.

Uncle Seam wants & war,

Then your son is yours no more.

You ghould be proud to kanow he diegd,
While fighting for his country pride.

Sam says it is & dreadful slhame,
That now your son is just & name,
But take a look at Army files,

And 8ce a ligt that stretches miles,

He was a brave man says the letter,
And as & soldier there vas no better,
But nothing said about tomorrow,

And how many mothers share your sorrow,

Eighteen years you raised your son,
Then Uncle Sam gave him a gun,

Then came a bullet that bore his nanme,
Your life will never be the same.

To all the people he left behind,
He's just a memory in their mind,
But we know that he is well,

Cause he's escaped this 1li-ing hell,

Mark Bennett Cummings

ERIC
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THE FATHER:

Burn your draft card, curl your hair,
Tell them you're not going anywhere,
Fight the system, curse the day

The draft board sent a card your way,

Carry signs, oppose ihe war,

Let the whole wo12d know you're sore,
Pop some H, inhale some weed,

Pay the establishment no heed.

Play the guitar, dress up in rags,
Admire girls that look like hegs,
Be anti-social, scream "unfair",
Put same flowers in your hair,

Denounce your country, defile your flag,
let your patriotias. sag,

Scream and holler, rant and rave,

And be a cammunittic slave.

To you, my son, all I can say,
1 hope your happy in your way,
I fought and served my country well
To save for you your "living hell",

14

John Nelson Cummings

Published in YOUTH Magazine, t'arch 1470
Reprinted with the kind permission
of the suthors,
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9.

Show film: I JUST DON'T DIG HIM or WHERE WERE YOU DURLIGG THE BATTLE OF THE BULGE, KID?
Discuss the generation gap and the conflict beiween parents and son arising dvee¢ values,

Play the game GENERATION GAP, and ss a culminating activity answer the following:

\O
U EW N

What issues did you trade off? Why? What issues did you stay firm on? Why?
Did you find that teenagers had power in disobedience?

Did you find that parents threats and punishments detered disobedience?

wWhat effects would continued disobedicnce of parental rules have on a teenager?
Why is compromise important for hoth teenagers and parents?

9
9
9
9

10, Show film: FORGOTTEN AMERICANS,

ERIC
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10,1 _What confiicts do the American Indians face?

10,2 Identity crisis = Who am 1?7 (Indian? Caucasian? Both?)

10.3 Generation gap (Older Indian accepts life - younger rejects old wey and can't
with the new),

1C.4 Reservation life (U.S, assimilation)

10,5 Acceptance of white man's values. (Comeptitive vs. co-operative)

10,6 Economic = lack of jobs, poor housing, poor health, poor lend,

10,7 Education = boarding school,

10,8 Covermment vs. self-management,

)09 White man's ignorance and lack of respect for another man's life.
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UNIT I1I1 DEVELOPMENTAL ACTIVITIES #5

BASIC READING - STUDENT

Cuban, Larry. THE NEGRO IN AMERICA,
Chapter 13.

DETROIT'S FEALISTIC RESrONSE TO RIOTS.
Reeder's Digest, Dec.. 1368.

DRUG sACTS. AT&T

LUDLOW: A LESSON IN JTWTETRATION
Reader's Digest, Sept., 1968,

Marshall, Leon, et al. UNDERSTANDING YOURSELF
AND YOUR WORLD.

Picozzi, Raymond, ed. PLAYS TC ENJOY,
"What Goes On Inside a Kii's Head"

U.S. NATIONAL ADVISORY COMMITTEE ON {IVIL
DISORDERS. Report.

UNKETED STATES PUBLIC HEALTH SERVICE,
Pamphlets: Narcotics, LSD, Marihuana,
The Up and Down Drugs

SUPPLEMENTARY READING - TEACHER
Branca, Albert A. PSYCHOLOGY: THE SCIENCE OF
BEHAVIOR.
Gavien, et el. OUR CHANGING SOCIAL ORDER

BACKGROUN.) VIEWING AND LISTENING
Filis: INSIGHT OR INSANITY, Bailey, 18 min.
MARTHUANA, Bailey, 27 min.
THINKING ABOUT DRINKING? Higgins, 15 min.
Filmetrip: THE BIACK RABBIS VS, THE WHITE RABBITS

BASIC UNDERSTANDINGS

KNOWLEDGE

1. To resolve a conflict one must excmine
i+s origins.

2. ‘rhe individual has many weys to resolve
his conflicts.

3. Sociely sets up controls to prevent and
resolve conflicts.

4, Social controls evolvz with society.

ABILITIES AND SKILLS
I, Criticel thinking
2. Criticel reading
3. Library research
L. vocabulary

ATTITUDES
1. Willingness to resolve hie conflicte meaningfully.
2. Wwillingness to accept democratic social
control.
3. Willingnegs to accept the rate of change i
a democratic society.

SUGGESTED STUDENT ACTIVITIES

1. Tescher can vrite the word "resolution” on the board. Question the clase as to §t's meaning.

1.1 VWhat is ti.e difference between 'resolution” and "solution”? (Solution - & perranent end to the
conflict; resolution - temporary harmony, ever-changing.

1.2 let's lock at individval conflict and individual reass of resolution. Teacier rav vant to review
Lhe cheracters in INHERIT THE WIND, VEST SIDE STORY, OUR SON'S A CAMPUS RADICAL, end THUMTER O
SYCAMORE STREET. {fee chart, next page)

Q For exa: ple, how ¢14 tte following cherecters resolve their conflict] Identifv treir conflict
[:Iz\!(:‘ end vhat vas Jone or conld have been done to resolve that conflict.
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T IRDIVIDUAL AND CCNFLICT

CHARACTER PLAY OR CONFLICT PESOLUTION OPTIONAL
STORY RESCLUTION
Cbey the law,
Teach it on
the side.
Right to teach Go to another
BERTRAM CATES INKERIT THE WIND evolution when against Court case state.
the law, Vork to change
| law.
il
OUR SON IS A Ideaiism vs. readity Open conmunicatisn Leave home
PETER CAMPUS RADICAL parental conflict Grenoter understanding Leave soclety
Sociel work Become a mili-
tant radical
-]
He mede 8 responsible
and respected decision Desert family.
JOE BLAKE THUNDER ON Socfal rejection 8t end of play - stayed | Make a wiger
ARTHUR HAYES SYCAMORE STREET of ex=con in white neighborhond. investment.
Run aiid hide.
TONY WEST SIDE STORY New iife vs. Old Helped hif old frispd| Run off with
self vs. Friends Riff, Varia.
Attempted to stop Call police.
Q rang fight. Move, .
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2,

The purpote of this discussion is to show how individuals resolve many conflicts.
with defense mechanisms. Teacher may use any psychology text for more examples.
2,1 When You flunk a test, what do you tc¢ll yourself? Your family?

What does your family do?

O
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wWhat do you do?

- "teacher's fault" scapegoating
|~
"teacher hates me"
rI don't cere" rationslization
"It's not importent”
excel at sports
music, art compensation
kick your dog
beat np kid brother displacement
. ————

engage in fantasy

day dreaming
temPer tantrur

over low rrades repression

149
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2.3

2.h

2.5

3. Teo

O
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Wry are defense mechenisrs necessary?
They prevent us fro- racing reality or the truth.
They help us to maintain our egos, pride, self-worth.
fome ve recognize and sore are built-in so that we are unsware of them.
Why should we be aware of our defense mechanisms?
Facing the truth, although difficult, may lead tc resolution of conflict.
Over-use of defense mechanisms indicates 8 severe emotional behavior, and could
lead to anti-gocial behavior. Example: A person who always takes his hostility
oul on others and scapegoats,
Self-examination of motives and actions is necessary to ease conflict.
Clase could read the play "INSIDE A XID'S HEAD" by Robert E. lee.
2.4.1 what is his defense iiechenism? (fantasy)
2.4.2 Why is this pecessary for him? (self-respect)
2.4.3 Is this his only means of resolution?
If the individual can resolve conflict through a defense mechanism, is thig not
possible for groups such as nations? Fere the teacher may vant to discuss various
conflicts in the world such as the Arab-Israeli conflict, the cold war.
For example:
2.5.1 Displacement - stoning American Embassy - fantasy - self-righteousness
hostility projection - enemy ie the aggressor - not us.
2.5.2 Discuss examples of scapegoating:
Hitler usirg the Jews as scapegoats.
Arabs using Israel as scapegoats.
John Birchers vsing commuinists as scapegoats.
Communists using Fascists and vice versa ag scapegoats.
"whites" using "Blacks" as Scapegoats.
"Blacks" using "Whites" ar scapegonts.
Midwest using Wall Stroel &8s scapegoate.
Agnew uring T.V, media as scapegoats.,
Unlons using menagement sz scapegoats and vice versa.

olve an individuel conflict one must fece {t.
Hov can an individual phyaically refute to face his problems?
(drugs, alcholism, sulcide.)
I8 the problem removed by these escapisms?
Does it compound the problem?
¥y can these resoluticus be harmful?
How can we help alcoholics and drig uters?




Here the teacher cen develop an exercise on drugs, or mlcoholism. For example:

b, This is

O
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3.6

3.7

3.8

b1

L2

1.3
bl

L.

The students may research the 4 major categories of drugs amphetamines-barbiturates-
hallucinogens, end hard narcotics. Following 1s a possible chart. (See page 136.)
See DRUG FACTS and U.S, P,H,S, pamphlets.
When & chart is completed and fully discussed, divide the room up into tears. Heve a team
member from each team go to the blackboard and face the wall, Teacher will make 8 statement
from one bo: of *he chart. The student will turn to the class an® hold up the letter A, B,
H, N, depending on the answer.
If correct that team gets a point. Every team nerber takes a turn. Do to overlapping
answers (examples sane penalty for some) several answers mey be acceptable,
Card A (Amphetamines)
Cerd B (Berbiturates)
card H (Hallucinogens)
Card N (Hard Narcotics) Teacher may want to divide card H into card M fer Marijuana
and an 1SD.

Show any of the following films:
"THINKING ABOUT DRINKING"
"MARIJUANA"
“LSD INSIGHT OR INSANITY"
an exercise on how Sociml Laws evolve to reduce conflict.
Cive students questionnaire.
Would you marry your sister?
Would you eat dog meat?
¥ould you dig up your Mother's grave?
HWould you wear white socks to school?
Would you eat spaghetti with your hands?
Would you hit your parénts if Lhey gOL On your nerves?
Would you swim nude at a public bathing house?
Would you write an obscenity on your house?
Would You keep money you SawW someone drop?
L.1.10 Hould you break the 1aw if you knew you could get away with 1t?7
¥Write words TABOOS, CUSTOMS, MORES, IAWS, on the board. Define words. Y¥hat sre the
differenzes in their meanings? Use reprint from UNDERSTANDING YOURSELF AND YOUR WORLD
to develop these ideas.
look at questionnaire. Decide which are TABOOS (4.1.1, 4,1.2, 4.1,3)
cusToMs (B.1.4, b,1.5, b4,1.6) MORES (F.1.7, L.1.8, 4.1.9) 1Aws (4.1.10)
Teacher can point out in highly developed societies zany taboos, cugtore, and rores have
becone written law, For exarple it is B taboo to rarry ynur sister and i* ie sleo illezsl.
It 15 & custom to respect your fleg and this ir aleso lepsl.
If there were no punisiments vould you answer sny of the grestions differentl:?

v te py lasf?
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Woie to *escrer: Strdent's chart shold
136 nRLGE berve anlv title and readirnps.
HARD NARCOTICS
BARBITJRATES AMPHETAMINES MARTHUANA LeD (oPDUM, MORPHINE, HERO
Goof Balls Bennier Mary Jane AciA Hoyp
WICKIIAMES Goofers Speed Pot. Cites Tr
Barbs Dexies Gress Svgar White Stuff
Pep Pills Tea Tre Big D Morrho
Foathall Joints Jrrk Horse
Treat nentsl ill- Reduce worry:
nesg Conbet depression tentions hunger,
Control hic» Contro) appetite thiret
SIDICAL Uk blood pressure ! NONE Peycriatry Hepatitis
end epilepsy Jverdose kills
Felieve lenseness
Slows heartbeat Speeds ieartbeat Debatable: like | Recurring effects] Reduce worry.
rate Headaches &lcohol, depends| Birth defecte tension, bunger,
Lovers plood Niarrhes on individual Danzer to nenes thirst
EFFECTS pressure Mouth dryness Drowsy Sulcide Hepatitie
User may appear Feeling wide Cheerful or sad | Helplessness Overdose kills
drunk avake, confident Talkative Panic
Arouces anger After high feel- Murder
Overdose results | ing, unhappiness
in coma, death Overdose: muddled
thinking., insanity
.
PHYSICAL
APDICTION Yes No Ho No Yes
PEYCHOLOGICAL
ADDICTION Yes Yes Yes Yer Yes
¥10,000.00 iire | $.7.000.0C rine $20,000.00 tIne [ $10.000.00 Iine
PENALTIES 1 - 3 years 1 =« 3 years 2 - 40 years 1 « 3 years 2 = 20 years
Capsiles Insections Srioking Fills Sniffing Injecting
Pills Pills Eating Cookles fkin popping
Caps:les

E l{iCAm{
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L.,6 The teacher snould now make sure students understand that the purpose of TABOOS, CUSTOMS,
MORES, and LAWS is to give an individual guidelines for being accepted in his culture and
algo ton reduce conflict in it.

1}

TABOO - A forbidden act thought to be harmful %o the individual or group.

Breaking a taboo will result in a self-inflicting punishment, the guilty person may
eventually become dick, have bad luck, or even clie. Many taboos evolve into written
laws. Examples of taboos in the U,S, ere eatins dog meat or incest.

CUSTOMS - A way of thinking or acting that is common to the members of a culture group. A
person who doep not comply will usually be ridiculed. Examples of customs: dress and
manners.

MORES - Those customs thet are essential to the individual's ond group's welfare., To break the
amores is always serlous and considered immorsl. Examples of mores: abandonment of child-
ren, values, bellefs, morals.

IAWS = Written rules and regulation to control society. Examples of laws: stealing, tresspaseing,
littering.

S« Reeolution:
To resolve contlicts that caused riots, it was necessary to engage in compromise, sdjustment and
cooperation. Put the following vocabulary terma And worda on chalktcard. Define and discuss each word.

1 (Discriminated, ghettos, insurrection, militant, prejudice, privation, voicelessness threnody,
hard=core unemployed. Teacher may add more from article.)
2 Let s‘udents read "DETROIT'S REALISTIC RESPONSE TO RIOT"
3 Describe accouuts from REPORT OF THE RATIONAL ADVISORY COMMISSION ON CIVIIL DISORDERS.
i Ask these or similar questions. ‘
5.4.1 what minor conflicts lead to Detroit's riot?
5,4,2 What has Detroit tried to do to insure that another riot will not occur?
5.4.3 How else could Detroit _correct some of the wrongs in the Inter-city?

6. Integration ie & source of conflict. It ray be resolved voluntarily, legally. or throvgh force.

6,1 Have the students read the two different accounts of integration. LULULOW, A LESSON IN
INTEGRATICHN snd Cuban, NEGRO IN AIMFKICA, Chapter 13. Discuss the differences in the two
approaches.

ERIC
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6.1,1 How dii Ludlow and its location differ rrom Little Rock?

6.1.2 What are the tvo types of integration described in these accounts?
$.1.3 In what vay was the wiilte response the same?

6.1.h mat prevented disaster in Ludlow?

6.1.5 Vhat made integration work in Ludlow, and in Little Rock?

6.1.6 ihat fears contritute to conflict over integration?

Discues recent Supreme Court rulings and the outcore of intearation in sore cities discussed
in the news. Discuis alternatives to forced integration such as fleeing farther to the
cuburbs, or privete schools.

Anno.nce to tle clases Lhat next term their city and school will be integrated. Have the
students write a pararraph or two on vhat they think the outcone of such a decision vould be.
Ouestione a teacher mi-ht ask to get ther thinking.

5.3.1 What would your personal reaction be? Your parents? Tour City?

2 Would there be Lostility or violence?

3 How would this decision be enforcea? what cbstaclee would it wmeet?

L What could o= done to make sure tre problem is seitled peacefully?
5
6

Wnat would b.: test for the cormunity io do, knowing that integrction was inevitable?

. What would Eréﬁib%x cause over-reaction in the community?
stiow filmetrip: WHITE RABBITS vs TFE ELACK RABBITS.  Discuss.

. This activity is designed to show how and why meaningful change in society occurs.

Tl
7.2

-3
W

2
\n

O

have some students ressarch the history of traffic laws and safety rules.

(Give these students 3 cr U days then go to 7.2)

Have students ask parents what type of regulations they can remember from their first

days of driving. Suggest hints such as age, speed, type of equipment, type of traffic
rignals, and other driving rules.

Get present driving regulations from local police and compare them with past regusltions.
Why have regulaticns changed so much? (Psotecting others; increaded speed with new inventions;
Ralpl. Nader)

Disciss rate of change. Have students who have researched traffic and safety rules report
and develop the concept that the rste of change increases from the interaction of {deas
and innovation.

Discuse the idea that chenge for the sake of change (new models esch year) and change as

a meaningful thing are different.

ERIC
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UNIT IT DEVELOPMENTAL ACTIVITY %

KNOWLEDGE
Symbols are the bvasis of a1l communication

Obvious contests or conflicts are sym=-

BASIC READING ~ STUDENT BASYC UNDERSTANDINGS
SUPPLEMENTARY READING - TEACHER 1.
Towe, David, KU KWX KLAN: THE INVISIELE 2,
EMPIRE

BACKGROUND VIEWING AND LISTENING 3.
Filme: TIE QUESTION, McGraw-Hill, 10 min.
THE DOT AND WHE LINE. Films Inc., 15 =in. b,
Flimstrip: K,K,XK.: OUR ANTI-SOCIAL KIUB, LEP

bolic exprescions of deeper conflicts.
Symbolic =xpressions of conflict may be
reaceful or violent.

Individuals and groups manifest attitudes
through syabolic reactions,

ABILITIES AND SKILLS

1,
2;

Use of Dictionary.
Increased vocabul ary,

ATTITULES

1.
2,
3.

b,

Willingness ton recognize and examine
symbols.

Willingness to see actions as symbols of
conflict,

willingness to see the purposes and the
dangers of emoticnaliem &8s attached to
symbolse

Willingness to realize that symbols may “e
a facade for some deeper conflict,

139

SUGGESTED STUDENT ACTIVITIES

1, Befor: shuwing film THT QUESTICN the teacher should pv% & blank chart (see next page) on the board
with headlines of POLITICAL, BECONCMIC, SOCIAL, Discuss the meaning of the words POLITICAL, ECONOMIC
and SOCTAL. Make sure the students undeistand the meanings of these words. Then show the film,

ERIC (5t
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SNBOLS

1.1

el

2
3
L
5

Q
EMC hat er2nt reac onsiﬂ.g“__u&n_x_eg__ma are evoked by its use as & symbol?
?

After the film has been shown have the students put symbols on their charts.

Using the students' 44eas, make a composite chart on the chalkboard. Discuss the
the nature of the symbuls useds Ideas for the symbols can be from the film or

from the students' experiences,

Why do we have symbols?

Does any symbol mean the same thing to all people?

What happans when different meanings are derived from the game symbol?

Point out that tre American fleg 1s used a5 a symbol differently by differert groups.
How 18 the symbolic use of it a source of conflict?

",

SQCIAL

Service
Clud

Star of
David

International
Red Cross

Fraternal
Organization

POLITICAL ECONOMIC SOCIAL POLITICAL ECONOMIC

Republican Corporation
m Party Trade Mark
3m
Kational Dollar
- Flag Sign
Communist Copyrighted
Fablen
Democratic Percentage
Party
-ﬁ o ROTE: ' The symbols on this chart are suggestions
only,.

/66



2, The teacher should ask the students how ve can tell when an individual) or group is upset, angry,
involved in rivalry and conflict, List responses on the board as the information is volunteered,
(See Unit Outline)

2,1

2,2

2.3

First discuss and 1ist "individual" expressions or symbols of conflict, Students might want
to act these out,

Teacher can point out that some :cticns are seif-oriented and self-directed.{suiéide, drinking,
drugs), whilc others involve other pecple (name-calling, booing, fighting) (sees outline)

These are 81l synbolic expressions of conflict,

Next discuss and list "group” symbols of conflict, (Bee cher: on next pege)

2,2,1 What emblem: show conflict?

2,2,2 What dress shows conflict?

2,2,3 ¥hat contepts are symbols of conflict? (Campetition)

2,2,4 What are peaceful expressions of conflict?

7,2,5 What are violent expresslons of conflict?

In this exercige the teacher might want to compare two groups that are in conflict, or do the
groups individually, (See chart on next page)

3+ Show f1lmstrip K.K,¥. and ask these questions:

3el
3.2
3.3

What obvious symbols did you see in the filmstrip?
What conflicts are these symbols expressions of?

Why are these symbols of group conflict?

L, Have the students find examplee of syubols in the newspsper, These may be gtatus symbols, or symbolic

actions.

Aek the student to dig beneath the obvious conflict and determine the deeper conflict

involved,

S. Show the film THE DOT AND THE LINE, Elicit answers to the following questions.

" E

51
5.2
5.3
Sebi

O
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Why did the circle admire the squiggie? (gay, carefree, uninhibited, joyful)
What did sne think about the line? (dull, conventional, smothered)

ynat values did the line represent? (depeniability, dignity, forcrfulness, love, contidence,
determination, salf-control, concentration)

With what fantasy did the line indulge himselft (dare devil, leader of world affairs, law
enforcement agent, potent force in world of art, international eportmman)

Do you ever indulge in fantasy? Why?

What negative values did the squiggle represent? (sloth, anarchy, undisciplined, indeter=
minate actions and 1deas) —

What values did the circle represent? (beauty, perfection)
What is the noral in the statement " b th 8"t The forceful person who
bas direction and determination is succussful,
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GROUP CONFLICT
BLACK
GREASE FRATS DOVES HAWKS UsS A, U.S.8.Ra| K.K.K, PANTHERS
Chain Peace Peace American ==~ Flags ean Cross Wooden Idols
EMBLEMS Iron Cross Symnbol Symbol Flag me=  Medals L Hoode Raiged Fist
& Swatika Peace Bumper we=  Shoulder ——a Clenched
GESTURES S8ign Sticker Patches Fist
{Love it e==  Salutes —en
or leave
it)
Black Mod Dress| Mod or Hard Hats | ==~ Uniformas ram Robes African Drees
Leatber loafers Hippie Uniforms - "Natural"
DRESS Jackets Dress Hairdo
Levis
Boots
Poor Orades Good === Foreign -ne ~se Arms Race == —- Rallies -aw
Unathletic  Grades Policy == Lespionage ~ea | -=e Cempaignsg ---
i Athletic | === Elections ——= awe Space Race === saa Literature ---
COMPFETITION | Yes Extra Fo asu  Seek to —— e==  (Cold War waa
Curricular influence == Olympics e
Activities otbhers
"Mouth ¢ff" Clubs ~e= Demongtrations == ess Foreign Aid eea | aaa Rallieg «-a
Form Gangs Athletic | ~=- Debates - ~=c Prepagands  ee= wee  Compaigns ee=
FRACENUL Competi=] =~= Moratoriums an- aew U.N. one
EXPRESSION tion === Propégenda - eeefummit Meatingse--
m=ae Treaties wae
=ae Demonstrationgese
aae "l‘bt Line" e
eee Qang War aes aa Clashes -n e War —a [, Murder can
=== Destruction == ~ee Ald to vaa =sa  Brutality e--
YIOLEWT Belligerents
E__ O
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UNIT III CULMINATING ACTIVITIES

BASIC READING - STUDENT BASIC UNDERSTANDINGS
Am, Socs Assn, THE KID WHO HAD A
THING FOR LINCOLNS, "Ken". D.9 KNOWLEDGE
1, Conflict has & source, sn expression, and &
SUFPLEMENTARY READING = TEACHER resnlution,

2. Conflicts may lLave singuwar or multiple sources,
expressicns, and resolut:ons,
BACKGROUND VIEWING AND LISTENING 3. Conflicts may be within the individual, between
individuals, between individuals and the group,
between groups, or it may involve all of theses

ABILITIES AND SKILLS
l. Analyzing social studies material.
2e¢ Cvitical thinking

ATTIIUDES

1, Willingness to recogni:e and resolve personal
conflicts,

2, Willingness to respect rules that govern
. upetitive situations.

SUGGEST STUDENT ACTIVITIES

1, Rerd "Ker" in THE XID WHO HAD A THING FOR LINCOLNS. Choose & conflict from the article and write
a one sentence analysis for each of the following points:

1.1 The conflict

1.2 The source of conflict
1.3 The expression of conflict
1.4 The resolution of conflict
Discuss the results in class.

2, Use & cartoon which shows & conflict and andlyze it from the following points:

1 The conflict

2 The source of conflict

«3 The expression of conflict
4 The resolution of conflict

O
Discuss In class
ERICT™ '
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BASIC READVING = STUDENT
SUPPLEMENTARY READING - TEACHER

BACKGROUND VIEWING ANMD LISTENING

UNIT III EVALUATING ACTIVITIES

EASIC UNDERSTANDINGS

KNOWLEDGE

1, Conflict has an origin, an expression, and a
resolution,

2, Conflicts may have singular or multiple
origins, expressions, and resolutions,

3+ Conflicts may be within the individusal,

within the group, between groups; or they
may involve all of these,

ABILITIES AND SKILLS

\
L)

Critical Thinking

ATTIIVDES

1,
2.
3.

willingness to respect rules that govern
competitive situations,

Willingness to engage in self-appraissl when
confronted with & conflict,

willingnese to resolve conflicts peacefully,

SUGGESTED STUDENT ACTIVITIES

Use Bny or all of the following ideas and analyze each one according to the following poiris:

The conflict

The source of conflict
The expression of conflict
The resolution of conflict

1, Develop a cartoon showing conflict, Analyze it,

2, Have each student analyze a current song such as "The Eve of Destruction.” by Barry McQuire,

ERIC
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3, Write and present a skit which shows conflict, Have each member of the class analyze it.

L, Analyze some art object such as Picesso's painting "Guernica",

S5 Plan a series of individual or very small group field trips, Each rtudent 1s to be accompanied by an
adult with wiom he can later discuss the experience, This is to be a combination interview and
observation, They may visit a person or attend a meeting, Exsmples:

foclal worker Council meeting Newspeper editor
Probation offirer School board meeting TV nevscaster
Police chief Courtroom Redio newscaster
Fayor Complaint department Etbnic groups
Judge Recreation canters Zoo

Racial groups Synonon A, A,

Before the trip discuss with the class Lhe things they might look for and list or ncte these. This listing
or questions should belp sharpen each persons perceptiom and interpretation of what be misht see and bear,
Such things as: location, facllities, dress, attitude toward occupation, attitude toward you, abllity

to communicete - langusge. ‘

O
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UNIT I(I BIBLIOGRAFHY

BOOKS, PERIODICALS AND PAMPHLETS

Anon,

"Our Son is a Cooppus Radical". REAPER'S
DIGEST, Vol. D4 (

$ 1%9) s PP '71"750

(Reprints Available

Farents of the "Cezpus Radical” began
to yrobe the infiuences that had turncd
their son into & hoétile young mili=-
tent, What they discovered cavsed them
to re~exsxine their own life values

ard social involvement.

Alank, Joseph P, “"Ludlow: A Lesaon on Inte=
gration”, READER'S DIGRSY, Wol. 93 {Sept-
euber, 1‘%8)’ P 193'%- (Repﬂntﬂ
availadble)

"How the wmbattled Resideats of &
suburban community, drewimg on intelli=~
gence, undarsiending and patience,
~reatsd a stadls, high quality, bi-
racial neighborhood,"”

Brenca, Albert A, POYCHUIOGY: THE SCIERCE OF
PERAVIOR. Boaton: Allyr: and Bacon, 1968,

O
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This book presents & well~rounded
treetment of general paychology.
Materials of historical importance

are included to show the logical dev-
elopment of psychology. Where posaidbls,
spplications of psychologicel piin-
cijles are diascursed and bighlighted

by exsmples. Includes & teacher's
namal
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Cuban, Larry, THE REGRO IN AMERIZA, Problexs
in American History Series. Glenview,
Ilinous: Scott, Foremsan, 1964,

Tais volume of the "Scott Foresman Prob-
iems in Americen History™ series is an
effort to enlarge the student's under-
standing of the Fegro's role in American
history, The fifteen problems in the volume
trace the path of the Negro froa the auction
block to tle brink of fivet-clase citizen-
ship,

Cwnings, Mark and John, The Son and the Pather”,
m, Yol, 21 (mch' 1970), P 19,

These poems deal vith the genersation

3sp. A son presents his point of view, anl hie
fatbher responds vith his. Fosms show over-
generalisaiion end stereotyping--fectors

which laad to conflict,

DRUG FACTS. Americen Telephone and Telegraph Co., .070.

An uncopyrighted, twelve page bocklet pipared
by t* > ATAT Medical Division. May be dup-
1ljcated without prior permission. Definea
drugs, signs f drug misuse, and glves
descripticn, identification, methods of use,
and slang terms for twenty-two narcotics,
stimulants, depressants, and hallocinigens.

Etrlich, Paul R, THE FOFUALTION BOMB, Psper. New
York: Ballantire, 1968,

Dr, Ehrlich Aescribes the "Dimensions of the
crisis population in all its sepects--air,
food, water, birth control, our total
enviroment -~and providas & realistic evalua-
tion of the reralning options.”



L-Year Strike, 2-Year Boycott:
AND WORLD REPORT, Vol, LXVII (July

by 1969},

Pl 83-81\‘.

Gavin, Ruth Wood.
Boston:

Hale, Edward Everett.
New York:

Houghton, Norris, ed.
Shakespeare} WEST SIDE STORY.
Paper.

O
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The strike of the grape pickers in Celifornia

did not wurk, Huwever, the union strategy
of boycott appears to be getting results
for the Mexicin Americans in their long
dispute ‘with arowers.

OUR CHANGING SOCIAL ORDER.

D.C, Heath Co.; 1953,

A study of contempory problems from the
sociologica) point of view. Young people
need to learn to analyze the problems of
society Sn terms of how they affect human
beings, and by using the basic pridciples
of sociology, psychology and mental
hygiene they will learn to live more
intelligently.

THE MAN WITHOUT A COUNIRY,.
Franklin Wattr, 1967.

Philip Nolan, a young officer of the
United States army, is tried for the

Aaron Burr conspiracy. During the

court trial he exciaims that he never
wants to hear of the United States 8ga.n,
The court grents his wish and sentences
him to live out his life on & naval vessel
and never hear news of his country again.
The story recounts the mentsl torments of
the countryless priconer.
ROMEO AMD JULIET, William
Mew York: Dell, 1965,

WEST SIDE STORY is based »n Shakeepeare's
KOMEO AND JULIET, The feul betweea two

New York teenage ganga shatters the rokantic
Vividly brings

dreams of two young lovers,
into focus 8 contempory social problem.

Sho-down", U,S. NEVS

Arthur Laurents,
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Lawson, nobert,

Plcozzi, Raymond, ed,

o

WATCHWOLDS OF LIBERTY.

Boston: Little, Brown & Co., 1957,
"Here are the vords of great Amerie
cans in var and in peace~=more than
fifty of the famous quotations which
nighlight memorable moments in our
Mzerican history from the days of
the Pilgrims,"

PLAYS TO ENJOY "Inside

a Kia's Head", Literary Heriieg? Series.

New York: Macmillan, 1967,
A radio script which takes & group
of people on & guided tour through
the buay brain of twelve year-ocld
Ritchie Price. This wonderful and
snusing fantasy trip will command
the interest of almost every student.

"The Littie Strike That Giew to la Causa",

TIME, Vol. 9% (July U, 1969}, pp. 16-21,
The table grepe hae not only becrme
the symbol of the four-year-old
strike of Califorais’s predominately
Mexican-American farm workers, but has
focuscd attention on the sociel dis-
crirmination and gecond~class citizen~
ship of these peoples Taking their
clues from the blacks, the Mexicen~
Americans are now demanding their
place in fmerican society.

"A 1ong Day in s Frightful Life", TIME (March

( 1969), p. o6,
A fictiontl account in the dey of a
ficticnal future citizen of a composite
U.S. city, based on security measures
alrecly o>isting to fight crime.



Lowe, Davide XU KIUX KIAN: THE INVISIBLE IMFIRE,
New York: Norton, 1967.

This book is badad on the Emmy-Award win-
ning docunentary, KU KWUX XJAN: THE IN-
VISIBLE EMFIRE, written and produced by
David Lowe for CBS Reports. In text and
photographs it brings to the yeeder the
bjr ~try, the venouous hatred, the motiva-
tion of the KXK members and the Governe
ment's attempt to uncover and curb the
Kian's activities.

McNeil, Fl).ton B., ed.
Engl 0d Cliffs, New Jersey:
Hall, 1965.

A noted psychologist, Elton B, McNeil,
has collected & roster of the most im-
posing social science spokesman, and
togetuer they examine the contribution
of each social science in comprehending
how man has become his own worst enemy in
the race ror survival. Through the cen~
tral theme of war and international re-
lationa, it is believed that a greater
perception into the nature of man may be
achieved,

Prentice

National Education Association. UNFINISHED

STORIES, Washington, D.C.: National Educa-

tion Association of the United Stetes, 1968,

> Yhese unfinighed stories serve the dual
purpose of focusing pupil'e attention on
ethical problems typical of those young
people encounter and providing material
which captures student's interest encour=
aging them to express themselves thoughte
fully and forcefully,
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Selby, rFarl. ‘Detroit's Realisiic Response to
Riot". READER'S DIGEST, Vol. 93 (December,
15¢8), pp. 183-94, (Reprints available)

Torn by insurrection and violence,

Detroit put ite most responsible leaders=--
black and white~=to work, t¢ analyze

and remedy the root cause. They focused
their personal attention on the problems
of the city's ghetto. This may set the
pattern for our country's best hope for
peace in the cities.

Smiley, Marjorie B., John J. Marcatente and
Jacquiline Tillea.. REBELS AND FEGULARS,
Macmillan Gateway English Series, New York:
Macmillan, 1967, °

Short stories about people who must

decide whether to go along with. the majority
or to stand alone with the minority.
Identification with the situations are easy
for students because they have faced
similer decisions and wil® continue to

face them throughout.life,

United States Department of Health, Education, and
Welfare, PUBLIC }ZJALTH SERVICE PUBLICATICHS.
Washington: 19€g,

Short pamphlets with questions add answers
on drugs.
#1827 Karcotics: Some Questions and Amswers
1828 LSD: Some Questions and Angswers
1879 Marijusanat Some Questions and Answers
1830 The Up and Dowr Drugs: Amphetamines
and Barbiturates



United States National Advisory Cammission on Civil
Disorders., REPORT OF THE NATIOHAL ADVISORY
COMMISSION ON CIVIL DISORDERS. Paper. New
York: vtam Books, 1968,

FIlts

DOT AND THE LINE, THE, Wilmette, Illirois:
Films Inc. 15 minutes. Color,

This report of tie Cormission established
July, 1967 by Yresident Johnson to in-
vestigate the causes of civil unrest

in that year discusses what happened, why
it nhappened and vhat can be done to
areliorate social conditions so as to
prevent 8 recurrences

WHAT IS THE LAW FOR JUVENILES? Detroit, Michi-

Published as a Public Service of the

Detroit News.

"The purpose of this booklet is to pro=-
vide a better kmowledge and understanding
of the laws which affect young people
and to emphasize the importance of law
enforcerent und civic responsibility,

It has been edited by teenagers in co-
operation with metropoliten Detroit
law-enforcerent officialc, parents and
teachers,

Viestchester Citizens Cormittee of the Nat onal

FORGCTTEN AMERICAN, THE,

A humorous animated mathematical
fable showing the importance of con-
trolled behavior,

New York: Columbia

Broadcasting System, (Distributed by

Carousel Films, Incs, New York) Color,

25 minutes.
Documents the izpoverished condition
of the American Irdians-~their minimal
food and Bbusing, their inadequate
educational facilities, their limited
employment opportunities and continued
exploitation by the white man, Explor
the damaging loss of.identity and
self=respect,

HAT, THE, Sterling. Color, 20 minutes.

A subtle approach to the problem of
lines which separate men, Artificisl
boundaries thLst separate people are
ruthlessly studied for their impli~-
cation:, An international first-

Council on Crime and Delinquency. YOU
AND {HE 1AW, New York: National Council
on Crime and Del.nquency. (Reprinied as
a Public Service for ail Michigar. Schools
by Committee cn Public Relations of the
State Bar of Michigan}

prize animated film.

I JUST DON'T LI HI4. cChlicego: Interrationsl
Film Buresu, Inc. 1C minutes.
Wy do parent; and teen-8gers fail

O
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Provides young pzcple with a better
knowledge and unizrsta ding of the laws
vhich affect thex. BEnphasis {s placed
on thte importance of law enforcement
and civic responsibllity,

to communicate and why do teen-
agers €0 often relate to others
rather ttan th2ir pareuts? A con-
flict film openh for discussion.



LSD - INSIGHT OR INSANI[Y. Los Angeles: Bailey
Fili Assocletes. 18 minutes.

Prezents known facts and danger: of LSD.
SARIJUANA.  Los Angeles: Bailey Film Assoziates.
27 minutes.

A disturbing and revealing study of
mari juana and its effects on peorle.

(U CROIDED FNVIROIMENT., <C‘hicago: Encyclcoedia

Britannica Educational Corp., 1969. Color,

10 winutes.
Presents the probiems of population
growth and pollution by contrasting
America of 190C with America today. Also
points out the prcblem of overpopulation
and technological progress on a world-
wide scale. Stresses the irportance of
ecological management.

POLICE AND THE COMMUNITY. Mollywood, California:
Dibi-Dssh Productions. Color. 24 minutos.
The first part of the film portrays
the ways in which law enforcement and
police procedures may be the cauce of
conflict among miroritieam Jjuveniles
and citizens.

POLITICS: THE HICHK COST OF CONVICTION. Chicago:
International Film Bureau. Color. 5 minutes.
An open-ended film for discussion. An
influential businessman is askeq to
endorse & candidate whose qualifications
are outstanding., He refutzes and gives
his reasons. nre they valid?
wUESTION, THE. New York: McGraw-Hill. Col-r.
10 minutes.
An animated film. Trrouweh symbols the
"Guestisn" tries to find the meaning of
W life from a politician, & clers,7un, &
EMC btusiness man, a do~tor and others. HNo

TN one satisfies its guestion. A goced film
for class dlscussien.
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STORY OF A POLICEMAN, THE., Los Angeles: Wolper

Productions. B & W. 25 minutes.
Reveals how Police CL.ef Edward Allan
strengthened the police force in Santa
Ana, California, s city which prior to
1955 had one of the highest unsolved crime
rates in the United States.

THINKING ABOUT DRINKING. lLos fngeles: Higgins.

15 minutes.
Presents alcoholic content of various
drinks, treir effects on the human body,
how the nervous systems and mental controls
are changed and the dangers and hazards
of drinking. A very cimple and clear
presentation.

UNFINISHED STORIES. Garden City, New York: Doubledsy,

1968, Jolor. 6 mirutes each.

Unfinished Story: What Will Carl Do?

What Will Kevin Do?

Yhat Will Patty Do?

What Will Pete Do?

What Will Rarbara Do?

What Will Xen Do?
"Avoiding both abstract theorizing and pat
solutions, films of UNFINISHED STORY present
the issurs in the most effective way possible--
in the form of remlislic expericences familiar
to every child. In each episode, sveraging
about 8ix minutes in length, a thought-
provoking problem is explored. FRach filn
ends by throwing the ball to the youngster,
asking, in effect, "What would you do in a
cas2 2ike that?" he conflict of solf-
interest versus ethical behavior makes the
decision difficult because the rlght thing
to do may be the unpopular thing to do, or
it may get a friend in trouble,”



WHERE WERE YGU DURTNG THE BATTLE OF 'HE BUIGE, KID?

Pasadena, California:
Froducers.

d.e Incependent Film

25 ninutes,

Film title really unrelated to film content.
Depicts cldssic struggle beiveen adult
world and youth ari cenflicting standards
of ralue. Presents "generation gap' in a
forcoful manner.

FILM3TRIPY

BLACK RABBITS AND 'iITE RABRBIWS: il SLLEGORY.

Pleasantvilie, N, Y,:
Productions, Inc.

EXPLCRING HOPAL VALUES,
Warren Scaloat Froductions, In-,

O
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Viarren Schloat

Color,

A thougnt-provoking allegery about two
communitics, one composed ci black rahbitc
#nd the other of white radlits. Both
..ve separately and happily until the

wi ‘le rabbits c¢ocide Le enslave the bhlack,
This filmstrip will prompt class discussion
of such topics as tlc Golden Rule, the
importance of skim color, native intelli-
gence and cultural history to racial pre-
Judice and alterratives available to the
Llack and wihite cormtriticrs in our
couantry teday,

Pleasanuville, I, ¥,:
Color,

A series o1 1) coloyr filascrips pre-
senting Wb critical situsticns which
dermand decisive aclien. FEach situation
involves the stulent irn learning:about
prejudice, roresty, autiority apd personal
values,
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MHE XKKK: OUR AHNTI-SOCIAL KLUR. St. Paul,
Mirnesota: Life Educational Publica-
tionz.

‘"These filmstrips deal with the rise,
spread, goals, atrocities perpetrated
b: the Klen and the Government's
effo:rtc to curbt it's political influ-
ence and violent persecution of Cath-
clics, Jeus ana ilegroes.

CRISLIS THROUGH
Guidance

MAN'S IATURAL EIVIRCINMENT:
ABUSE. Pleasantville, N. Y.:
Assceiates, Coler.

Pivt I examines toe causes of pellu-
ticn and its effect on man's enviren-
ment, heenan and arimal 1life, Part 11
points out efforts of educational
institution:z ana private citizens in
combating the prcoblem of pollution,

RECORLINGS

THE MAN vIT™OUT A CO'MITRY.
lew York: Caedom TNeccrds, In:.
slery read by Edvard G, 'obinzon,

OXIANOMA,  Richnrh Redgerc and Oscar lamrer-
stein. Los Anpelez: Capitel Kecords.
Sorrr Trom tie scund treacx of the
aotion pisuare,
WEST SIDE S10s&Y. Ios Angeles: Columbia
Kecords.,
Sorngs fvom the original sound track
or the motion picture.

Edward Evereit llale.



wAYS OF WANKIND: THIRTEE! DHAMAS OF PZOPLES OF THE
WORLL AND HOW THEY LIVE, MNa‘icnal Association
of Radio Broad-asters, University of Illinois.
Urbana, lllinois.
From a series of radio broadcacts an albun
of seven, double-side.i, LP r2cordings. The
scripts are to pe found in WAYS OF MANKIND,
Goldschnidt, E:itor., See Unit II Bibliograpiy,
rage &2,

S1 ULATION GiviE

GEHNERATION GAP, Academi. Games Associates, Publishei
by Vestern Publishing Co. New York, 1969.
Ine game involves a tecn-ager and a parent
in five probiers. Each game contains meterials
enough for six players {three teams), The
materials are reuseable.

O
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STUBELT BIRLIOWIARIY FCR LIV IiI

Is it poscibla e live wic ouy anfli ©? It is very unlikely, ¢ living thing--o.ant, aniaal. «or
win--exists on eaxth withoul encountering some element of cerfiict, For plants ana anﬁnals, cont'lizy ic
neatly poysical--a wotter o suvival.,  Plants may bave to fight feor nrurishoiznt and vaser in dry, ia-
noverishea soil, anu culyv the mest Reray pisnts survive, Animals will fight other zrirals for foct and
terrivory with wirlth tc sullain 4 eir vhysical nenas,

an, hovever, is muw n0re romp.ex, Of 2ourse, ne t o, cones in vonriict with nature to survive and
miintain nis well being, az the stuay of ev-lution has chovn, tut tcaay his sreatest ~cnflicts are prinar-
mental. First, man has conflite within ninsel{. e must maxe decisifns-uiit friends ere btest for
rin, wnat to stuuy, wiat curecr Lo vooose. or whesn Yo omarty.  Pecad ‘e s n vaesening individinal, he
will have jnrer ceaflicic, 17 e cheasne on sn ex e nalncain nlo felt-rconeet? 3Till he nury Lis
parents be‘au: he is asimteu Lo fatreduce tiem tu s friewds? Can be honecttly wlein to be & cenzcien-
tious et tor Lo e w { woaveila v drnng
; HCL nav? cresp 2tsocittient, Perae. ncse conllicts ure faces, ey will
crear within zrpups, Cne or ceveral neshers of a ¢lvd or organization na“ cppose e acuLicns of tne oSy
of' the nemoerziiip berise of  jiagreeneat on policiecs, Some solutlion must be found %o keep the club intace
Viole groups cppese (ther jroaps Le:ause ol uifferences in grilosophies. Com"ﬂnxsnlc principies for
exansle, vonlaloi with encerativ prineiples and cangerous situations develo.. is a result vars nay
erupt between the believers of ~ltier philosophy, or at best a state of cold war must te agreed upon.

These conflicts with which man nuct cope--with nature, with self, with kis inner conscience, within
groups, or with ore froup agairst another--are always present, and tre individual must find a way to
resolve them in a manaer ‘ﬁat will pernit hinm to lead a satisfying life uitiout hurting others.

n11= D1b110rxap‘y nas ve:. designed to provice a vackground for reccgiving sltuatiorz of cenfiict.

LC UGN LR Coprose. cavami. arna fiction uaden tesu 2 cote the exneriences o)
seive Cir erniiints in g nanses cst approsriate o him,

HoL L
tion an uex

Zoaphies ony e

noiely
asile.
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I. CONFLICT WI'{ SELF: IKNEx CONFLICL.
Anderson, Marian,
viking, 1956.
An autobiogruphical a:count of a Liegress
endowed with one of the most magniiinnt
voices of this century. Descrioces her
victory cver adversity.

MY LOKD, WHAT A HOLIILG,

Bell, Margaret.

Morrow, 1951.
A young girl leaves Alaska aug nas to
adjust her life to living in Celit-rnia.
She is sent to a churen scivool fwi of
gigeling girls an. faces many adjustinment
problens, i~-luding a student with a
grudge.

RIDE CUT THE STORM,

Bell, Margarct. ‘JATCH FOX A TALL wHITE SALL.

Morrow, 1GLB.
Loneliness ond danger charactevize life
on the Alaskan frcmbier in tine 1080's,
Florence spends tihe swwmer avay from ner
parents while she cooks for hes lret!ers
at a fish saltery. Tregedy and lons' ness
coupled 'Ath hara worl teauh her atoiu
beconing & responsible percon.

Benary-Isbert, llargot. 13l AWK

A Gorman fdally diciocated afier Vorl
Ver II finus a new nome anuy accepis :clre
witioat biltte.ness ani wit: groeal Couware.

Benary-Ishert, iHar;ot. Ha:rcours, 1954,

S.yuel to YHE ATFH.

ROUAL FALL,

fontan, Frank, LUAGE SWT:ET, Datten, Lwl,

A citory of ¢ i gangs a5 tolu 11wt 4 e
peint of view o, 2ufac, 2 legie oy oo
is cn veeratior . In - ccer rot te i

Q Fis vurcle e muBt s nIf Il e
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Bonham, Franv. HITOC IITTY. Dutton, 2wof.
Charles atthews lives in "Loztcwn”,
but leaves home with his wacle in order
to seex nhis fertune, His teacuers feel he nas
great sbility but Charles® parents feel a
Negro should rot reach for hisher ;oals.
Depicts a conflict in values.

Boulle, Plerre. ERIDGE CVER THE RIVER RVAI,

vangusrd, 1954,
Colonel Nicholcon is captured with his
battalion by the Japanese and Tights to
continue bulldire & railrcad briage in Siam.
To aid the morszle of his men ne is aiding
the eremy thus creating perscnal conflicts
among his men. A distortion in values is
shown.

Braithwaite, E. R. TO SIR, WIT™H LOVE, Prentice, 19b8.
A Negro soclal worker forced to take a
position in a ghetto school to suppor® him-
self, indirectly fulfills himself both
occupationally and spirituslly through the
rapport he esteblishes with the students.

Clapp, Patricia. CONSTANICE, Lothrop, 1968.
Apprehciusion about her new life follows
Cons'ance as she vaile on the Mayflower into
a new life. Understanding and maturity htelp n-
to grow up.

Clari, Mary S. NE [ROI PEACOCK. Vikirg, 1966,
Intelligmce ond persaverance coupled with
skill in housckeeping *“elped Joanna Spragus
adjust when she was sold as a tond servant ir
America as a rcsult of her father fdying aboeri
ship in 1650. ¥Placed in a strict Puritan
bome she bersame xaown as the "iron peazcc .,



[E

Costain, Thomas. THE SILVER CHALICZ. Doubleday,
1952.

Basil is a craftsman in silvervwork. He
is rescued from slavery in. order to
design a case which will nold the cup
Jesus used at the Last Supper. He is
pursued and persecutea as he dedicates
himself to his task.

Crane, Stephen., THE RED BADGE OF COURAGE, lbdd,
1957.
Henry Fleming longed to te a war hero but
loest the opportunity when his nerve snapped
at the Battle of Chancellersville. How
he overcomes nis fear is depicted ju this

novel,

Daly, Maureen, SEVENTEEL SUMMER., Dodd, 1943.
After going to an ell girls' schoel, Angie's
life changes wher. she meets and falls in
love with a young boy. Iller love becomes
a vehicle for her maturity, when she
recognizes tne differcrces in thelr aspira-
tins and character.

DuJarain, fo-amond, CLASS I3, Lippin-ott, 1G51.
Tob2y iz seventeen and {irnis advantages
and disaivantages in wearin; a voy's ring.

Datardin, dlosumond, DOUTLE DRTE, Lipodinvott, 1031,
Pam and Penny are tuins - Pemois vivacious
and Penny learns o cast lior cwn s*adow
as sie nakes & life i rer ¢ .

DaJerdin, Rosamond. PRACUTTALLY 3EVELEHN.
Lippinuott, 19-¢,
lebey finds that her sge ¢an 2 a kLelp, yel
she faces compli.ationc I:n ner fecling aboul
er parents, sisters, oro rsell, Fow sie
sclves the preuw.ens of Leinr u teen-siqCr arc
eyniorea. ) ’

O
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Fritz, Jean. EARLY
McCann, 1967,
Daniel has to make a crucial decision
about his political loyalties - to
be 2 Tory ¢r & Rebel -- a decision
which affects his entire life,

*iIMDER. Coward,

Gates, Doris. BLUE V1LLOW., Viking, 19%5.
A migrant girl finds security ang
comfort froa & "blue willow" plate
as her nigrant family keeps moving
about, Hveniually the plate helps
her restore = warm family relation-
chip between itz members,

Gibson, Althea. I ALYAYS VIANTED TO BE SOME-~
BODY, Harper, 1956,
Tennis champion Althea Gibson fought
prejudice and a ghetto background to
become A recognized tennis champion.,

ipson, Frederick B, OLD YELLER, Harper, 195G.
¥ith the Lolp of Old Yeller vino is a
aig ugly hoani-dog, Travis showee his
family e -calue be the man of the
lougz iwhen n.c father was nec.ed te
go on 8 leng cutile drive,

Srahan, Lorenz, °.° TN, Urewela. 1oe0n,

Grahsnm, Shirl-yr [ DI VS BT PR
Hacsner, 7

Gray, Elizadveth. Vb CAEERFUL HekR1. Vikino,
1459,

Griffin, Jown W. FLACL L1XKE ME., S3ignet, 1%(i,
Guntrer, John. Daali 2 NOT PROUT, Modorn
Library, 1ueo-150-,
Vansherry, Lor.-.in S RAISIN ID UE Sl
Tongon, 1
dHarrison, U

Ty T Lt eLE, Litoel 1,




Harcourt, 1067,

. Folloty, 1904,

', FPACL,  wacmiliian, 193u.
IGUEL,  Crowell, 19053.

L85, (20nh,

agold, Joscei

Latham, Jean, U'IS Du‘R BOuG{L LAKL, '(awer, 1957.

L'Zngle, ¥adeleine. CAIJILIA, Crowell, 164,

L'Engle, Madelcine,
196E,

TIL Y05 UNICORN3S, rarrar,

Joow Livercioht, )92t
©ouarasideann, 1951,

I3, ovards

JIVRRE

Jite BEIOVED COLTRY.  Soribner,

rater,, Alan,  ULT
“llard, Terbtura . 70T 16 Tix.  iolt, 1565,
Ciprgall, Ji+, P8l 3.0°Tanl OJT,  Little, 1995,
aarllngs, Marjorie, VB YRGLING, Scribner, 1939.
kichter, Conraa. ULIGHE IN TME FOREST, Knopf, 1960,
tink, Salom, SYRIAN YANKEE. Doubleday, 19u3.
lobinsom, Veronica, DAVID Iii SILENCE,
Lippincott, 1906,
saint-#arcoux. IME LIGHT, Vanguard Press , 1556.
slaeler, Jack. GSILANE. Houghton, 1954,
cn, Mina. PENNY'S ACHES. ‘ichay, 1959.
_air, UYpion. TuE JUIGLE. Gignet (pd), n.a.
Ly o Betity. AOJREC GRTIS 110 BROOKLAYN. Yarper-
AnW, lowy,
<, Monica, LISHL DAUGIUER, Little, it
re, Eli. 3> . ®CNZE PO, iloughton, 191,
<pzare, Elfzas_ ta. DITC Co RIACIRIPD PO,
Huoughton, 755,
opeare, Ellzabe... CALICO CAPRIVE, lowhten, 1957,
Sperry, Armstren~.  CALL 1T COGUKAGE, Mo.zillan,
1649,
sterding, Dorotiy. Held JAIS, Talel 1099,
Stciz, Mary. HZADY O .04, arper-how, 1953,
Stclr, Mary. CJEAGULLS 'Or¥ ", Harper, 1y5l.
Stolz, wary. UC VAL DTBIC 06 MOIDAY?
Havper, 1.
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rott, 195h.
) '%F...R" FIM\.

Sireet, Jamcs.
furng;er. £lle
wain, Marr. m’!:-?.?ﬂua CF ‘.
verper, 10u2-19:1.
(cjelechowska, Maia, SHADOU OF A BYLL, Atheneum, 19955,
.ong, Jade, Snow. FIFTH CHINESE DAUGH [ER.
Harne., 1950.
wouk, tersan.  CIVY BOY, Doucleday, 1Gi-.
Yates, Zlizaveth. AMOS FORTUE, *T.EE !Ah, Aladdin, 1350.
feang, Poin. ACACS3 THE TWACLS. ‘easner, 1958,
Yo.ny, Iot. MFRE TOMCRK(H?  Abelard-Schuman, 1968,
Zindel, Tuul, THE PIGMAN, HKarper, 106!,

Lipn" :

. GeOUP Y8 CKROUP

A.'.c“)il?., Jeun, BECKET. Six’net Fooks, i96C.

ayesv, Jules, ME DICJAL Hawthe ' Books, 1967.

An . riices, ed. HEROES OF "'hE: RESISTALCE. Dodd, 1967.

Af..q, Sidney. POLICE AUMHOXILY ALD THE RIGHTS OF THE
UMIVIDUAL, Arco, 1907-196¢.

Roardman, Jr., Fon W. HE MIKTIES:
GRYAT DIPRESSION. Vale:n, 137,

Borhrm, Frank. YSTERY CF "1E FA. JAT. Dutton, 196%L.

3oulle, Pierre. PLAKED OF ME APUS. ‘“anguard Press,
1305,

Sradt

AMERICA AIID THE

K.y, FANRIINEIC 1. Dallantine Pooks (pb),

Browm, Jruncis, CLE AMSFICA, Prentire Hzll, 1952,
Buch, rearl, LEMIx FROY PEONC, Jor: Day lo., 1957.
3urtcn, Hercter, [0 REAT O DRIFY, orld, 1266,
Clewx, Halter. .E OX B¢ LUCIDELL. Vintage [pb}, 1940,
Cone, Molly., A FROMISE 15 A PRCVISL.,  Houghtor-

SiTflin, 196,
~avig, hussell, STRANGELD Il AFRICA. .icGraw-Hill, 1963.
pvedong, Meinieri,  TUD IMESD NF SINIY PAMEDS,

ilurper, 19ut.
Doss, Helen. 13'E FAMILY NOBODY WARTEL, Little, 1054,
Larn, “ary L. TiE VAN 1K TIE BOX, liohraw, 1068,
Felgenraun, Lauvoonve, TS3AEL - C203377-0S OF CONFLICT,
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Ferris, ilelen, comp.
1963,

Forr 1, James. RING THE JUDAS RELL,
Straus & Giroux, 1905.

Forman, James. TE SHIELD CF ACHILLES,
Straus & Giroux, 1040,

Freicel, Frank., OUn COULIRY'S PRES1.ELTS,
Kational Geog., 19G0.

Fry, Varian. ASSIGIDELT RISCUE, Feour Winds, 1960,

Galt, Tom. PETER ZENGER, FIGHI{IR FOi FRELDOM,
Crowell, 1951.

Gualy, Yilliaam C,
1967,

Golding, William. IOKD CF i
YeCann, 1962-0h,

Guillot, Rene. SIRGA-GUREL OF
Phillips, 1959.

Hautzig, Estker. "ME ENDLESS JIEPPR: GROWILG UP
IL SIBFRIA., Crovell, 1902,
ilemingway, F.nest. FARLVELL 10 AMS,

1929-57.
dersey, John,
dinton, S, E.
Hentofr', Nat.

TIME OF I{DERSTALDING,
Farrar,

Farrar,

BACKFIzZLD CALLELGE, Outton,

“L1s5. Joward-

WL AFALCAL BUSIH,

Scribner,

HIROSUTMMA,  iTopf, 1446,
THE QUISIDE~S., Vikirg, 19C7.

JAZZ COUNTRY. !larpe.s, 1905,

Hulme, Kathryn., DIE FUN'S Si0iiY. Little, 1956,
Lanter, ristia, THE SOUL B.OWHE.S AL SISFER LOU,

Scribrer, 1960,
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